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3 5%
130
2%(Smith,1998,p.288)
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(Davidson,1986 Davis & Rimm,2001

Renzul1i,1994)
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(VanTassel-Baska
1994,p.37)
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)
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7.
8.
10.
Renzulli
1977 (the

Enrichment Triad Model, ETM)
( ,2002)

(Renzul11,1977; Renzulli &

Reis,1997)
1. Type 1
general exploratory
activities
@
)

®

2. Type 11
group training activities

process activities
Renzulli & Reis,1991 (1)

¢)

®

©)

3. Type 11

individual and
small group investigation of real

problems
@
)
©)
®

®)

laboratory
enrichment Renzulli
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consumers
()
29
2005b)
95
(cultural diversity)
)
1
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2.
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1 (2002b)
2 (2004)
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(2003)

10
12 8

A. 10
1) 3

) 3
€)) ( )

'6)) 2
@

@ 2

) 2

®) 2
(4)

®) 2

() 2
Q) 2
® 2
© 2

@
€)
®
4
®)
(©)
Q)
®)
®
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(2005a)

(2005b) 94

12 EERHH B5F5H HF£3H F£1-13EH

(2002)
13( ) 241-270

Davis, G.A., & Rimm, S.B. (2001).
Education of the gifted and
talented. Needham Heights, MA:
Allyn and Bacon.

Davidson, J. E. (1986). The case
against formal identification.
Gifted Child Today, %6), 7-11.

Renzulli, J. S. 1977 . The enrichment
triad model: A guide for
developing defensible programs
for gifted and talented.
Mansfield, CT: Creative Learning
Press.

Renzulli, J. S. (1994). Schools for
talent develgpment: a practical
plan for total school improvement.
Mansfield Center, CT: Creative
Learning Press.
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(cost-effect)
(input) (output)
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finance formulas Taylor,
1997
(methodological
obstacles)

Duncombe,
Ruggiero & Yinger, 1995

Giangreco 1997



Duhaney, 1999 Stafflebeam(1971)

CIPP
CIPP C(context)
I (input)
P(process) 0 outcome
Moore
1999 2001 2003
2000
McLaughlin, Nolet ,
& Tarrall 2002 CIPP
CIPP
McLaughlin, Nolet
& Tarrall, 2002 Context
(health) Input
Process
McLaughlin, Outcome
Nolet & Tarrall, 2000
education

production function McLaughlin

2000

CIPP

Moore, 1999
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) 2.
3.
P 1
2.
3 4.
l1.E.P
0 1
2.
3.
(2003) —
1
2
3
4
5
The National Center on
Educational Outcomes , NCEO

National
Association of State Directors of
Special Education , NASDSE
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1

(inputs and processes)

IEP

/
2
3
IEP
NCEO
NASDSE

McLaughlin, Nolet &
Tarrall, 2002

Moore (1999)

CIPP

whole-class/year-group



8.
Hunt Goetz 1997
CIPP
Moore
1999
Funding
mechanisms
Blamires (1999)
Universal Design for
Learning
1.
multiple  representations of
content
2.
multiple options for

expression and control

3.
multiple options of engagement
and motivation ?

Centre for
Educational Research and Innovation,
2005 2000
OECD 21
Q)
students  with
disabilities (B®)
learning difficulties (C)

disadvantages
1.
2.
3 4.

economic analysis

Hanushek Hanushek. Kain.
&Rivkin, 2002

/\ Aigst=SEigsth+ Xigstp+Dgst0
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+vyi+0s+ mgst+gigst=Xjp +
Csn + SgstA+yi-+vgst+ Ost +
eigst

(student) g

grade S school
t time SE
(special education
status) X vectors

of family characteristics D
(school
demographic characteristics) C
a vector of
community type dummy variables vy i
(individual factor) o
S (school fixed
effect) wgst
(school-by-grade-by-year
fixed effect)
(randomerror) A

€ igst

(average
difference) S
B n A production
parameters
Jepsen Rivkin  Jepsen &

Rivkin, 2002

Aisgc=XX+XCS+XTC+Xyi+X0

18 EERH 9BF5H F3H $£1425H

+Xe
X
CS TC
y i
fixed individual skill and

motivation 0
of a school fixed
effect capturing unobserved school

differences ¢ random
errors Jepsen
Rivkin
Duncombe (Duncombe
Ruggiero&Yinger,1995)

Sit ol
it Bx IT dSitl el
uit

S
i t |
X
e
u
Taylor Taylor, 1997
J
(AD)
(At) m
Q)



P) ®)
© Taylor

Hanushek
Hanushek, Kain & Rivkin,
1998
Jepsen Rivkin
2002 Jepsen

Rivkin
1. Ds f(skill ,
certification , other factors |,

salary)
2. Ss
amenities-s , salary & amenities-other

f(salary&
schools , salary & amenities-other
occupations, distance-s, certification)
®
demand ©))

supply

Jepsen  Rivkin

Chambers & Fowler 1995
Taylor, 1997

1. hedonic wage
model for teacher salaries

In(Salary) o [ D Dj P RRj
BTTi B cCi PBsSi uij

2. teacher cost
index TCI

TCI exp BD Dj D BR Rj

R
®
(R)
) ©
i
a) S

EEHH 9B5FE58 HE3IH FE14-25H 19



Hanushek, Kain & Rivkin, 1998

Hanushek
10
0.11
Hanushek

Hanushek, Kain & Rivkin, 1998

caseload
Hanushek, Kain & Rivkin, 1998

Walther-Thomas 1997

Bruneau-Balderrama, 1997

Bruneau- Balderrama,
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4.
Walther-Thomas, 1997 5.
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2%

Hanushek, Kain & Rivkin, 2001
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Muscott
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EBD Brownlee &
Carrington, 2000
Muscott, Avramidis 2000
1995
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(2003) cIPP
2003
12 153-176
2000

NSC 89-2418-H-003-001-
F16
(2000)  CIPP

NSC 89-2413-H-143

-008-S

Avramidis, E., Bayliss, P., & Burden,
R. (2000). A survey into

- mainstream teachers’ attitudes

towards the inclusion of children
with special educational needs in
the ordinary school in one local
education authority. Fducational
Psychology, 20(2), 191-211.

22 EERH BF5H FE3IH F1425H



Blamires, M. (1999). Universal design
for learning: Re-establishing
differentiation as part of the
inclusion agenda. Support for
Learning, 14(4), 158-163.

Brownlee, J. & Carrington, S. (2000).
Opportunities for authentic
experience and reflection: a
teaching programme designed to
change attitudes towards
disability for pre-service
teachers. Support for learning,
15(3), 99-105.

Bruneau-Balderrama, 0. (1997).
Inclusion Making it work for
teachers, too. Clearing house,
70(6) , 328-330.

Centre for Educational Research and
Innovation (2005). Students with
Disabilities, Learning
Difficulties and Disadvantages:
Statistics and Indicators.
(Report No. ISBN 9264009809).

Downing, J. E., & Williams, L. J.
(1997). Inclusive education for
students with severe
disabilities. Remedial & special
education, 18(3), 133-142.

Duhaney, L. M. G. (1999). A content
analysis of state education
agencies’ policies/ position
statements on inclusion. Remedial
and Special Education, 20(6),

367-376.

Duncombe, W., Ruggiero, J. & Yinger, J.
(1995). Alternative approaches to
measuring the cost of education.
Retrieved December 25,2005 from
the World Wide WEB:
http://www-cpr.maxwell.syr.edu/
efap/Publications/Alternative_A
pproaches.pdf

Farrell, P. (2001). Special education
in the last twenty years: Have
things really got better? British
Journal of Special Fducation,
28(1), 3-8.

Hanushek E.A., Kain J.F. & Riics and
statistics. vol. 84, no.4.
Hanushek, E. A., Kain, J. F. &
Rivkin, S.G. (1998). Teachervkin
S.G. (2002). Inferring program
effects for special populations:
Does special education raise
achievement for students with
disabilities? 7he review of
economs, schools, and academic
achievement. Retrieved December
25, 2005 from the World Wide WEB:
http:// www._sinica.edu.tw/econ/
activities/past/20040323b.pdf

Hanushek, E. A., Kain, J. F. & Rivkin,
S. G. (2001). why public schools
lost teachers. Retrieved December
30,2005 from the World Wide WEB:
http://ww.nber.org/papers/w8599

EEHH 9B5FE58 HE3IH HFE14-25FH 23



Hearty, S. (2001). Inclusive education
A case to answer. Journal of
Moral Education, 30(3), 243-248.

Hunt, P., & Goetz, L. (1997). Research
on inclusive educational
programs, practices, and outcomes
for students with severe
disabilities. Journal of Speeial
Education, 31(1), 3-30.

Jepsen, C. & Rivkin, S. (2002). What is
the tradeoff between smaller
classes and teacher quality?
Retrieved December 25,2005 from
the World Wide WEB: http://www.nb
er.org/papers/w9205

McLaughlin, M_ J., Nolet, V. & Tarrall,
L. D. (2002). Creating
Performance Goals and Indicators
in Special Fducation. The
Educational Policy Reform
Research Institute.

Moore, J. (1999). Developing a local
authority response to inclusion.
Support for Learning, 14(4),
174-177.

Murdick, N. L., & Petch-Hogan, B.
(1996). Inclusive classroom
management using preintervention
strategies. [Intervention in
school & clinic, 31(3), 172-176.

Muscott, H. S. (1995). A process for
facilitating the appropriate
inclusion of students with

24 EEREH BF5H FE3IH F1425H

emotional /behavioral disorders.
Education & treatment of
children, 18(3), 369-386.

Polloway, Edward, A., Bursuck,
William, D. (1996). Treatment
acceptability: Determining
appropriate interventions within
inclusive classrooms.
Intervention in school & clinic,
vol.31, no.3, 133-144.

Taylor, C. (1997). Does money matter?
an empirical study instroducing
resource costs and student needs
to eaucational production
function analysis. Retrieved
December 25,2005 from the World
Wide WEB: http://nces.ed.gov/
pubs98/dev97/98212g.asp

Udvari-Solner, A. (1996). Examining
teacher thinking. Remedial &
special education, 1/(4), 245-254.

Van Dyke, R. S. &Martha, A. (1995). How
to build an inclusive school
community. Phi delta Kappan, vol.
76, no. 6, 475.

Vaughn, S_, Elbaum, B. & Boardman, A.G.
(2001). The social functioning of
students with learning
disabilities: Implications for
inclusion. Exceptionality,
918&2), 47-65.

Walther-Thomas, C. S. (1997).
Co-teaching experiences: The



benefits and problems that
teachers and principals report
over time. Journal of learning
disabilities, 30(4), 395-407.

EEHH 9B5FE58 HE3IH FE14-25FH 25



Rz 2R~ FHFRRTE (B BRE R EEZXEE5%ETE Lok

Park Singer Gibson Koegel 2005

2004

Hanko 2003

academic
curriculum affective education

Shechtman Leichtentritt 2004

affective teaching 1998 2000
cognitive teaching Boreson, 1994 Hanko, 2003 Oliva,
1992 Stan, 2003
misbehavior
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2001 27
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Ross, Bondy Kyle 1993
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EAF S HR] FRITRET
R e FRARARKT AL TRLIFTY 2

(nonverbal cues) (turn taking)
(joint attention)
(Thorp, Stahmer, &
(Baron-Cohen, 1987) Schreibman, 1995)
pretend
play
(Stahmer, 1995)
Vygotsky
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Piaget Smi lansky(1990)

( Korat, Bahar, &
Snapir, 2002)

(Integrated Play Group)

(Wolfberg & Schuler, 1993)

Yang,
Wolfberg, Wu, & Hwu, 2003)

sociodramatic play

sociodramatic play training

(Bagley &
Klass, 1994; Riojas-Cortez, 2000;
Rosberg, 1994; Smilansky, 1990; Thorp
et al., 1995)

Smi lansky(1968)
(low socioeconomic status) 5 10 15
(culturally
disadvantaged)

(pretend play)
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Riojas-Cortez(2000) 12
Mexican American 5 7
5

8
Korat Bahar
Snapir(2002)
(literacy
development)
Goldstein Ciscar 1992

(script) 9

(theme-related)

Thorp Stahmer
Schreibman(1995)
(Pivitoal Response Training)

3

(script model) (Sarokoff, Taylor,
& Poulson, 2001;
1999)

Trillingsgaard,

(Goldstein &
Cisar, 1992; Stevenson, Krantz, &
McClannahan, 2000;
1995)

Thorp et al.,

(Terpstra,
2002)

Higgins, & Pierce,



(Gronna, Serna, & Kennedy,
1999; Neeley, Neeley, Justen , &
Tipton-Sumner, 2001) (Diffily & Fleege, 1993)
(script) Schank
Abelson(1977)

(Goldstein & Cisar,
1992)
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(minimal (nonverbal) (elaborated)

verbal)
B: B
C:
B: 1 B
C: B
A:
C: 3 C 3
C: A C A
A: C A
A: C A C
C: A C
B: B
A: C A
C: A C A
A C A C
C: A C
B: C B

Goldstein, H. & Cisar, C. L. (1992). Promoting interaction during
sociodramatic play: Teaching scripts to typical preschoolers and
classmates with disabilities. Journal of Applied Behavior Analysis,
25, 265-280.

(Goldstein & Cisar,

1992)
(Stevenson et al., 2000) B A
(Dauphin, Kinney, & Stromer, C
2004)
(elaborated)
Goldstein
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