ncyu .

5\ ZEAD srumen 5 I B e
BV EZEKE sansms suussh " @
0 W o/

NATIONAL CHIAYI UNIVERSITY Department o f Special Education/ Special Education Center °

2025 FHHBRERS RS o@:

ncyu
FPY
CHIAYI UNIVERSITY

20255 EEIRE M
AMEFNERE ST RELERNSHARA

EMEM  AURRAPMBE - BHBERR(F)ERD - HHREERSBMERD

2025#%?%%&%@%%6&%??
e
R
i:q [ .-

i
\E !1.'-:—_'- 1

BHEA : 114F5817H(2H87%) #E | BURSARRBRENSERRE

o

QI-*J

)




Jui

(%]

> E5 A F 2025 $hKT RE S §

P&

2025 & #AFT RESIFHERT T E 1
B 7
R 8

B B R 93
B R A 97
B T B A R 100
B Y R A 103
AR R R 107

Lo 202 EREARTREENFHEIRAR LM 115






M= k&% F 2025 & gk AREFFH BRS¢ 4

;3 ~ B H’J
D EEAKTEL AR %ﬁ%ﬁﬁmﬂm*ﬁﬁﬁﬁﬁp’#gﬁﬁ%?pf*
L ,fﬁj! 15\3‘5‘?,{ T A %3‘)’%:?{): :r-ff'ub °

it A B R LEF
AN E LML TP e I B LB ERSE B LE R
%%réﬁ- P~ 172 < % (Kindai University) < ¥+ 4 2 + #32(Dr. Kanako Otsui) % 4c £ * & & *
12 % & (Western University) 32 % . #c4%(Dr. Gabrielle Lee)i (7 % 385 3% o

F-FEpH ¥
pPHE 14 &S5 1TR(EE)
2R EECFRVERRRTAETER (LA RR A 855

“'ﬁﬁﬁ‘**ﬁ**ﬁﬁﬁﬁh‘ﬂzﬁaﬂéﬁﬁ%fﬁfuﬂgeu
s ARPRE B W2 EE S FHRKT b PFRRT Y

B BpE e BAKTREFT Y

A AR SRR

AR Rt L S

R AN 1 %j%ﬁ L2y
W 2 HARKT FICA B E o %4 25E 5 10

HF LR

BRI L TP AT I RYIN2REIRKT T (https://special. moe.gov.tw/#/
FY{HL/AEFRFAY) ?nz 3 114 & 47 30p éknj o

BAAZEA

- R 2RSS L PRE BT RKT IR MERKT FREP RSV G
P o

R B EGEE o GRS P g B 20 44K S N H e
CEAHEFAE G TR ARECH R FEE AR ARET o
wos Hde A Bipd oPRE R S (L) B £ F 0 RIRGE gL o
~ BT EE 1 (05) 2068641 1| 4E e

= ~4F LA € 4P BE e nk ¢ https://www.ncyu.edu.tw/special/

\’4‘~

BF RS2 KT > 75

o 1’3)“\

S
R
3} -
o

3

\\

Iy

W

Iq


https://www.ncyu.edu.tw/special/

H>E5+F 20 ERAKTREERAHEHREL

e L BB R4 R ER R B FE R
Towards A Better School Life:

Figil . °C
Implementing Multi-tiered System of Supports
¥ B Azii& FRERFRTETLR
p 3y 114 &# 5 * 17p (=)
PR e p R
8:40-9:00 3R 3
BES
9:00-9:20 PSRRI ?5 HEPREPFR §MAERE
AL R BACEFRER L
FAFA(-)
i##F * Kanako Otsui ~ x4 4 2 + ffﬁﬁ"(ﬂ *)
p &7 % % (Kindai University) AEREFH wBEL X
9:20-10:50 HHILR P AP RPI e TEAF T IFRE AR B
The Journey of School-Wide PBS in Japan and Its Future Direction
PR AL FERRT L Bk R
AFAL R ER TSR PRI
10:50-11:00 5 R
BALFHR()
i+ © Gabrielle Lee % % BoAciz(se £ X))
v £ % F & Kk & B (Western Umver51ty) KT Bl Bt wI2E i
11:00-12:30 FAAN RERBRY A F FRELORE RGN Y
Some Selected Studies on Effective Instructional Strategies for Supporting Students on the Autism
Spectrum in Inclusive Settings
AFA TR EACERAKRTE L IefE ki iz
12:30-13:40 RL(ZEPFR)
13:00-13:30 AR F A (KT AT D)
TR E(-) rEwmE L ()
(¥ 4t (FTAE104 5 3F)
AFFEA DG AR AFFA A ERE
13:40-14:40 PR A LR R P AR B R
PR EEEVRHEA FR R TR |FRFELOT RRRER-NBEAT S
! Yo 4 Jeigid B vk 20 e ) &)
3 F,:af \rai/wﬁ T HHLR Mo R
B by F4L TR




BEKRTHATEREBRA 2 R |FREYAEY AT EL BT
B 12005-2024 £ ¥ pritEFT R 5 |F Vg
iT %:—;{;{féix‘fﬂ.}ég— i3 sﬁ 3 LB SLZ NP
ORI N e FEAIEE
FREFERELFAONIEFFBELFTE FReo R A A FREARG LE L 2 R 2
Py L]?% ¥ RE B 4T
. . = R ,
e '}Ff"l‘i%"i ’ff;fb :E} it %:%,@;ﬁ:‘pﬁpag&
FERA YA A A IR ARFR
14:40-15:00 F 4x
TRWmTFE(ZE) TEHwWmYFEE(L)
(k7 4R (FT A 104 30 %)
LHEATIRT R L
SR AL R P LR R R
#3231 Alagent *+ K-12 &+ 2. g * % & 3% WORB] pR S Y TR “f‘fr/ FFIR ey i
i3 —“Ff‘réi”“”fﬂrﬁmﬁ,é}\i"aﬁi PR BRE N2 £
FE A RE P e %-#;@~%%%
wEADHLE
FrAE RERFEER ] pPFRFT RE The Study of Picture Prompt Teaching
2AL € AR 2T Strategy on Reading Comprehension in
3 ;5 Béric~ F i~ P B ) Mandarin Texts of Students with Special
15:00-1620 [ |% % ¢ P B EE Need
it —'F% DB IR
®EA DR IR
A Study on the Teaching Strategy of Reduced-| |[FE ZF T3 ¥ oRmEF 2 237 L &
Load Rubik's Cube for Students with Learning ~ %
Disabilities EOF R
i —-Fk,:aj.}@iﬁi w4 A 2’%%?]3?
A A RER
S REAKT BRKF T AEEL T
SRR~ K 2 R
4 v Ak LMY
wE A AR
16:20-16:30 AP R & T A R
CEEWFEARFRA:

LARARL T Ry PAFEEP PR A -

ﬁ&g

BAEFLRIAFhB L FREH>F L 15 rd o #T
’?th?i | 3 4 4&

S.¢ R AT 4

s el

TRz A FAL

BP0 £ -

FALUE L AT

?‘?ﬁ;vv‘m/‘é

A AL h Y BRE -

SR 153 20 A48 0 B RUSF & Rk o

B R DIPEG Res B URAEER C B .




#AFH S H A
BB F AR 114 #5017 p (&9 +)13:00-13:30

AEHY F AR M EACEVRRRRT Y

Ry |#h= 3P %
. TP 2w BEAR TR AR kg e EA k SenB o B R E e
5 THBEKT P H L FNE TR TR AP ;gie/,}ﬁ 3 4RAR  F 9
3 i?i32?%ﬁ%%%%ﬁ§i?ﬁ%ﬁﬂﬁﬁ%iﬁﬁ CIEX SN § O
22w R
4 FASTEM BT HF L 82 89 57 30k J sl peis | % - £ 2%
5 B o~ Bl b RT 2 RE R B S A00 AR ey | L&

Liadpfge - dhiddg+ ) S[AL] > 2 5% 841cm (£ ) x59.4 (%) - % -
25 REB R PER 1 12:50 @0 o
3.5 ﬂ;%? % ];‘]é;—ﬁ'ﬁ : 13:00-13:30 - pt FE’:-FJ» 5? F A G2 B AR E )."Eqﬂ 2] g FI E] AN I& B AE o

AspEsEd PR 1 13:30 ’Lnf—‘ﬁ BRI RYAERER B - B v EH A R 4w (13:40)5 4

JSd—o
PR

5.4%‘“1% AdFpERF 0 15:00 18 -

6.7 % & 4 ﬁzzﬂ‘lfﬁﬂiﬁ“f PR SR RR R R bR ATESE o A5 280 (&
PI)HR A AT R FHE > P T A L



R £ TR AR

as Re
Adgistesson & Otens
- Eena
Spaans Taitam
N B
Swlrenleg Aol
ims
Doewiiry
#E AnsER
Cor Puskiog
e maSRE

Masariy b Peking

1
|
1
|
:
|
!
(I E
|
'
1
'
|
a1

i

AERERERRELT

BN N A% i)

©

| mepEx
[%‘ﬁiﬁﬁﬁﬂﬁﬁ @B}* N ) ~{%g %ﬁ%iﬁ]




lLpFAmRE :
BEE- 5L RBIMET OPRAEFIFROGMEI AR > @D FH500 2 TV

Wiﬁ?_?fut /,\B\AE’;\ﬂnlmxdulE’F ’#Fﬂ\_lyrggx Er‘ilﬂlﬁ’r?’ v R R ZET %I;’ET%&ﬁﬂéﬂﬁféf
2 B 7500 &% T HE o

9. Hf L

IEENES HEEVI G GV NERFRF I D ARNERE > B RG15D 2044 B
75 2504300m

fLE'\Z L@ ﬂLL *6%(‘§Fgﬁéﬁi‘l\i@- _vth’“";thf"’ Wﬁi)‘l‘fié"UBIKE *bf”’éﬁi*]5,y_10/a\
4> 2 7% 110 2 130 = ; UBIKE £ 20 A48 : #% 1757 30 A 48 -

3. #E B4

I E & B4

P BT AEA M RERF RS I NRRE 0 2420253 30 4480 & T 580

BHPEHEBRI I ER VI HEBR S4 FLBHBEHEBRIIER VI (N2 L) BLwTE
el B k(9510 448) £ #E R4 ~ UBIKE & 7+ LR % »

4, 488 £ fR7E:

ERBHEERAEREFE 2 BB (BHERE 25D ré“?*)

EEF BRETFBERL-LE S NERE ) RS KRR TR Y A HRE D App 7.9 2 55178
Lartd o B R E AR MAc2 A E 4300~ 04 4 F A B0~ o



L EEE N

R X

+ %f4c 2 3+ (Kanako Otsui ) %21z p 2178 < & (Kindai University ) &
oAk € F IR FrPo b 372001 £ 2003 £ & W B~ 7 B & F o~ §(Kwansei Gakuin
University ) w28 & 1 grggd 8> 5 2006 & B~{F @ &4 1 B> 22004 1 2005
EF B EFERSF ?f#rﬁ%%‘f 4? W AFEFREIEIRN A FREEFE IR o

Axthe R F RO B LD riﬁ%éi#‘wFi/’a\%fr‘é.@ffﬁéiéféf
BEFRRKT o & EE 5 fl%% ‘,’:’p.&ﬁ‘; ¢ HR%EF 5 2171 € (Association for
Behavior Analysis International ) ~ & = {7 & £ # & ¢ ( Association for Positive
Behavior Support) ~ P *# 75 A 475 ¢ ~ P AT L ERAFZEE 0 N E P A
HKETE G -

BOp 2016 & 4df T 8% B Bl HcIE 0 2
poAF RS Gy |- 2010 & M’élﬂ PAGELERTREEEERG
R Ry R ESL T TE:
o g F g P R EEE S
( https://researchmap.jp/kanakotsui?lang=en ) °

EET e £

N2 hk

Professor Kanako Otsui is an Associate Professor in the Faculty of Applied
Sociology at Kindai University in Japan. She received her B.A. and M.A. in Psychology
from Kwansei Gakuin University and completed her Ph.D. in Psychology in 2006. She
was also a recipient of the Fulbright Scholarship for her doctoral dissertation research
at Arizona State University in the United States from 2004 to 2005.

Professor Otsui’s research focuses on positive behavior support, behavior analysis,
cognitive behavioral therapy, and special education. She is an active member of several
professional organizations, including the Association for Behavior Analysis
International, the Association for Positive Behavior Support, the Japanese Association
for Behavior Analysis, the Japanese Association of Behavioral and Cognitive Therapies,
and the Japanese Association of Special Education.

Since 2016, she has been serving as an Associate Professor at Kindai University,
following previous positions as Lecturer and Assistant Lecturer. She was also a
Research Fellow at the Japan Society for the Promotion of Science. Professor Otsui
received the Article of the Year Award from the Japanese Association of Behavioral and
Cognitive Therapies in 2010. She holds national qualifications as a Licensed
Psychologist and School Psychologist in Japan. Her publications and research
contributions can be found at: https://researchmap.jp/kanakotsui?lang=en.




The Journey of SWPBS
in Japan

and Its Future Direction

Kanako Otsui
Kindai University

APBS Netwok Japan

SWPBS = p & 2
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APBS Netwok Japan
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(School-Wide Positive Behavior Support, SWPBS)




Who I am

Kindai Unlversny

Kanako Otsui, Ph.D.

« Associate Professor at Kindai University in Osaka, Japan
* A council member of the Japanese Association for Behavior Analysis

* A board member of APBS Network Japan
(s \ APBS Network Japan
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Overview of Presentation

* Background and educational context in Japan
« Issues in Japanese school environments

« Introduction of SWPBS in Japan

« Cultural adaptations

» Future challenges and prospects
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Educational Environment in Japan

erage class size
Elementary school: 28.7 students /classroom
Middle school: 34.2 students / classroom

* Maximum number of students in a classroom is 40.

* Students who need special support
10.4 % of students in elementary school

5.6 % of students in middle school have behavioral or
academic difficulties

Ii> 38.6 % of these students have not received any support.
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* School absenteeism

Children’s Problem Behaviors Seen in Schools
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Children’s Problem Behaviors Seen in Schools (continuea)

 Violence in school
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Children’s Problem Behaviors Seen in Schools (continued)

* Bullying reported in school
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Challenges Faced by Teachers in Japan

» Teacher’s turnover rate

The overall turnover rate among public school teachers in Japan is about 0.93%.

In 2021, 7.8% of elementary school teachers and 6.5% of junior high
school teachers who left their jobs did so due to mental health issues.

> Sick leave due to mental health issue

In 2022, a record 6,539 teachers took leave due to mental health problems,
accounting for 0.71% of all teachers.
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Challenges Faced by Teachers in Japan (continued)

» Long working hours

Japanese junior high school teachers work an average of 56.0 hours per week,
far exceeding the OECD average of 38.8 hours.

> Teacher shortage

As of May 2021, there were 2,065 teaching positions unfilled in public
elementary and junior high schools across Japan.

The increase in special needs classes is a major factor, with 54,624 classes in
elementary schools and 23,379 in junior high schools (both numbers increasing

from the previous year). |
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SAVE STUDENTS!
SAVE TEACHERS!
SAVE SCHOOLS!

We need
Positive Behavior Support
to solve all these issues at schools.
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Single-Case Behavioral Intervention &
Classroom Consultation Based on ABA

There are many behavior
analysts who have been
engaged in.....

» Behavior analytic intervention

for individual child with

disabilities

» Class-wide intervention are
needed to adjust learning
environment for students.

Class-wide interventions evolved into school-
wide interventions. -
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Practical Research

Effects of Behavioral Support on Participation in Routine Classroom Activities:
Support for an Individual Pupil and for the Class as a Whole

Kenichi OHKUBO* , Naomi TakAnAsHI** , and Fumiyuki Noro ***

* Department of Education, Asahikawa Campus,
Hokkaido University of Education
(Asahikawa-Shi, 070-8621)
** Tokyo Metropolitan Katsushika School for the Mental Retardation
(Katsushika-Ku, 125-0042)
*** Graduate School of Comprehensive Human Sciences,
University of Tsukuba
(Tsukuba-Shi, 305-8572)

In a second-grade class of a regular clementary school, an 8-year-old boy had behavioral problems in activities such
as setting up for lunch, cleaning up after lunch. and cleaning the classroom. Support was provided first individually to the
boy and then to the class as a whole, according to a multiple bascline design across ictivities. The support improved the
boy's behavior; the improvement was greater and more stable when the entire class was supported than when the boy was
supported individually. The class-wide support also improved the behavior of other students in the class. These results
suggest that when behavioral suppont in & regular class is planned, providing support 1o the whole class should have a
higher priority than providing support to an individual pupil. A questionnaire asking about the social validity of the present
study revealed that the teacher thought that the support procedures were highly effective but also found some parts of the
procedures (o be burdensome

Fds: regular class, behavioral problems, routine activities, individual support, class-wide intervention
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Positive Behavior Support for a
Child With Inattentive Behavior
in a Japanese Regular Classroom

e it sagepit com

SSAGE

Chiharu Baba' and Junko Tanaka-Matsumi'

Abstract

Nondisruptive problem behaviors exist to 2 large extent in group-oriented fapanese regular classrooms. However,
many children remain untreated. We an antec: based functional b | assessment (FBA) and
developed a behavioral support program for a first-grade boy who exhibited inatzentive behavior in a Japanese regular
classroom. Working collaboratively with the classroom teacher, we assisted the classroom teacher gain whole-class or
individual attention before expressing whole-class demands. The child's behavior improved and the teacher evaluated our
behavioral collaboration favorably. We continue to use FBA with other children in Japanese classrooms with teachers as
main change agents

Keywords
functional behavioral assessment. inattentive behavior, general education clssroom, antecedent
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Effects of Behavioral Support an Participution in Reutine Classroam Activities:
Suppart for an Individual Pupil and for the Class as 8 Whele

Kenichi CRkLB0* , Nacmsi TAKAILASIN®*

and Fumiyuki Noo®*®
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Positive Behavior Support for a Fﬂ_]_ "1’?' i )t *-#
Child With Inattentive Behavior

in a Japanese Regular Classroom SSAGE

: Chiharu Baba' ¥ Junko Tanaka-Matsumi'

Chiharu Baba' and Junko Tanaka-Matsumi'
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Positive Behavior Matrix
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Campaign Style
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Characteristics of SWPBS Adapted to the Japanese Education System

»Promoting Behavioral Expectations Using a Campaign-Based
Method

»Implementation of Student-Led Practices Through the Student
Council and Various Student Committees

> Utilizing Positive Feedback Based on Behavior Records
Instead of Tangible Rewards
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improved, suggesting a certain social validity. Conclusion: The results suggest that the Tier | support
implemented in the present study was effective and had acceptable social validity, However, several
challenges were identified, including problems with team management and with moving to Tiers 2 and 3
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Numbers of Schools Implementing
SWPBS/CVW S n Japan

2schools . .

W 5 school

Hyogo

9 schools 1 school

Shiga
6 schools

Tokyo

Okayama 9 schools

20+ schools

Okinawa
6 schools

Kanagawa
1 school

Miyazaki
59 schools

Tokushima
343 schools
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Japanese version of Tiered fidelity Inventory, .
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A goal is to reach a TFI
Action Plan Sheet score of at least 70%.

B ARBARF IR S 717178 %1% Tiered Fidelity Inventory (B A3EAR TFI)
APBS Network Japan
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To improve the score rate, create a concrete action plan with

designated persons in charge and set deadlines for each task.
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Changes in TFI Score Rate
(Example from a Junior High School)
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Effects of SWPBS
» Identified in Japan
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Students’ engagement

(Otsui, Tanaka, Niwayama, & Matusyama, 2021)
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Changes in School Refusal and School Avoidance Tendencies
(Otsui, 2022)
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Changes in Students’ Self-Esteem

;AR (EEF= (%) o=E+t 31 p2Ed)s6

#1 H2 #3 L

EMEE

Figure 4 X+1 £EO2E%H7 X VERERICHT 2 HEHNEEOE S

Note. #1 [H4IZIE, Tk zahidd LB, #2 it dhtaln
EIARABTINTVE RS ] # 3 M5BT TwE] #4TA0
Bl ABIC D v kB3 |

(Otsui, 2022)

mAh(2RES) QRT3 pLEhG

90

&0 [ ]

60
=50

40

HEEORE (%)

30

20

#1 #2 #3 #4
BHER

Figure 5 X+2 £EO£E%¥H7 X FERREICHT 2 EENEZOEE

Note. # 1 [HIZid, Twiaidas el #2 k%R dhlolwn

ECAFRDTRTWBERS ], #3 [#HBoBAETFoTwal, #4TAD
BT A AMIc R EES

2EESLNEME

AR (BERE1E) ao2E4+32 p£ENE

S0 —

0 T
70
60
50

an

EHEEDFE (%)

30

20

10

#1 H2 #3 i)

HEEE

B4 x+ 15 5 [ S22 % 45 8 B A I T (3 25 LG )

#1: "RRBDBEREFNME, , #2 . " RERRHAER
ROHRWRIFME ,, #3: "HEFERRA,, #4 .
THBMA—EHBABEPBA |

B5 x+2F = EBEER AN RBEEAEEZE 2L
#1: "RRB/BEREFNME, , #2 . T HRA/HAEM
RUBWREFNGRE ,, #3: "RETERIRA, , #4 ¢

(Otsui, 2022)

@AP(EREE) p2ES3 g2ENG

100

90 Tl

80 ]

4o 60
50
40
4 30

20

#1 #2 #3 e

it

BB —EHRABEPBA |

33




Changes in Student Behavioral Issues
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Comparison of Score of SDQ between Schools
with and without SWPBS

(Unpublished data)
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Teachers' Overtime Hours

(Unpublished data)
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Changes in Teacher Burnout
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Change in Numbers of Teachers’ Verbal Praise and Reprimand
(Otsui et al., 2022)

45
- O Verbal Praise m Reprimand
s L
[Te]
<
s 35 |
£
£,
& . .
T s | Verbal Praise > Reprimand
s 8
g 8
£ 2y
5 s} N .
z v’ Significant decrease in the
g 1 frequencies of reprimand
[0
e o5 |
= v’ No significant change in the
0 L . .
8L T 1 T2 frequencies of verbal praise
Ticket Campaign
style - style |

FEDOERRIBEAR fmR BBV EE

(Otsui et al., 2022)

CT o NEES = &iE
4 L
5 35
%
ey
g o NEES > 56
BT,
K
I
R 1.5
: v BB R R AR TIENE
1 &
0.5
: | OEESRERUREES(

BL INT 1 INT 2
Ticket Campaign
~ style - style |
@

38




Do teachers’ praise increase by SWPBS
implementation?

Classroom-Level Positive Behavior Supports in Schools Implementing SW-
PBIS: Identifying Areas for Enhancement

2013)

(Reinke, Herman, and Stormont,

Table 3. Mean Rates and Range of Observed Teacher and Student Behavior in the Classroom

Schoal | School 2 School 3
Variable Qverall sample (SET = 94%) (SET = 90%) (SET =91%)

[ Total praise 0.56 (0.02-1.74) 0.53 (0.20-1.22) 0.54 (0.23-0.93) 0.60 (0.02—1.74) |
General praise 0.43 (0.02-1.29) 0.38 (0.016-0.76) 0.42 (0.20-0.73) 0.47 (0.02-1.29)
Specific praise 0.13 (0.00-0.47) 0.14 (0.03-047) 0.13 (0.03-0.23) 0.13 (0.00-0.46)

[ Total reprimands 0.67 (0:20-1.34) 1.04 (0.69-1.34) 0.67 (0.32-1.05) 0.43 (0.20-0.69) |
Reprimand 0.65 (0.20-1.30) 1.01 (0.67-1.30) 0.64 (0.28-1.00) 0.41 (0.20-0.58)
Harsh reprimand 0.02 (0.00-0.11) 0.03 (0.00-0.09) 0.03 (0.00-0.09) 0.01 (0.00-0.11)
Opportunities to respond 1.48 (0.00-7.03) 1.41 (0.00-5.80) 1.28 (0.03-3.25) 1.68 (0.00-7.03)
Student disruptions 0.72 (0.23-1.40) 1.07 (0.71-1.40) 0.69 (0.30-1.05) 0.50 (0.23-0.76)

Mote. SET = systematic evaluation tool.

HMSWPBSEAZIBMZAENH CBRRE ?

Bt SW-PBISER P ZEERIEMITASS | HINREAE Z IR

(Reinke, Herman, and Stormont, 2013)

Table 3. BIRREPHENEBETRNTIRREFRE

421 2= 5 2 Total praise

— #5482 General praise

— A% = 1% Reprimand

School | School 2 School 3
Variable Overall sample (SET = 94%) (SET = 90%) (SET = 91%)

0.56 (0.02-1.74) 0.53 (0.20-1.22) 0.54 (0.23-0.93) 0.60 (0.02-1.74) |

0.43 (0.02-1.29) 0.38 (0.016-0.76) 0.42 (0.20-0.73) 0.47 (0.02-1.29)

B 5238 £ Specific praise 0.13 (0.00-0.47) 0.14 (0.03-0.47) 0.13 (0.03-0.23) 0.13 {0.00-0.46)
#2255 R 8 Total reprimands 0.67 (0.20-1.34) 1.04 (0.69—1.34) 0.67 (0.32-1.05) 0.43 (0.20-0.69) |

0.65 (0.20-1.30) 1.01 (0.67-1.30) 0.64 (0.28-1.00) 0.41 (0.20-0.58)

BB =% Harsh reprimand 0.02 (0.00-0.11) 0.03 (0.00-0.09) 0.03 (0.00-0.0%) 0.01 (0.00-0.11)

B4 O|fE# = Opportunities to respond 1.48 (0.00-7.03) 1.41 (0.00-5.80) 1.28 (0.03-3.25) 1.68 (0.00-7.03)

0.72 (0.23-1.40) 1.07 (0.71-1.40) 0.69 (0.30-1.05) 0.50 (0.23-0.76)

B4 F1E1T4H Stwdent disruptions

Note. SET = systematic evaluation tool.
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Changes in the Frequency of Teachers’ Verbal Praise

. (Niwayama, 2020)
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Multi-Tiered System of Professional Development

Tier 3

it P Dt e Little additional training is

Conwittation

Progress Marltoring

Wiakk Throwgh, Data l.---nniE._J - Currently available fOI’ teaCherS

Testhaot-colbeciod Data l Toer

e — who need more intensive support

Unlwers s Soreening

Wath-through & Data Streen Tiar 1

Urivarsa sal P0: Traming and Seif
Manitonn "

SWPBS introductory training
for all teachers

Figure 1. MTS framework. .
Mote. MT5 = multi-tiered support. (Slmonsen et al., 2014)

ZERNERERRHR

B=E

[ ]| | grsesasmEsmess
wepR KN 10 | b — 44 % :
[ | | | [ e

BEMEERE | aREE

o

2RAEEFR
KEHR - BRRR

amansa wnns |4-mmm= BB ETHR M SWPBS AP
Els

Figure 1. MTS frameworl .
Nate. M5 = muls-tiered sgpore. (O1monsen et al., 2014)
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Future Steps for Promoting PBS in Japan

» As more and more schools are eager to implement and practice SWPBS,

there is an urgent need to train external coaches who can provide effective
support to these schools.

> It is essential to incorporate PBS into pre-service teacher education

programs, ensuring that all teachers are prepared to apply PBS practices as a
standard professional skill.

» We aim to promote the implementation of PBS not only in schools but also
in other areas such as welfare services, homes, and workplaces.

FRIREBFHERE PBS BYLER
> BRSO EB RIS B R EHSWPBS - EILE BB ISR
RIBLERIERBANNZIE -

> i PBS MA BRI EHEREZIFFEEN - DIERRAEIERAIEEAER
PBS RIZHEEREEN -

i
Uy

> BHNERZAEERENR  EEERMNERE - XEN LIESMSHEMAE
B E N PBS -
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Swewese - Getting Started with
School-Wide Positive

Behavior Support:
A Starter Guide

FREGTRIEE
RIT1T 1T T 1B (Wakabayashi, Handa, Tanaka,
AA=pbHARF Niwayama, & Otsui, 2023)

B[ L& M- AP KK L 0 - KM JRTF mw

F7-ARANE
L

P(?\silive Behavior Support

BfERMEIEATRXE !
AFI1ERE

FREGTRYHES
RIT4TITENZ 1B (Wakabayashi, Handa, Tanaka,
A=A F Niwayama, & Otsui, 2023)

BFW L& MR- B KK L 0 - KM JRTF mw

F7-ARANE
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Bringing PBS into Everyday Life

$Q‘I #“

% PBS FERE

j" e * N
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Contact Info: k_otsui@socio.kindai.ac.jp
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Professor Gabrielle Lee is an Associate Professor of Applied Psychology at
Western University, Canada. She earned her Ph.D. in Applied Behavior Analysis from
Columbia University Teachers College, an M.Ed. in Counseling Psychology from
Rutgers University, and a B.A. in Education from Taiwan Normal University.

Professor Lee’s research focuses on autism spectrum disorders, applied behavior
analysis, technology-based interventions, and special education. She has published
extensively in leading journals and has received research funding from the Social
Sciences and Humanities Research Council of Canada, the Society for the
Advancement of Behavior Analysis, and Western University.

She holds multiple professional licenses, including Board Certified Behavior

Analyst—Doctoral, Licensed Psychologist, and Registered Behaviour Analyst in
Ontario. Professor Lee also serves as a reviewer for prominent journals such as the
Journal of Autism and Developmental Disorders and Behavioral Interventions.
Her international background includes academic appointments in the United States,
Canada, and China. She is an active member of the Association for Behavior Analysis
International and the Ontario Association for Behaviour Analysis. In 2024, Professor
Lee was honored with the Research Award from the Ontario Association for Behaviour
Analysis.
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Western

UNIVERSITY - CANADA

Selected Studies on Effective
Instructional Strategies for
Supporting Students on the
Autism Spectrum in
Inclusive Settings

By Gabrielle Lee, Ph.D. LP, BCBA-D

Western® Education
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By Gabrielle Lee, Ph.D. LP, BCBA-D

Western® Education

Today’s Agenda
« My Background

« Sample CABAS Inclusive
Classroom

e Selected Studies

Western & Education
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My Background

Western & Education
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Western # Education

Educational Background

* Ph.D. Columbia University, Applied Behavior Analysis
* MEd Rutgers University, Counseling Psychology

* BA National Taiwan Normal Univ., Educational Policy

Western & Education
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Western® Education

Academic Appointments

* Associate Professor of Education and Psychology, The
University of Western Ontario, Canada

* Assistant Professor of Education, Michigan State
University, USA

* Visiting Assistant Professor of Psychology, Hangzhou
Normal University, China

* Visiting Assistant Professor of Education, Chongqing
Normal University, China

* Adjunct, Psychology, University of Houston-Clear Lake
* Adjunct, Education, University of Michigan--Flint

Western® Education
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Western® Education

Clinical Appointments

* Clinical Director: Early Intervention Center (Ml); The Shape of Behavior
(TX)
* Clinical Psychologist: Psychsystems (Ml); MORC (Ml)

* Therapist: Hawthorne Foundation Residential Day School (NY); Eden
Family for Individuals with Autism (NJ); David Gregory School (NJ)

* Teacher: Fenggan Middle School, Taiwan

Western® Education
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Western® Education

Research Interest

* Behavior-analytic intervention for individuals on the autism spectrum
or with developmental disabilities

* Behavior-analytic language instruction
* Technology-based instruction

Western & Education
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Sample CABAS

Inclusive Classroom

Western & Education
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Western # Education

CABAS

Comprehensive Application of Behavior
Analysis to Schooling

A research-based system: using scientific
procedures for the entire system

Student-centered approach

Developed by R. Douglass Greer and
colleagues at Columbia University

https://www.cabasschools.org/

Western & Education
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CABAS

Comprehensive Application of Behavior Analysis to
Schooling » & BARTRSITERHE

UMRARMIN 24 . BEERABRSRANBER
UBE DA MURYE G

HHR. Douglass Greer K 8H@LbEa X2 [EH ¥ 1L B 5 2§
SEHULU : https://www.cabasschools.org/

Western® Education

CABAS

Individualized curriculum and instruction
Positive environment

Small unit

Mastery criterion: accuracy and fluency
Peer tutoring

Self pacing

Western® Education
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Western® Education

A Sample CABAS
Inclusive Classroom

e Rockland Public School (NY): Fred Keller School
(NY)

e https://vimeo.com/134095869

* Student-Teacher ratio: 16-1-2; 12-1-2; 8-1-2

Western & Education
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A Sample CABAS
Inclusive Classroom

518 S AVA LN
- ARIBERENEER

o B5/4ENE ¢ https://vimeo.com/134095869

o BUAELLA @ 16-1-2 5 12-1-2 ; 8-1-2

Western® Education

Supporting Students on

the Autism Spectrum in
Inclusive Settings:
Selected Studies

Western & Education
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Western # Education

LEGO Play

Preferred Activities with Peer Support

PEER AND FAMILY MEDIATED
INSTRUCTION

Western & Education
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Western® Education

LEGO Play

Hu et al (2018)

* Inclusive preschool

* 3 boys (4-6) on the spectrum

* 13 typical peers

* ABAB + multiple probe across participants

Western & Education
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Western® Education

LEGO Play

Hu et al (2018)
* Inclusive preschool

3 boys (4-6) on the spectrum

13 typical peers

ABAB + multiple probe across participants

Target: social interactions

Western & Education
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Pre-intervention peer training

Tabie 1 Content end mastery criteria of pre-iniervention peer (raining

[nstraction

Examples

Mastery criterie

Reinforcement

Comtent Objectives

LEGO® play Naming LEGO pieces
Bukding skills
Keeping roles

Socia Skills Response
Initigtion

Intervention Straiegies Modeling
Prompt

Labeling color, sk age, function, features of
LEGO® pieces

Assembling the pleces in aright way; bailding
2 LEGO® modal based on the visual cues

Explaining the job of three roles (“Engineer”,
“Supstier, “Builder”) in collaboration and
respanses 1o overslep pecforming

Joint wention, unswering questions, providing
help, responding o comments md reguests

calling peer’s name looking ar peers, asking
questicos, making requests or comments,
initiating joint aiention, seeking help

Demonstration of adesired action ar verbel
expressions

A hintor reminder for adesired action or ver-
bal expressicas, including verbal, pointing,
gesture, and physical promp

Preise, pacting, hugging. clapping hands when
hefshe compleies 8 desirsd sction

“Give me ared square rectangle LEGO®
brick”
‘Teach peers 10 build from the botom 1o the

If the “eogineer” was trying (o find mareriels
or build, the others would remind him

Tuke action & soon ws geuing the directions

Ask peers for help, “could you help me hold
this 7"

Peer suys “you can say "Please give me abluz
squire’™

Peers touch apother participant’s arms 1o look

o the visual cue

“You are doing greee! Thanks foc being so
belpful "

Less than 3 mistakes in play
Less than 3 mistakes in play

Less than 3 times of breaking rules

Less thun 3 times of inappropriate respanses

Less than 3 times of inappropriate inidanon

Used a1 lzest 112 times to the gpplicalle appor-
wnities

Used at leest 112 times to the epplicable oppor-
wnities

Used a1 leest 1/2 times to the applicable oppoc-
wnites

Western & Education
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Western® Education

LEGO Play

Instructional Procedure
e Each child selects a LEGO Model
* Explaining roles: Engineer, Supplier, Builder

Western & Education

Deciding roles, building 15t model
Model completion celebration
Switching roles for 2 models

64




NN
N

H

—_\
=i
e |

[t
Rl

A

HERERF

- BEZFEE(AESHEL

- BEAT . L1260 - HERS - Z2EA
c REBE - BUS—(EER

BT STRY

B3R2 EEERBEEE -

Western® Education

B A B A A

Baseline Intervention Baseline  Intarvention Yangyang
40 A A NV
| ) A \ A VR
0| f"( \/\['\./" 1"\? (
= W - o sl | @ 3 iy 527y
0 ./‘.-" W i S D ;%Jrgﬁfﬂiyg
e AL, L [RERRR
— Xinxin
2R
B g
N 20 : A
* £ A ﬁd&
= |
NV
I |
Youyou
1616

Mo Lo

65



LEGO Play

Lee et al. (2023; 2024)

Parent: 1 girl, 3 boys (3-6 yr)
Grandparent: 2 boys, 2 girls (6-7 yr)
Sibling: in preparation

multiple probe across participants
Target: social interactions

Pre-training https://uwoca-
my.sharepoint.com/:p:/g/personal/glee329 uwo ca/E
QUHVgbgGFIAtkZy9LtgpPQBYSvDuUE4kk5MOx7GESeGVF
g?email=gabtsai%40hotmail.com&e=0GP8V9

Western® Education

e

Lee et al. (2023; 2024)

R 18%#% - 38B% (3-6iR)

HRE 2 BB% - 2 BLZ (6-75R)

STEEK  EET

155250 el IR FE a8 5

BETA . ftE25&)

HERIE #Rhttps://uwoca-
my.sharepoint.com/:p:/g/personal/glee329 uwo ca/E

QUHVqgbgGFIAtkZy9LtgpPQBYSvDuUE4kk5MOx7GESeGvF
g?email=gabtsai%40hotmail.com&e=0GP8V9

Western & Education
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LEGO Play

Overall Results
* Social initiations increased
* Social responses increased

* Social responses increased more than social
initiations

Western® Education
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Western & Education
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Preferred Activities with Peer Support

Hu et al (2021)

* Inclusive preschool

* 1 girl, 1 boy (5-6) on the spectrum
* 6 typical peers

* A-B-A-BC (A: baseline, B: preferred activities,
BC: preferred activities + peer support)

* Target: Social interactions

Western® Education

(EY SRR IR ASES)

Hu et al (2021)

- BRIMEAE
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Western® Education
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Preferred Activities with Peer Support

Baseline: Free play

Preference Assessment

* Preferred activities: kitchen set; train set
Instructional Procedure

* Preferred activities with peers

» Preferred activities with peer support

Western® Education
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Western® Education
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Preferred Activities with Peer Support

Results

* Social initiations and responses increased in
both conditions

* Preferred activities + peer support had greater
increases than preferred activities with peers

Western & Education
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Physical activities

COOPERATIVE LEARNING

Western & Education
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Western® Education

Cooperative Learning—
Physical Activities

Lee et al. (2022)

* Inclusive preschool; Physical education class
* 3 boys (4-5) on the spectrum

* Multiple baseline across participants

* Target: social interactions

Western & Education
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Western® Education

Cooperative Learning-
Physical Activities

Baseline Instruction
* Warm-up * Warm-up
* Introduction of the activity * Introduction of the activity
* Individual practice * Cooperative practice: peer
+ Wrap-up: praise for selection, peer practice,
participation and relaxation task completion)
exercise * Wrap-up: individual and

group rewards

Western® Education
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Cooperative Learning—
Physical activities

Results

* Social interactions increased during physical
education class

* Improvement for social interactions
generalized to free play

* Inappropriate behavior decreased in both
settings

Western & Education
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SELF MANAGEMENT

Western & Education
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Self Management

Xu et al (2017)

* Inclusive elementary classroom (15t grade)
* 1 student (9) on the spectrum

* Target: decreasing disruptive behavior

* Design: changing criterion

Western & Education
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Table I: Self-Monitoring Data Recording Form.

Name: Date: Language Art Class

| put a “+" if | did everything on the target list;
| put a “="if | did not do everything on the target list.

Today's goal: (e.g., 15 “+" or 50%)

1. | did not play with things.

Target 2. | sat on the chair nicely.
behaviors
3. | looked at the teacher, blackbeard, or PPT.
4. | did what the teacher said.
| ) 3 4 5 [ T 8 9 10
l-min Iy 12113 (14151617 | 18] 19] 20
intervals

21 | 22 | 23 |24 | 25| 26 | 27 | 28| 29 | 30

“/'esl‘ern 5 Total “+" Goal: Yes, No (Circle one) -
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Table I: Self-Monitoring Data Recording Form. B FEIEEC8%5=

Name: Date: Language Art Class SESCER

i‘+l‘ ‘f B ] " ]
PRSP H U] weiysing o0 the st 1t ERSER T T BT R BT TS T T

| put a “="if | did not do everything on the target list. AROLAEEEE] AR TR T

SHER: {158 "+, 2s0%
Today's goal: (e.g., 15 “+" or 50%)
1. | did not play with things. g%gj; é'{l’%;;at%b?hawors) ’
Target 2. | sat on the chair nicely. FAFAF AR T F o

behaviors N e
FAFEAN - B ERER (PPT)
3. | looked at the teacher, blackboard, or PPT. N ’ iy
AR -

4. | did what the teacher said.

| 2 3 4 5 [3 7 8 9 10
BorEEzIR
e s
H300H) 2 [ afis] e |17 ] s |19 20
intervals
21 |22 | 23 | 24 (25| 26 | 27 | 28 | 29 | 30
g 1 ; GeEt PR H FUERK ¢ Total “+  GEETINATA T+ AR
n Total “+ Goal: Yes, No (Circle one) GoalYes / No (254 F B - B F(8)
—
E Baseline Intervention Maint,
£ 100% -
@
g 90% Phase Phase2 Phase3 Phased | PhaseS
'-E 80%
g 7% | A V
2 8
£ 60% o
2 r{
= 50% o -
-ué Al |
£ a0% | /
T o2% Crieh
rnienon
% 10% A
g ol . . : _ _
g (] 5 10 15 20 25 30 35
Figure |. Percentage of ene-min whaole interval of academic engag across cond and intervention phases.
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EAg across cond and intervention phases.

Western® Education

Self Management

Results
* Academic engagement improved to 80%
* Maintained at 1 week

Western & Education
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Car Wash Skills

VIDEO MODELING AND
VISUAL TASK ANALYSIS

Western & Education
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Video Modeling +
Visual Task Analysis
Lee et al. (2020)
* Community—Car wash
3 adolescents (16-19) with ASD + ID
Target: car wash skills

Design: Multiple probe across behaviors

Target: Task accuracy, task engagement

Western & Education
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&-%E
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Education

Table I. Car Wash Steps in Each Task.

Task

&% 1 SRR R Steps

A: Spray water

B: Scrub the car
with soapy
water

C: Rinse the car
with water

D: Dry the car
with a cloth

Al: Pulling out the water hose

AZ: Turning on the water hose

A3: Spraying the car (front, windshield, top, back windshield, left side and the wheels, right side and the wheels)
Ad4: Turning off the water hose and put it back

Bl: Pulling out the soap hose

B2: Turning on the scap hose

B3: Spraying the soap hose (front, windshield, top, back windshield, left side and wheels, right side and wheels)
B4: Turning off the soap hose and put it back

B5: Filling water in the bucket and soak sponge in water

B6: Scrubbing the car (front, windshield, top. back windshield, left side, and right side)

B7: Washing the sponge and dump water in

BB: Putting the sponge and the bucket back

CI1-C4: Same as Al-A4

D1: Gerting a clean cloth

D2: Drying the car (front, windshield, top, and back windshield)
D3: Drying left and right sides

D4: Putting the used cloth in the laundry basket

Western

Education
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Video Modeling +
Visual Task Analysis

Instructional Procedure
Part 1: Video modeling

Viewing the video

Video paused at the end of each step; corresponding
picture shown to student

Asking student to describe the step (reading the text
on the bottom of the picture)

Praising for correct responses; echoic corrective model
for incorrect responses

Repeating the above for the remaining steps
Presenting all pictures for student to put in order

Western & Education
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Video Modeling +
Visual Task Analysis

Instructional Procedure

Part 2: Hands-on practice

* Pictures of task analysis displayed on the wall
e Student reviewed and described the pictures
* Materials presented to student

* Praising correct responses; corrections (gestural
prompts—pointing to the picture, verbal
direction, physical guidance)

* Criterion: 100% x2

Western® Education
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Video Modeling +
Visual Task Analysis
Results

* Task accuracy increased to 100%
* Maintained for 6 months
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A Study on the Teaching Strategy of Reduced-Load

Rubik's Cube for Students with Learning Disabilities

Chuang Wei-Tung Tamkang University

Abstract

This study aimed to explore how innovative reduced-load teaching methods of Rubik's Cube, help students
with learning disability to take on the challenge of new task, and to showcase technical and artistic
achievements, leading to a sense of happiness and accomplishment. During an activation teaching plan at an
elementary school in Taichung City, the researcher observed three students with learning disabilities
struggling with a Rubik's Cube in an inclusive education setting. Therefore, this research focused on sixth-
grade students with learning disabilities, purposes to investigate whether a reduced-load Rubik's Cube
teaching curriculum enhances their learning outcomes, and if successful experiences of Rubik's Cube

learning help improve the concentration spans, and transfer to other learning domains.

A calendar system based on Rubik's Cube and an innovative teaching method involving color block
combinations were designed to enhance problem-solving skills and foster artistic creation. The findings
revealed significant improvements in students' concentration spans, strengthened their intrinsic motivation
for learning, and transformed classroom dynamics. Through pre- and postintervention interviews and
quantifiable indicators, this strategy enabled students with learning disabilities to effortlessly master the
3x3x3 Rubik's Cube. Their subjective expressions through artistic creations and creative displays bolstered

their self-confidence and sense of accomplishment, warranting further empirical teaching research.

Keywords: Rubik's Cube, learning disabilities, cognitive load, creative teaching
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The Study of Picture Prompt Teaching Strategy on

Reading Comprehension in Mandarin Texts of Students

with Special Need

WAN-CHI CHOU

PhD Student, Department of Special Education, National Changhua University of Education

Abstract

Purpose: This study aimed to investigate the effects of the picture prompt teaching strategy on the reading
comprehension abilities of elementary school students with special needs. The participants were eight

second-grade students diagnosed with intellectual disabilities, learning disabilities, or language impairments.

Method: A curriculum-based assessment was implemented twice a week using ten selected texts. The pretest
presented plain text without illustrations, whereas the posttest incorporated texts with corresponding images.
After reading, students were asked to write details regarding people, events, times, places, and objects, with

each category accounting for 20% of the total score, resulting in a full score of 100 points.
Findings:

(1) Students found it easier to make inferences about the text content when illustrations were provided
alongside the text.

(2) Individual student performance was significantly influenced by life experiences and familiarity with
vocabulary.

(3) Visual cues in the text served as effective scaffolds to support reading comprehension.

(4) The strategy enabled students to develop inference skills, allowing them to engage with reading

comprehension from multiple perspectives and enhancing their overall literacy development.

Keywords: picture prompt teaching strategy, Mandarin texts, reading comprehension
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