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National Chiayi University Course Syllabus, Fall Semester,

Academic Year 2022
.Course
Course code 11011610003 [Ph.D.
_ level
‘Seminar in Philosophy of .
Course fitle ennne%r i PAOsopiy @ Instructor //Chiang, Ter-sheng
Education
Credits(Cou | Y Grade 1, Department
rechts(Cou 2.03.0) Class Ta e‘ epartment of
rse hours) B Education
Pr — :
 Prerequisite No Requg:d/ Blective
Courses Elective
Cl R B03-208,
ass. oom : 03 0'8' Class English
location Education Building language
| 1.National Civil Servi |
fheoml ol Seic Class 5~ 8 on Tue
Availabilit Office: R B407,
Y ) Y 2.National Examinations of  Office hour ice: Room 40?
of certificate |_ . Elementary Education
Primary and High School Buildin
Teacher's Quahfication .

Syllabus https://web085004.adm.ncyu.edu.tw/Syllabus/Syllabus_Rpt.aspx?CrsCode
website =11011610003

Remark

Is the topic,content or activity of this .
) ) . Are materials or books used in this course
course is relevant to issues of sex equality? | . .
origmal? Yes

Yes

>> Goals at the Department or Institute level
| B SAEE - B R A -
2 AR SR B TR -
3B EAE REHLAL BOFTHIREM -
4 MBI RE R B ERRE )

.>> Core abilities Relationship

1.Intellectual capacity and cultivation in the perspective of

i Al ot 5 Highly relat
| localization™ thinking and "globalization". | ighly related

2.Outstanding educational professional research knowledge and

cultivation. 5 Highly related



3.Excellent "educational theory" and its professional competence

5 Highly related
and cultivation. | Y
4.Professiona1 competen‘*lce' and cultivation of‘ excellent 5 Highly related
"Curriculum and Teaching” theory and practice.
5.Professional competence and cultivation in advanced level
*educational administration and cultural and educational 5 Highly related
undertakings"
6.The ability and cultivation of teamwork skills,introspection, |
. L . 5 Highly related
dedication, communication, leadership.
7 The ability and cultivation of rational thinking, respect f - -
e ability and cultivation of ration ng, respect for 5 Highly related

multiculturalism and humane care.

>> Course description

The summary of this subject: To understand, compare, analyze the differences and
sirilarities between Oriental Philosophy and Occidental Philosophy (esp. Continental
Philosophy); To integrate the Oriental Philosophy and Occidental Philosophy (esp. |
Continental Philosophy); To realize the relationships between education and philosophy;
To understand, compare, analyze the differences and similarities between Oriental
educational philosophy (esp. Taiwan) and Occidental educational philosophy.

>> Subject's master syllabus

The teaching outline of this subject: To adjust and integrate this schedule according to
students” reality; Symbol and Social Phenomena; Semiology, Symbols and School
Education; Oriental Philosophy (The Contemporary Significance of Confucianism);
Oriental Philosophy (The Origin and Characteristics of Daoism); Relationships between
|Traditional and Imported Thought and Culture in China: The Importation of Buddhism;
Philosophy of Education before the Twentieth Century: The Western View; The
\Phj]osophical and Educational Thought of John Dewey; Analytic Philosophy; Continental
Philosophy(Existentialism, Phenomenology, Cntical theory,.Hermeneutics,
Postmodernism); Epistemology and Education; Ethics and Moral Education; Social and\
Political Philosophy; Problems of School Reform; Multiculturalism and‘
Cosmopolitanism. ‘
>> Course objectives |
This doctoral subject provides an in-depth training in the field of education which aims
to help students;

'1.become familiar with the philosophy of education about Chinese and Western views;
E2.develop the critical knowledge and abilities of reflecting the differences and
isimilarities among different philosophical and educational thoughts;



3.gain an insight into the advantages and disadvantages in current educational theory

and practice.
>> Course schedule
Week Theme or Topic 'Content Teaching method
1.The summary of | o
this subject 1.To understand the outline of this-
01 2.To adjust and subject |Lecture, Discussion.

integrate this 2.The others concerned
schedule. .

02

03

) [1.To learn the refationships

1.Symbol and Social between symbols and society:

Phenomena Chapter 2 (Chiang, 2012)
2.Semiology, '2.To investigate the relationships .
Oral presentatioin,
Symbols and School between symbols and school . .
: . ) X Lecture, Discussion.
i Education leducation: e.g. the primary
(e.g. the pnmary schools in Chiayi City, Taiwan
school) (see Chapter3~ Chapter5)

(Chiang, 2012)

1.To explore the relationships

1.Semiology,
elmolosy between symbols and school

Symbols and School
| v 0. s and Schoo education: e.g. the high school in
pucation Chiayi City(see teacher's files)
(e.g. the high ,
school) .
2. The Contemporary Significance
o
2 Oriental of Confuciamsm( ‘) ‘
Philosophy © The (1), Why Addressing the Topic
i : .. .
Contemp o); “The Contemporary Significance Oral presentatioin,
y porary of Confucianism” ? Lecture, Discussion.
Significance of . ) )
Confucianism(@) (2). Various Points of View
About the “Learning of the
Chinese Classics,” Especially
P.S. . .
To choose 1st or 2nd Confucianism, in Academic and
topic according to Cultural Circles
1 1
P \ £ (3). What Are the Main Issues in
the students .
| Contemporary Human Society?
interests

(Tang, 2015)



05

06

1.To explore the relationships
1.Symbols and between symbols and school
School Education  |education: e.g. the Universities in
(e.g. the university ) |Chiayi City; the University of
Cambridge in U.K.; Peking

2. Oriental University in Mainland China (see

Philosophy : The  |teacher's files)

‘Contemporary

|Significance of Oral presentatioin,

Confucianism(D  |2.The Contemporary Significance |Lecture, Discussion.
of Confucianism(IT)
(4). The Relationship Between

P.S. Man and Nature

To choose 1st or 2nd |(5). The Relationship Between
topic according to  [Man and Man

the students’ {6). The Relationship Between

jinterests Body and Mind

] (Tang, 2015}

Oriental

[PhI;le;lso by The 1. General Background of Daoism

L PR 2. The Development of Daoism  {Oral presentatioin,
iOrigin and . , ! , .

| . 3. Characteristics of Daoism Lecture, Discussion.
(Characteristics of

[ . (Tang, 2015)

IDaoism

1. Relationships il. Relationships Between ‘
between Traditional Traditional and Imported Thought |

and Imported and Culture in China; The '

Thought and Culture Importation of Buddhism (Tang,

iin China: The 2015) .

Importation of ‘ |

Buddhism 2. ‘Oral presentatioin,

| (1). Western Philosophy and Lecture, Discussion.
2. Constructing Chinese Philosophy as an

| “Chinese ‘Independent Discipline

Philosophy” in  (2). Paradigms and Frameworks

iSino-European jof Western Philosophy and

‘!Cultural Exchange  Potential Problems in Chinese
[Philosophy
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11

12

IP.S. 1(3). Future Developments in

fTo choose 1st or 2nd: Chinese Philosophy (Tang, 2015) ;

topic according to

the students’

interests
; j'Philosophy of education:
' Philosophy of 1.Socrates and Plato

Education before the: 2.Aristotle

Twenticth Century: |3.Rousseau

The Western View ! 4.Pestalozzi, Herbart, Froebel
| |(see Noddings, 2012 )

|

| '1.Dewey’ s Philosophical
The Philosophical  |Orientation

'and Educational 2.The Meaning and Aims of
. Thought of John |Education
Dewey 3.The others concerned
] Jsee Noddings, 2012 )

Midterm Exam. To write a midterm essay

1,Philosophical Analysis in
Education
Analytic Philosophy |2.The Analysis of Teaching
: 3.The others concerned
(see Noddings, 2012 )

Continental
Philosophy (B A
BERVITER)

1.Existentialism
(Occidental 2.Phenomenology
Philosophy: (see Noddings, 2012 )
PaTHY -~ BR3=
Y ~ P55 ARY -
T |

Continental 1.Critical theory
Philosophy(BUMA 2. Hermeneutics

F
L

Oral presentatioin,
Lecture, Discussion.

Oral presentatioin,
Lecture, Discussion.

Assignment/Exercise,’
PBL, To write a
midterm essay.

Oral presentatioin,
Lecture, Discussion.

Oral presentatioin,
Lecture, Discussion,

Oral presentatioin,
Lecture, Discussion,



| [ oE =) 3.Postmodernism

(see Noddings, 2012 )

(Occidental

Philosophy:

FETHY ~ B3R

B~ EHAAR

ARG E)

| 1.Justified True Belief
2.Foundationalism
13.Truth

13 |[Epistemology and  4.Nonfoundational Theories of
Education IK.nowledge

| 5.Epistemology and Education

2012)

'1.Pre-enlightenment ethics
2.Enlightenment ethics

3. Utilitarianism

4.The others concerned
{(see Noddings, 2012 }

]

1. The Current Debate
15 |Social and Political 2. Justice and Equality in
Philosophy Education
(see Noddings, 2012 )

1.Equality
2.Accountability
16 ‘Problems of School |3.Standards
Reform 4.The others concerned
(see Noddings, 2012;#5E0%5,
2017)

’fMulticulturalism
2.Cosmopolitanism
3.The Educator's Dilemma
{(sec Noddings, 2012458457,
2017)

14  Ethics and Moral
Education

17 Multiculturalism and
(Cosmopolitanism

6.Constructivism (see Noddings,

——

Oral presentatioin,

Lecture, Discussion.

Lecture, Discussion.

[
|
Oral presentatioin,

'Oral presentatioin,

‘Lecture, Discussion.

Oral presentatioin,

Lecture, Discussion.

Oral presentatioin,

Lecture, Discussion,




" Assignment/Exercise,
I 18 Final Exam. 'To write a final essay To write a final
| essay.

>> Course requirements

Course requirements

1.Do not eat.

2.Do not be late.

3.Do not use cell phone.

4. To focus on the topics to discuss.
5.To submit final essay on time.

>> Grading policy

Participation 1n discussion 30% : * Participation in discussion 30% : Including the
fulfillment of assigned duties

Midterm exam 30% : *Midterm exam 30% : midterm essay: i.e. the oral report; The
‘reporter must give the main part about 10 pages to the other students simultaneously.
Final exam 40% : * Final exam 40% : final essay: 1.e. a written essay (more than 3,000
-|worcls) |

>> Text books and learning resources |
>> Textbooks and learning resources

BEBQ01T) - SFHENERRRE - &b fiAFHERAT -

Bramel, T, {1971). Patterns of educational philosophy, New York: Holt, Rinchart &
Winston.

Bridges, D. (2003). Fiction written under oath ?: Essays in philosophy and Educational
Research. London: Kluwer Academic Publishers.

Burr, J. R. & Goldinger, M. (Eds.). (1996). Philosophy and contemporary 1ssues (7th
ed.). Upper Saddle River, New Jersey: Prentice-Hall, Inc.

Chiang, T. S. (2005). The study of the relationships between  ‘symbols’ and
‘school education’. New Tatpei: Chyun Ing Publisher.

Chiang, T. S. (2012). The study of the relationships between symbols and education
(2nd ed.). Kaohsiung: Liwen Publishing Group.



E&iang, T.S. @1_5). New pers;ectivgs on educational research---A semiological point 1
of view. Kaohsiung: Liwen Publishing Group.

Griffin, D. R. (1993a) . Introduction: Constructive Postmodern Philosophy. In D. R,
Griffin, J. B. Cobb, Jr., M. P. Ford, P. A. Y. Gunter & P. Ochs, Founders of
constructive postmodern philosophy: Peirce, James, Bergson, Whitehead, and
Harishorme (pp. 1-42). New York: State University of New York Press.

Griffin, D. R. (1993b) . Constructive Postmodern Thought. In D. R. Griffin, J. B.
Cobb, Jr., M, P. Ford, P. A, Y. Gunter & P. Ochs, Founders of constructive postmodern
philosophy: Peirce, James, Bergson, Whitehead, and Hartshorne (pp. vii- x). New York:
State University of New York Press.

Griffin, D. R., Cobb, 1. B., Ir., Ford, M. P., Gunter, P. Y., & Ochs, P. (1993). Founders
of constructive postmodern philosophy; Peirce, James, Bergson, Whitehead, and |
Hartshorne. New York: State University of New York Press.

Gutek, G. L. (1988). Philosophical and ideological perspectives on education.
Englewood Cliffs, New Jersey: Prentice-Hall, Inc.

Hirst, P. H. & White, P. (Eds.). (1998). Philosophy of education: Ma Jor themes in the
ianalytic tradition (st ed., Vols. 1-4). London: Routledge.

iKeamey, R. (1987), Modern movements in European philosophy. Taipei: Simda Book
[Company.

!Lloyd, D. I (Ed.). (1976). Philosophy and the teacher, London and New York:
Routledge & Kegan Paul Lid.

Moore, T. W. (1982). Philosophy of education: An introduction. New York: Routledge
& Kegan Paul Inc.

Noddings, N. (2012). Philosophy of Education (3rd ed.). Boulder, Colorado: Westview
iPress, |

Ozmon, H. & Craver, S. (1995). Philosophical foundation of education. New Jersey:
Prentice-Hall, Inc.



Smith, P. G. (1964). Philosophy of education, New York & London: Harper & Row.

Tang, Y. (2015). Confucianism, Buddhism, Daoism, Christianity and Chinese culture.
Berlin, Heidelberg : Springer Berlin Heidelberg.

>> Teaching matrials
A Reflection ~.doc
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*Do not infringe the copyright of this course material. You may not copy, distribute or |
transmit the material without the owner's permission. |

1.Please respect the mtellectual property right and using authorized textbooks.
Book piracy is not allowed.

2.Recognize the importance and significance of gender equity in education.
Consult university regulations for its policy. Promote gender equity by illustrating
the concept in classes and provide proper consultation to students.
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National Chiayi University Course Syllabus, Fall Semester, Academic Year
111

[Course code -~ |11111610007 B |Course level  [PhD. S
iCourse title rSemmar in Aesthetics and Education [nstructor [Hung, Ruyu g
(Credits(Course | '%Department of Education Grade 1
IHOMS) 3 0(3.0) Class Closs A

"""" P | Tty T T -
Prerequisite ‘ Required/ Lo
.!;o‘urses . E Elective .Electwe
[c1ass location | " (Class Language [English

— mmumte e =n ECE — -
Avalabilty O ) swermsens s, 10ff1ce hour  [Class 5 ~8 on Tue, Office:B423 |
certificate I
‘Syllabus url Ih‘[tps -//web085004.adm. ncyu edu. tw/Syllabus/Syllabus _Rpt. aspx”CrsCode-l 111 161(}0‘0?r
(Remark - E

' -

[For freshmen who come from other countries can not study on the academic calendar diie 1o the pandemic, the ;
lcourse study will be provided for synchronous or asynchronous distance leammg assistance, i
i

i

.Is the topic,content or activity of this course is relevant IAI‘C materials o books used in this course original?
!to 1ssues of sex equality? No iYes

i>> Goals at the Department or Institute level l
LR G SR S L B BRI AR - : t
QAL R HEIERR |

i

3. & e 4k T B > BT ITRE -

4. ‘éfﬁ%’@%@ﬁ%Z?ﬁﬁﬁﬂ%ﬁEj}

>> Core abilities Relationship

1 Inteilectual capacity and cultivation in the perspective of locahzanon th.mkmg and 4 Strongly related
"“globalization”. |

|2 Outstanding educational professional research knowledge and cult.wanon o |5 nghly related |
3.Excellent "educatlonal theory" and its professional competence and cultlvauon 15 nghly related

'4.Pr0fessmnal competence and cultivation of excellent ' Cumculum and Teaching” | 4 Strongly related |

| .
theory and pracnce

FS Profcssmnal competence and cultivation in advanced level "educational administration 3 Mo deratel related
and cultural and educational undertakings” Y

16.The ahility and cultivation of teamwork skills,introspection, dedication,
I'ccu'nml.lnicati011 leadership.

4 Strongly related

SIS e o e ——p

<? The ab111ty and cultivation of rational thinking, respect for multiculturalism and S Highly related
humane care. ‘

SEEEE N N - = SE— - — SO A -

-12-



———y

>> Course description
Selected readings from the Critique of Judgment Pragmatist Aesthetics: living beauty, rethinking art Pragmatist
Aesthetics: living beauty, rethinking art

>> Subject's master syllabus E
LT AR AR - TN 2. T RS AR BN E T2 2tk 3. THERERPEEC
BRI 4. TR EREB S RS S U SRETEEHE £ B R A W o BEE AN
EE 7 REH F RS E ST

>> Course objectives

A, Intellectual Objectives:

L To understand the substance and content of the discipline of aesthetics, its primary concerns and questions,
lissues of methodology, major aestheticians and their viewpoints in the history of aesthetics, and to comprehend
and critique the aesthetic tradition,

» To analyze the cogency of arguments deployed in defense of aesthetic positions and viewpoints, and to
clarify the use and meaning of terms and concepts associated with these arguments'as evidenced by class
discussion, written work, and course examinations.

« To grasp of the philosophical foundation and framework for artistic endeavor and the aesthetic experience of
humanity, and to develop a profound awareness of the central role and purpose of the arts and the aesthetic ;
dimension in the corporate life.

B. Emotional Objectives:

» To gain an appreciation for the task of aesthetic reflection on the artistic realm in the philosophic traditions,
and develop an awareness of the omni-presence of beauty, and the significance of aesthetic experience in
general as a fundamental characteristic and mode of human life and experience.

+ To develop a deep appreciation for the affirmation of the arts, and learn to rejoice in the artistic, the aesthetic
and ecological domains.

» To establish theoretical connections between aesthetics and other academic disciplines, and to be able to
recognize the aesthetic component that is present in every human enterprise and experience (beauty of nature or |
of environment, etc.) 5
B. Volitional Objective:

+ To challenge and encourage you to pursue the task of developing the aesthetic attitude in your personal life
intellectually and practically (leaming and doing) as artmaker and as audience with a view to the enrichment of
your overall human experience.

>> Course schedule

\Week | Theme or topic IContent Teaching method

| Course plan

‘ 01 EInt:roduction The concept of aesthetics. Concept of aesthetics Lecture.

' | http://plato.stanford.edu/entriesfaesthetic-concept/

i Racic : -
Basic ideas of educational R. Smith (2008) Educational aesthetics and policy. oral preseptaump,

Lecture, Discussion.

aesthetics
' R. Smith (2004). Aesthetic Education; Questions

and Issues, Handbook of research and policy in art
education.

Oral presentatioin,
Lecture, Discussion.

‘Basic ideas of educational
faesthetics

-13-
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IEisner, E. W. (2002). What Can Education Learn
Ifrom the Arts About the Practice of Education?.
Journal of curriculum and supervision, 18(1), 4-16. I

. |

. Body Consciousness: A Phllosophy of Mmdfuhless Oral presentatlom, !
1 | |
| 05 !Somaesthetxcs ‘and Somaesthetics. Introduction iLecture, DISCUSSIOH

. . Body Consciousness: A Philosophy of Mindfulness |Oral presentatlom |
06 Somaesthetics v
; I 1and Somaesthetics. chapter | |Lecture, Dlscussmn

|Oral presentatioin,
Lecture, Discussion, !

gbasic ideas of educational
lideas
|

a1 L — o 1. SN

: ) Body Consciousness: A Phllosophy of Mmdﬁxjness |Oral presentanom
07 Somaesthetics 1 )
i ‘ jand Somaesthetics. chapter 2 Lecture Discussion.

Body Consciousness: A Phllosophy of Mmdfulness Oral presentatioin,
and Somaesthetics. chapter 3 [Lecture, Dlscussmn

‘Body Consciousness: A-Philosophy of Mmdfulness [C—);al presentatnom
|and Somaesthetics..chapter 4. iLecture Discussion.

Body Consciousness: A Philosophy of Mindfulness [Oral presentatmm,
jand Somaesthetics. chapter 5 - Lecture, Discussion.

08 !»Somaesthetics \

09 l:S'omaesthetics

Body Consmousness A Philosophy of Mmdfulness Oral presentatioin, |

i 10 éSomaestheties
i 11 ESomaesthetics

and Somaesthetics. chapter 6 : Lecture DlSC‘LlSSlOIl ‘
|_ . " iPragmatist Aesthetics: living beauty, Jhmﬁkmm"m ntatioin,
12 ‘Pragmanst Aesthetlcs em sthe g beauly, 1 g art. (Oral presentatlom
Chapter 6 Lecture, Discussion.

'r Pragmatist Aesthetics: living beauty, rethinking art. Ora.l presentatioin,

13 EiPr::ugmatist Aesthetics

i

{Chapter 7 Lecture, Discussion.
I - . " IPragmatist Aesthetics: living beauty, ; rethinking art. [Oral presentatioi ’__ B
i 14 Pragmatist Aesthetics gmatis & y king act, [Oral p o
l i Chapter8 : Lecture, Dlscussmn ‘
e e T
, . Pra atist Aesthetic lvm beauty, rethinking art. O
1S Pragmatist Aesthetics gmati s: living y g art. {Oral presentatioin, |
§ (Chapter 9 |Lecture, Discussion.
T ) Pragmatist Aesthencs hvmg beauty rethmkmg art. Oral presentatioin
Pragmatist Aesthetics r ’
| 16 I £ (Chapter 10 [ecture, Discussion.
. . ral presentatioin,
17 lterm essay draft term essay draft discussion O_. presentatiols i
: | : - Discussion, !
| [ . Oral presentatiom, |
18 Iterm essay fterm essay submission . g
iDiscussion.

Class Presence and Participation. Class presence and participation points are given to encourage your active
lclass participation and discussion. You will be rewarded with a perfect score as long as you frequently come to
lclass and actively contribute to the class discussion during recitations and lectures,

‘Presence: Although it is not required, most students send their professor a brief e-mail to explain their absence
iin advance. Students who repeatedly arrive late to the lecture or recitation will have their Class Participation
;grade lowered. Please sign the attendance sheet when you come to the class. Any false signatures will result in
zero participation grades for all parties involved.

= I SRR S— 4
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1Parl:icir.uationz We will devote one entire session to the case discussion. The instructor’ s role during a case
!d—iscussion is that of a moderator. When the cases are discussed, we are less concerned with * “right” or

“wrong” answers than we are with thoughtful contributions which follow the discussion and either add to the
debate or move it in & new direction. If you find it uncomfortable to speak up in class, we encourage you to
visit your professor in office hours and work on this skill.

Zero Tolerance of Cheating & Plagiarism

Plagiarism means using words, ideas, or arguments from another person or source without citation. Cite all
sources consulted to any extent (including material from the internet), whether or not assigned and whether or
not quoted directly. Por quotations, four or more words used in sequence must be set off in quotation marks,
jwith the source identified.

> Grading policy
Participation in discussion 20% : Hf§ ~ BREET G

Quiz 20% : weekly handout

Essay 30% : term essay draft report

|Oral presentation 20% : term essay submission
|0pnerat:icon/Pralt:ical 10% : submission for conferences or journals

>> Text books and learning resources

1. Smith, R. A. (2004). Aesthetic Education: Questions and Issues. Handbook of research and policy in art
education. (NTU)

2. Eisner, E. W. (2002). What Can Education Learn from the Arts About the Practice of Education?. Journal of !
curriculum and supervision, 18(1), 4-16.
3. Richard Shusterman: Body Consciousness A Philosophy of Mindfulness and Somaesthetics
4, SREE LGS Body Consciousness A Philosophy of Mindfulness and Somaesthetics {E& - [3E]H .
ZEAFAT S (Richard Shusterman ) [F3CPE® © Richard Shusterman $235 © #2485 HhEH © BEFFED
=i

5. Richard Shusterman: Pragmatic aesthetics

6. ERITHRE  £/5r 3% > BTy BonttEEE2EE) [:] BEE T SEiRHSEE
>> Teaching matrials 1. Smith, R. A. (2004). Aesthetic Education: Questions and Issues. Handbook of research |
and policy in art education, (NTU} 2. Eisner, E. W. (2002). What Can Education Learn from the Arts About the
iPractice of Education?. Journal of curriculum and supervision, 18(1), 4-16. 3. Richard Shusterman: Body
Consciousness A Philosophy of Mindfulness and Somaesthetics 4. 538 & 558 5 #835%8 Body Consciousness
A Philosophy of Mindfulness and Somaesthetics {3 © [EPEEEEFHHE S (Richard Shusterman ) JE3
!{’E% * Richard Shusterman 523 © 2405 BARELE © PTEETEEE 5. Richard Shusterman: Pragmatic .
Iaesthetics 6. BRFHEE : 45 % Sy Bt asgg () mad ety S |
%EE?M https://www.ncyu.edutw/rdo/eradation.aspx site_content sn=40713*Do not infringe the
copyright of this course material. You may not copy, distribute or transmit the material without the owner's
IPErmission. :

1.Please respect the intellectual property right and using authorized textbooks. Book piracy is not allowed.
2.Recognize the importance and significance of gender equity in education. Consult university regulations for its
policy. Promote gender equity by illustrating the concept in classes and provide proper consultation to students.

-15-



ALERARSNZ25SEE 1M

KA ABHREYHX
— ~ BSRAE AL TR
| v o |
i &
£ B A& LR | @ I
_%ﬁzﬁ HF A B 8% e A0571
we R 2 W FE | 05-2263411#1801
E FE M meiying2005_tw@yahoo.com.tw
=~ ARFERLANETH
HE 4R/ - 48 BELE (FPU/HEX) Lo | 8% e
_ Project Study on Theories of Potentiality Development ‘
W= and Innovative Education 3 &5
& AR RIE R NANA T SRR |
|
EPCI Y MLL%
A EERE ($82_ % A Rimusiiesss
B FHRLsEHE)
R E
WA

— PHEHFFRALEIATRRELHB AR (FERBAUAA/HEAALREL A
BE) TR #"RBHMBN > @4 () RUESFH &% () 8L eE4@
B AMEFRRERFA ARAMERLA RS HEABANMAERE S
RiEHHamsE -

RS BMBAMEANE EARNSALAKAPIE TREET , R TERE

¥ ) RABLRERSE -

R T ARBGRBEBUT R RS AR ARHFUARTLENEIRE B4

FERLEEREEBRBE  B1 B9 15454843 - BB TAEEE - B2 mY

HEPEL - $ARE - RARE BEERANERRHUFRERARE -

Iu

-16-



National Chiayi University Course Syllabus, Fall Semester,

Academic Year 111
Course code 11111610008 Course level  Ph.D.
Progect Study on Theories of
Course title  Potentiality Development and Instructor Chen, Me1-Ying
Innovative Education
Credits{Course Department of Education Grade 1
Hours) 3.0 3.0) Class Class A
Prerequisite Required/ .
Courses Elective Flecuve
Class location Elass English
anguage
Ava}lablllty of Office hour
certificate

Syllabus url  https://web085004.adm.ncyu.edu.tw/Syllabus/Syllabus_Rpt.aspx?CrsCode=11111610008
Remark

For freshmen who come from other countries can not study on the academic calendar due to the
pandemuc, the course study will be provided for synchronous or asynchronous distance learning
assistance.

Is the topic,content or activity of this course is Are materials or books used in this course original?
relevant to 1ssues of sex equality? No Yes

>> (Goals at the Department or Institute level
| B EREGEEE 2 R E 2 AR -
2. AL BB KRR -
AR E R EN A B EWHFE -
AGEIGEHERE A ERES -

>> Core abilities Relationship

1.Intellectnal capacity and cultivation in the perspective of "localization’

' thinking

and "globalization". 3 Moderately related
2.Outstanding educational professional research knowledge and cultivation. 4 Strongly related
3 Excellent "educational theory” and its professional competence and cultivation. 5 Highly related

4 Professional competence and cultivation of excellent "Curriculum and Teaching”

theory and practice. 4 Strongly related

5.Professional competence and cultivation in advanced level "educational

administration and cultural and educational undertakings" 2 Weakly related

-17-



6.The ability and cultivation of teamwork skills,introspection, dedication,
communication, leadership.

7.The ability and cultivation of rational thinking, respect for multiculturalism and
humane care.

1 Least related

3 Moderately related

>> Course description
(preparatory courses)

>> Subject's master syllabus
(preparatory courses)

>> Course objectives

1 ~ B 7ERE SR R AR B L HER M -

2~ BB RS B RE R S o LD EEETRY T REIRER T -

3~ EOEEF AR > EENESRE - WERTENEEAEK -

>> Course schedule

|Weck Theme or topic Content Teaching method

WK 1 Introduction to the (Reading-writing connections: Toward an

01 |course, readers and . o . Lecture.
. integrative literacy science)
assignment

Chapter 1 Introduction to Reading-Writing

02 (WK 2 Part I Comnections: The Integration Roads Ahead ecture.
Chapter 2-1- Chapter 2 Interactive Dynamic

03 WK 3 PartI- Literacy Model: An Integrative Theoretical PD?SI;;;?Z;“IC’
Framework for Reading-Writing Relations '
Chapter 2-2- Chapter 2 Interactive Dynamic

04 WK 4 Part I- Literacy Model; An Integrative Theoretical E?S E;:gg;“m’
Framework for Reading-Writing Relations '
-chapter 3-1-Chapter 3- An Analysis and
Comparison of Three

05 WK S5 Part1 Theoretical Models of the Reading-Writing PDBS];;;‘?‘;TC’
Relationships 1 Spanish-Speaking ! 11
Children
—<hapter 3-2-Chapter 3- An Analysis and
Comparison of Three

06 WK 6Part] Theoretical Models of the Reading-Writing ;]?SI&;?E;UIC’
Relationships in Spanish-Speaking '
Children
-Chatper 6-1-- Chapter 6-Orality, Reading and

07 WK 7 PartIi Writing in Barly PBL, Lecture,

. Discussion.

Literacy

-18-



-Chatper 6-2-- Chapter 6-Orality, Reading and

08 ‘WK 8 Part II Writing in Early PEL, Lecture,
X Discussion.
Literacy
Chapter 7-1-Chapter 7-Wnting Like a Reader:
Developing PBL, Lecture,
09 WK 9 Part II- Metalinguistic Understanding to Support Discussion.
Reading-Writing Connections
-Chapter 7-2-Chapter 7-Wrniting Like a Reader;
Developing Oral presentatiomn,
10 WK 10 Part I1 Metalinguistic Understanding to Support Lecture, Discussion.
Reading-Writing Connections
-Chapter 8-1- Chapter 8-The Contribution of
Reading Abilities
11 WK 11Partll to the Writing Quality of Expository Text Lecture, Discussion.
Structure in Hebrew Speaking Elementary
School Children
-Chapter 8-2- Chapter 8
The Contribution of Reading Abilities
12 WK 12 Part Tl to the Writing Quality of Expository Text I[’fslgusl‘;g;m’
Structure in Hebrew Speaking Elementary )
School Children
-Chapter 9
(Re)YConstructing Voices: Immigrant PBL, Lecture,
13 |WK 13 Part II Women Read and Write for Social Justice Discussion.
and Themselves
14 ‘WK 14 Pat ITI- Chap.ter 15-A Mature Science of Reading and P]?,L, Lt?cture,
Spelling Discussion,
-chapter 16-1-Chapter 16-The Reading -
Writing Connection
15 WK 15 Part IV in Assessment of Reading Comprehension. ]I;I.SL’ lgciilm,
Exploring the Role of a Communicative Aspect 1scussion.
of Writing
-chapter 16-1-Chapter 16-The Reading -
Wniting Connection
16 WK 16 Part IV in Assessment of Reading Comprehension. E?L’ L?c;ure,
Exploring the Role of a Communicative Aspect SCUSSIoN.
of Writing
| 17 final project presentation  final project presentation Oral presentatioin.
18 final project presentation  final project presentation Oral presentatioin.
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»>> Course requirements
1. preview before class
2. welcome ideas and brainstorm

>> (rading policy

Participation in discussion 45% : preparation before class, participation in class.ZRFEH - SRESTH
2R R A E AR T RE BRI % -

Midterm exam 10% : Through literautre reivew, present the potential final project. & B ErEVHEEST »
#EERARE EITE

Final exam 45% : Finish a small project related to the content of the course

>> Text books and leamming resources
2020_Book Reading-WritingConnections

>> Teaching matrials 2020 Book Reading-WritingConnections*Do not infringe the copyright of this
course material. You may not copy, distribute or transmit the material without the owner's permission.

1.Please respect the intellectual property right and using authorized textbooks. Book piracy
1s not allowed.

2 Recognize the importance and significance of gender equity in education. Consult
university regulations for its policy. Promote gender equity by illustrating the concept in
classes and provide proper consultation to students,
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Bl EEaAKE21118FEF12HPHEB M

RS 11012690005 FRREH PR 3
Bl R {EEA B BUER B 78 Research 2
RIZ A TE on Internationalization and gﬁﬁﬁfﬁ L IIEBEER)
Educational Policy )
Bo(EE) |3.03.0) LERRBIAR R P BT
SR ngen  [se
| Espihs |55 8 B03-206 BREs |#x
- . S HA2 55 SE~ZE 680, IB4:B03-215
R Jnone BERE | 2spamsn-on, 185803215

AR A A HBAA L |[https://web085004.adm.ncyu.edu.tw/Syllabus/Syllabus_Rpt.aspx?CrsCode=11012690005

B =t none

AREZHBEIE AR EHSEEAMRTE

o= = EMEITRE B

o RFTBAEBRIR :

ETALEHBETHRBGRRRERBEAR S HATEI ZHAR - RESEHERCEEEN
EEBRLURSERS - BRHESPHaSRBRATENSTRERERIMESERME - UTH
ARG HERERAEENBRBL LERTHEENS -
RERERBMBNRIURMETEZNIR - EREGBIINRNEED  ERBEXBEHENE
EGRIITHEARBRBRAEEY - URTBLEEHEFRSSEMNETERSE - SMEBEREM
BRTEBREESEHERBZOOCESENELLET  ERMCIBNBRINESRESE
BN THREEY -

o#ZILVEET BRI

| BETTBOE R R EBHAEE 4 RREGHIEA5R
2. R EBEREREN BB BERR TS 5 BRI ROR
BAORERBELEEIR 2 ZIBHIAE 5 BBt RR
4 B SR EPIIE R EREEND 4 BRI HESE
o ARBR AR :

APIREBRBREHEEBENBSEBRI - BEBTEMREDIZSBHES HERURE
BEEERER - BEIBRRITHRID - URESEHHNEE R EHNZIEES -

oABRHBABAM :

BER D ATIEm BB R E RO - BESRNRERERE « BECEE R - HEEREA0ER
MEIRYE ~ ZIKME  DIRIEMIEHIER - AEBERCESRBBEND T ESBERCRIENEE - 5
HESNERARE - BRCHORERANBEZ - 2MSEEREOAES 58 - 35EF ; 85
BERNEME MBI - BHERE -

oARNATER :

Through the study of this course, students are expected to have a better understanding of the effects of
globalization as well as the implementation of educational internationalization. Students will able to
develop skills in policy development, and possess better competences in learning, appreciating, and
criticizing the latest educational theories and policies with an international perspective.
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i |
|5 ||The internationalization in |[Putting the World into World-class Education of |#R{F/B{F - i1
UK 2004 S
The Internationalization of |[UNESCO's 1974 Recommendation = r 5
16 [[Education promoted by the ||Global citizenship education and education for f"ﬁfﬁﬂz 1
UNESCO sustainable development e
53 TP .
17 (|Final Presentation Final Presentation fzﬂfi E&‘I:F (WETE
&~ AU °
Class Review IRVE/EE - OFER

18 ||Class Review : : s
Discussion 5B B

OIRIZEK !

Students has to complete an academic research, and they are highly recommended to participate and
presenting their research article in an overseas international conference.

o EFEX
HAhE50%
HAZRE50%

oSEERHMBHEIR

*#* Hugonnier, B (2007). Globalization and Education. In M. M. Suarez-orozco (Ed), Learning In The
Global Era: International Perspectives on Globalization and Education. pp 137-157.

1. Wang, L. and Ho, H. (2013). The market positioning and the selection of destination countries for music
students from Taiwan. Music Education Research. 1-12.

2. Ho, H. and Huang, Y. (2013). Earning while learning: Part-time work during term time. Asia Pacific
Journal of Educational Development, 2(1), 59-66.

3 Ho, H. and Lin, L. (2012). The all-in-one human resource policy of Taiwan’s Hand-in-Hand Program.
Educational Research for Policy and Practice, 11(3), 179-187.

4. Ho, H. and Wang, F. (2011). Prestige, Parallel or Predatory—Pricing Strategies among Taiwanese
Universities. International Journal of Marketing Studies, 3(3), 67-77.

5. Ho, H. and Chen, P. (2011). Revamping the Funding formula for special education programs. Asia
Pacific Education Review, 12(1), 143-148.
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The goal of this course is to guide graduate students to understand current theories and practice of higher
education administration and policy. Important issues include HE policy, governance, access, evaluation,
ranking, merger, equity and student development.
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| 01 ICourse introduction PPT: Field of Higher Education by Burton Clark ||;835 - 59:@ °
Higher education . . .
02 ||development and reform in H]gher education development and reform in seim | ryra
. Taiwan
Taiwan _
Academic freedom and : ; ; sapgem | sgaa
03 N Academic freedom and university law A~ Bl
University autonomy and ——— . .
04 |lcotpotation of public Uqlvers' ity autonomy and corporation of public SBID | 53R -
< ; university
university
University entrance system G ; ; s —
05 o T University entrance system in Taiwan A 5w
Access and equity issues in . i e : igEgm  xgaa
06 Higer adiiation] Access and equity issues in higher education-1 ;&2 « & i@
Access and equity issues in — — : sy apea
07 Hiphiat ediisation. 2 Access and equity issues in higher education-2 ;&% -« 5@
og |[Organizational structure of iy ) i ational structure of universi B~ BV -
university g ty e
Emergent issues of tuition . i .
09 [land fees of higher Emergfem issues of tuition and fees of higher sim | aysa
. education-1
education-1
Emergent [ssucsof tuition Emergent issues of tuition and fees of higher
10 |land fees of higher g £ 2 i
; education-2
education-2
Theory and practice of . - s L igra
11 EVERHE MGt RS Theory and practice of university student affairs ;&% - &5
12 Administration and practice |Administration and practice of university student s | xgra
of university student affairs |[affairs A Ak
Employment issues of . . . s | spas
13 hilshier education Employment issues of higher education “;ﬁ}ﬁ A A
14; [[FLigher education Higher education evaluation ABIE - AV -
evaluation & ' s
15 [[ndicators of research Indicators of research output of universit B B
output of university p Y R
International rankings of ; i p : s TN
16 Hiphereducation International rankings of higher education 1~ B
17 ?tudent Fifial Prescntation- Student Final Presentation-1 w12~ YA
18 gmdem Findl Piiggentation- Student Final Presentation-2 A
oREEX :
1.Every student has to pick one higher education research article and introduce the content every week.
2.The content of student final presentation is that every student chooses one higher education topic and
collects 10 research articles from academic journals of higher education, such as: Journal of Higher
Education, Comparative Education Review, International Journal of College Student Development.
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1. Clark, B. R. (1973). Development of the Sociology of Higher Education. Sociology of Education, 46(1),
2-14.

2. Astin, A. W. (2002). Assessment for Excellence: The Philosophy and Practice of Assessment and
Evaluation in Higher Education. Westport: ORYX Press.

3. Altbach, P. G. & Balan, J. (2007). (Eds.). World Class Worldwide: Transforming Research Universities
in Asia and Latin America. Baltimore, MD: The Johns Hopkins University Press.

4. Pascarella, E. & Terenzini, P. (2005). How College Affects Students (Vol. II): A Third Decade of
Research. San Francisco: Jossey-Bass.

5. Paulsen, M. B. & Smart J. C. (2011).(Eds.), The Finance of Higher Education: Theory, Research,
Policy, and Practice. New York: Agathon Press.
6. Kerr, C. (1963). The uses of the university. Boston, MA: Harvard University Press. f
7. Gumport, P. J. (2007). Sociology of Higher Education: Contributions and Their Contexts. Baltimore, |
MD: The Johns Hopkins University Press.

8. Berger, 1. B. (2000). Organizational Behavior at Colleges and Student Outcomes: A New Perspective on
College Impact. The Review of Higher Education, 23(2), 177-198.
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This course aims to

1. Define two major categories of ethical theories: consequentialist and non-consequentialist.
' 2. Identify major theorists and their contributions to ethical theories.

3. Analyze and verbally discuss a controversial ethical issue from both ethical theories.
4. Analyze and present in writing a controversial ethical issue from both ethical theories.
5. Critically examine various approaches for teaching ethics to children.

6. Present to the class one case study and reflect upon its resolution.

7. Integrate their personal code of ethics with their teaching experience and practices.
In addition, students will have -

8. Learned an ethical decision making process.

9. Analyzed and evaluated ethical dilemmas associated with education and schooling.
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National Chiayi University Course Syllabus, Fall Semester, Academic Year

111
|Cmell.-1rse code _ri 1 l‘i3610016 o - [al-lrse level- |ﬁn“clergradlfate B
|Course tile  [Educational Ethics Instructor |Hung, Ruyu
z ST
Credlts(Course 12 00.0) Class Department of Education Grade 2
iHours) Class A
b — e ) — R,
Prerequisite Requued/
Courses | 'Electwe _ 'Electwc
[Class location AR&EZE (ERHERIE) 0002 Class Language |Engllsh

(Availability of ZRETEIEIRES HENELR ?ﬁﬁﬁ
certificate Il%%% NEEE

Syllabus url |https ://web085004.adm.ncyu.edu.tw/Syllabus/Syllabus_Rpt.aspx?CrsCode:1 1113610016

Office hour Iélass S ~ 8 on Tue, Office:B423

|Remark N E

[For freshmen who come from other countries can not study on the academle calendar due to the pandemic, the
|course study will be provided for synchronous or asynchronous distance learning assistance.,

iIs the topic,content or activity of this course 1s relevant Ere materials or books used in this course original?
ito issues of sex equality? No : [Yes

>> Goals at the Department or Institute level
iiﬂﬁﬁﬁﬁﬁ%%ﬁﬁbﬁiz@%zg%ld\Efﬁ%  BIERAGIEEREERE - HETH - BHEE
|mﬁ%ﬁﬁﬁn2§¥%ﬁk? |

[>> Core abilities ) ~ |Relationship
| B e B AR R - (5 Highly related
LBV R TR SRR A - 5 Highly related

) TRERNE | ERNEGEAREERE - 4 Strongly related

4B TS | BRI A A A - I Leastrelated
5. THETE ) BRUEBZERNEEE [3 Moderately relared
I—E%Eiﬁﬁ%%ﬁ%z%x%ﬂﬁtgﬁﬁﬁ - |5 Highly related
RE - B - BA - FERERS I ERAETRE - [5 Highly related
B ATEIEER B - EE%EB‘UE%&M@E&EZ&Z&H%@E% |5 Highly related

>> Course description -

HEWEENHFEENWER T — - iﬁﬁiﬁﬁiﬁﬁfﬁ%‘fﬁ@%ﬁﬂiﬁﬁﬂ’ﬂ@ﬁﬁﬁ@% R 5
RARFEME B REH o - WELEFEALAGET - = - SRR B AR e
PARREEAEY) - SRR SR - fRE A ARE S A - HEREH
T R IR TR B BB R A T -

>> Subject's master syllabus
lggﬁ_ifﬁﬁgﬁ’ﬂﬁ%%ﬂﬁﬁgﬁfﬁfiﬁ’ﬁﬁ% ;R BN P SR SR SR ﬁéigfﬁ@%

1
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i» Course objpectives

1. Identify and comprehend traditional and current issues in Ethics.

‘2. Define the main areas of ethical discourse.

>> Course schedule
’chk ‘Theme or topic
[ 01 Introduction

3. Discuss theories of ethics: teleological and deontological.
14, Develop skills of critical ethical analysis of contémporary moral problems.

Content

E(_Zourse plan

ILecture, Discussion.

| 02 Introduction

IBasic ideas of Ethics

!Lccture, Discussion.

03 Ethical Theory

04 Ethical Theory

(05 Ethical Theory

]
1 06 Ethical Theory

(7 |Ethical Theory

FHthical Theory: egoism

Ethical Theory: egoism

Ethical Theory: Teleology/utilitanianism

Ethical Theory: Teleology/utilitarianism

Ethical Theory: Teleology/utilitarianism

P08 iEthical Theory

Ethical Theory: Teleclogy/utilitarianism

09 'mid-term examination

mid-term examination

Oral presentatioin,
1 ecture, Discussion.

Qral presentatioin,
\Discussion.

Oral presentatioin,
Lecture, Discussion.

Oral presentatioin,
Lecture, Discussion.

Oral presentatioin,
Lecture, Discussion.

;ILecture, Discussion.

Lecture, mid-term
examination.

10 :_Ethical Theory

11 Ethical Theory

12 Ethical Theory

13 Ethical Theory

Ethical Theory: Deontology/Kantian ethics

Ethical Theory: Deontology/Kantian ethics

Ethical Theory: Deontclogy/Kantian ethics

Ethical Theory: Deontology/Kantian ethics

Oral presentatioin,
Oral presentatioin,
Oral presentationn,

Oral presentatioin,

' 14 iEthical Theory
I

15 iEthical Theory

1

16 Ethical Theory

e

17 |Bthical Theory

;Ethical Theory: Virtue ethics

iEthical Theory: virtue ethics

Ethical Theory: problem of Evil

Ethical Theory: problem of Evil

2

-38-

Oral presentatioin,

Oral presentation,

Lecture, Discussion.

Qral presentatioin,
Lecture, Discussion.

Oral presentatioin,

!Lecture, Discussion.

Lecture, Discuss_;ion.
Lecture, Discussion.
]..ecture, Discussion.
Lecture,mDiscussio.‘n.

Lecture, Discussion.




| 18 [Final examination |final examination

[ —— S S

|;3xamination.

class expectations

1. Be on time.

2. No Mobile phone use in classroom.

3. No I-pad use in classroom.

4, Everyone must make presentation in group presentation.

iS. Upload your report to the Leaming Management System (LMS).

Eﬁ?&%ﬁﬁ%ﬁiﬁ%ﬁ

1. RS 3R ERIRR  FEEELBAEE -

2. EEREIERT - ETRTIEIGS 3C B -

3. STERER SRR LIRN I SE 2 H S REEHE LR -

A, SRR E R FERERBRES -

>> Grading policy - _

IParticipation in discussion 20% : Attendance, participation, discussion

'Quiz 25%

‘Midterm exam 30%

'tOral presentation 25% : Group/individual presentation. Each student is expected to present once in class.

>> Text books and learning resources

il' Ethics: A Contemporary Introduction By Harry J Gensler

12. Five Types of Ethical Theory By C.D. Broad -

3. The Routledge Companion to Ethics Edited By John Skorupski

4. POKEE - EARES - & =R -

S RKIE © REEES - Sk FHE |
56. AteiE (2021) M T ZOVEIEEE ? RITERE 7 R0E (R4%) BBEIT: 78 - 8l
¥ Zor - (E120) - &1L AE-

[>> Teaching matrials 7. E. J. Bond » 40T - T - 358 (B) MESHEE AL - BETEY
o o 2J0 0 AR » 8. M. Sandel - IF3& - —BERIZIK - S XMk - 9. M. Sandel - $EFZIHYH
7Y o SEBHIREE - 10. M. Sandel - BFERPIREAFTEE - BUEPHIEERNE - ZHEBAK - 1L
https:/funesdoc.unesco.org/ark:/48223/pf0000185010 12. https://www.iaa.govt.nz/for-advisers/adviser-
tools/ethics-toolkit/professional-ethics-and-codes-of-conduct/ 13. hitps://philomedium.com/video/79780*Do not
infringe the copyright of this course material, You may not copy, distribute or transmit the material without the
Iowner's permission.

1.Please respect the intellectual property right and using authorized textbooks. Book piracy is not allowed.
2.Recognize the importance and significance of gender equity in education. Consult university regulations for its
policy. Promote gender equity by illustrating the concept in classes and provide proper consultation to students.
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Ethical Theory: Overview

Ethical Theories are attempts to provide a clear, unified account of what our ethical obligations are. They are
attempts, in other words, to tell a single “story” about what we are obligated to do, without referring directly to
specific examples. It is common in discussions of business ethics to appeal to one or more ethical theories in an
attempt to clarify what it is right or wrong to do in particular situations. Some of the philosophical ethical theories
commonly appealed to include:

= Utilitarianism, which says that the right thing to do in any situation is whatever will “do the most good”
(that is, produce the best outcomes) taking into consideration the interests of all concerned parties;

= Kantianism (or Deontology more generally), which says that—as a matter of respect—there are certain
absolute (or nearly absolute) rules that must be followed (for example, the rule that we must respect people’s
privacy, or respect other people’s right to make decisions about their own lives);

= Social Contract Theory (or “contractarianism”), which says that, in order to figure out what ethical rules to
follow, we ought to imagine what rules rational beings would agree to in an “ideal” decision-making context;

« Virtue Theory, which says that we ought to focus not on what rules to follow, but on what kinds of people (or
organizations!) we want to be, and what kinds of ethical examples we ought to follow;

= Feminist Ethics, which is a complex set of interrelated perspectives that emphasize interpersonal concerns
such as caring, interdependence, and the ethical requirements of particular relationships. Such concerns are
traditionally identified with women, but Feminist Ethics should not be thought of as a theory only for women.

In some cases, scholars attempt to use a single ethical theory to shed light on a topic or range of topics. (A good
example would be Norman Bowie’s book, Business Ethics: A Kantian Perspective.) A more typical approach—one
taken by many business ethics textbooks today—is to attempt to use insights from various ethical theories to shed
light on different aspects of a particular problem. Such an approach might involve, for example, asking which
decision in a particular situation would result in the best consequences {a Utilitarian consideration) but then
asking whether acting that way would viclate any Kantian rules or whether a person acting that way would be
exhibiting the kinds of virtues that a good person would exhibit.

The role of ethical theory in business ethics is somewhat controversial, in part because Business Ethics is seen as a
branch of “applied ethics.” Some regard applied ethics (and hence Business Ethics, along with bioethices,
environmental ethics, etc.) as a field that takes “standard” ethical theories and applies them to practical problems.
Such an approach might involve asking, for example, “What would Kant say about privacy in the workplace?”
Others regard applied ethics as an attempt to gain theoretical insight (or to “build” better ethical theories) by
testing them against real-life problems.

See also in CEBE:

= Business Ethics

= Business Ethics Education

= Ethical Theory: Kantianism

« Ethical Theory: Utilitarianism

Further Reading:

= Consequentialism (Stanford Encyclopedia of Philﬁé(ﬁihy)




Contractarianism (Stanford Encyclopedia of Philosophy)
Feminist Ethics (Stanford Encyclopedia of Philosophy)

Kant’s Moral Philosophy (Stanford Encyclopedia of Philosophy)
» Oxford Handbook of Ethical Theory {(Amazon.com)

= Utilitarianism (Wikipedia)

= Virtue Ethics (Stanford Encyclopedia of Philosophy)

By Chris MacDonald and Alexei Marcoux
© The Journal Review Foundation of the Americas

% CEBE

CONCISE ENCYCLOPEDIA
OF BUSINESS ETHICS

The Concise Encyclopedia of Business Ethics
Blog at WordPress.com.

-49-



Ethical Theory: Kantianism

Kantianism is a key version of the broader ethical perspective known as deontology. According to deontology,
there are certain absolute (or nearly absolute) ethical rules that must be followed (for example, the rule that we
must respect people’s privacy, and the rule that says we must respect other people’s right to make decisions about
their own lives). This implies that certain actions (perhaps including lying, and killing people} are absolutely
prohibited.

In the modern day, deontology manifests itself in a focus on human rights—roughly, the idea that there are certain
things that must never be done to human beings, as such. Such rights are typically thought of as being universal,
applying to all persons everywhere, regardless of the political or legal system under which they live.

The details of Kantianism, the particular version of deontology put forward by German philosopher Immanuel
Kant (1724-1804), are complicated. But the core idea is that human beings are not mere objects—they are persons
who are worthy of respect, and who must be treated as such. In particular, other persons must not be treated as
mere tools in the pursuit of one’s own goals. Kantianism is the most commonly-cited version of deontology, and
many people use the term “Kantianism” to refer to deontology generally.

In business contexts, Kantianism implies an obligation for businesses {and businesspeople) to treat all persons
with respect. In particular, respectful treatment is considered obligatory regardless of what ones goals and
mission are. A desire to achieve a particular outcome, such as to make a profit, cannot override the obligation to
treat people fairly and with respect. Kantianism even insists that the desire to achieve outcomes that you think

are ethically good cannot justify actions that, incidentally, fail to treat people with respect. For instance, a Kantian
would likely say that it is wrong to lie to a customer to get them to buy a product, even if you sincerely believe that
the product is one that will bring them great joy.

The Kantian perspective is perhaps best understood when examined in contrast to utilitarianism, which says
roughly that all that matters ethically is the good and bad consequences produced by a particular action. A hard-
core Kantian would perhaps say that consequences almost never matter, and should never be counted in deciding
what to do. Others think that Kantian rules, grounded in respect for persons, are important, but are incomplete.
Such a view might suggest that while the pursuit of good cutcomes is generally ethically good, this needs to be
balanced against the need to respect persons, and that certain behaviours—such as lying to people or
manipulating them—are seldom going to be justifiable simply in pursuit of what the individual sees as a good

outcome.
See also in CEBE:
= Ethical Theory: Overview
Further Reading:
« Kant’s Moral Philosophy (Stanford Encyclopedia of Philosophy)

By Chris MacDonald and Alexei Marcoux
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Ethical Theory: Utilitarianism

Utilitarianism is an ethical theory that says that the right thing to do in any situation is whatever will “do the
meost good” (that is, whatever will produce the best outcomes) taking into consideration the interests of all
concerned parties.

Utilitarianism is part of a larger family of consequentialist ethical theories—theories according to which the
rightness or wrongness of actions is determined by their tendency to produce good or bad consequences or
outcomes. Utilitarianism says in particular that the right action in any situation is the one that will produce the
best outcomes, as measured by impact on everyone involved. The latter part is important: utilitarians believe that
everyone’s interests count.

Historically, utilitarian philosophers played an important role in many struggles that are today recognized as
ethically significant. Utilitarians argued, for instance, in favour of rights for women and for people of various
races. All people—all happiness and all misery—count equally, in the eyes of utilitarians. This was a radical view,
in an era in which only white, property-owning males were really thought of as being entitled to a full range of

rights.

In business contexts, utilitarianism implies an obligation for businesses to do what they can to act in a way that
maximizes happiness and minimizes suffering. So, utilitarianism provides a basis for criticizing business
behaviours that cause harm to anyone at all.

A hard-core utilitarian would say that outcomes are all that matter. If option A will ereate more happiness (or less
misery) overall than option B, then option A is ethically correct. Others who think that utilitarian reasons matter,
but are incomplete, would say that there is a good reason in favour of option A, but that other considerations
(such as human rights) matter too and might sway our overall ethical judgement on the matter.

The utilitarian perspective is perhaps best understood when examined in contrast to rights-based perspectives.
Consider the question of child labour. A rights-based perspective might say that it is wrong to hire children to do
difficult labour, such as working in a factory or in a cotton field. A utilitarian perspective would focus on
outcomes: if more good (more happiness) is created overall by giving a child a job, then it is right to do so, even if
we agree that in principle it would be better if the child didn’t need the job.

See also in CEBE:
= Ethical Theory
Further Reading:
= Consequentialism (Stanford Encyclopedia of Philosophy)

« Utilitarianism (Wikipedia)

By Chris MacDonald and Alexei Marcoux
© The Journal Review Foundation of the Americas
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1. Course decription: This course focuses on the introduction of multiple
intelligences and its application to teaching and learning. In addition to
the lectures of the instructor, the students will analyze their own strong
and weak intelligences to come out a final project on teaching.

2. See attached syllabus for details.

¥ AN AE B B A e T

wr EA Y AXRRAA(BEEAERAR) BRL—XREHET - WEERRHH
BAHSHHEEH Dk  RRELZACRFARIBZ TR -

HiEAEE A POEFRFE REkHE

([l & -/ 4
($hexeg B 8 ) (iE8a M) (WA

1#3x:
HEFEARBK AT —PHAPFIRRHEERAERE L F A B FH 2 IERREMD -

-53-




ByriEiHAS 11 R5E
2RECEMD#ZELANREREX

(&3

%3

“EIEE| RAERN BN #E | B ff)' f%f i

ff; 1000 | 3 | 1000
Ep B &

3 % 10 4 100 1000

% % i 900 000

F# 8 900 800

ke 37 | e 168 6216

@ 4 3 () 9,916
PG BRES

AL TR T K B 4T3 Ao

-54-




National Chiayi University Course Syllabus, Fall Semester,
Academic Year 111

;Coursc code 11113610029 5Course level |Undergraduate |

iC0urse title Mulnpl Intelligences and Teaching | IInstructor :Chcn, Mei- Ylng
[CICdIIS(CDUISe Dcpanmcnt of Education Grade 3
Hours) Ay gClaSS Class A

Dy o | - o
iPlereqmsne %Requ.]rcd/ Flective

|Courses Elective

! o e ~ [Class | -

Class location &% 7E (BEHERL ) 0002 | English

\ Language

b - : 52 i YN N —

Availability of | Office hout

‘ceﬂif cate |
byl]abua url 'https //wcb085004 adm. ncyu edu tw/Syllabus/Syllabus Rpt aspx"CrsCode— 113610029

Remark i

\For freshmen who come from other countries can not study on the academic calendar due to the
'pandemic, the course study will be provided for synchronous or asynchronous distance learning
assistance. _
[ ] ) TR Z | = . = e e N 1]
s the topic,content or activity of this course 1s |Are materials or books used in this course original?
%relevan{ to 1ssues of sex equality? No IYes

;'» Goals at the Department or Institute level
EEAEREEENRERNE 2 EFSE/NTE - IMERAESHERZEZE - HHETE
BB R BRI L AL - |

>> Core abilities o - - _Relaﬁonship
e o=tk ZAK%D‘&EE%T@% - - 5 Highly related
'2 BN BT R Y B A R = _ | .\4 Strongly related
REmE | TR B AR -  Moceraieh
\44\_ F?ﬁﬂ?flﬁ | ERFIE R A I - 2 Weakly related
[5 Evi uﬁﬁgﬁgﬁﬁiﬂﬁ‘é,wkﬁﬁ 1 Least related
6. ?ﬁﬁﬁﬁﬁg¥ﬁﬁn2%$%ﬂ ESDHE - | 4 Strongly related
hﬁﬁ B B SEERER A 2 AN - 2 Weakly related
3 Moderately

‘8 EEMEEEY - BELS UL ABRRZ AA R -

rcldu.d

[>> Course descnpnon
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E>> Sﬁbject‘s master syllabus

>> Course objectives

1~ THRZTTZGEER

2~ BEIUEEERFRE CHEE RIS E A » I HE LA 58 5 CRYFRIRAIEE
LURARFE CRISSATER - 3 ~ #EE a0 BRI ARG - IEATERAEIRE -

>> Course schedule
‘Week | Theme or topic

01 |Course Introduction

| i

02 iMultiplc intelligences

| 03 Multiple intelligences

04 Linguistic

| 05 Linguistic
' |

06 MI in classroom

' 07 MI in classroom

10 ;MI & learning styles

i
i
11 IMI & learning styles
|
i

08 |Arts/musical intelligences

09 |Arts/musical intelligences

iContsnt - _!;feachi_ng method
Introduction to course requirement and related |
5 [Lecture.
1ssues I
What is MI?-1 |
Discussion.
. Lect 3
What 1s MI?-2 .C ure_.
Discussion.
1-MI-brain- o
Multiple Intelligences of Reading and Writing- | i
: Discussion.
|1-MI-brain-
Lecture,

i;ﬁultiple Intelligences of Reading and Writing- Discussion.

Multiple Ways of KnoWing-Fostcring Resiliency |

- S Lecture,
Through Providing Opportunities for
'Participating in Learning-1 (project & patch)

‘Discussion.

iMultipié Ways of KnE);JingQFos_tering Rési]ency iOperation/Practice.

‘Through Providing Opportunities for Role play, Lecture,
Participating in Learning-2 Discussion.
- , _ : (Operation/Practice,
‘Students Learning Through the Arts-Using ; pe
. : Role play, Lecture,
Musicals on Stage to Support Curriculum-1 ; :
Discussion.
. o O ration/I?ractice.
Students Learning Through the Arts-Using v '
. : Role play, Lecture,
Musicals on Stage to Support Curriculum-2 . .
Discussion.
_ . . , . . |PBL,
presentation-Individual student's analysis on their oy -
it . Operation/Practice,
lown strong and weak intelligences and discuss
| ; . : Lecture,
potential teaching methods and learning styels-1

| [Discussion.

iMI & learning styles-Individual student's analysis E’BL,

'on their own strong and weak intelligences and !Operation/]’ractice,
Ediscuss potential teaching methods and learning !Lccture,

styels-2 Discussion.
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MI & learning styles--Individual student's

. analysis on their own strong and weak PBL,
12 MI & learning styles Wi . . . . .
intelligences and discuss potential teaching Operation/Practice.
'methods and learning styels-3
! Operation/Practice,
13 MI & career Theory of MI-career-1 Lecture,
| Discussion.
i i Operation/Practice,
| 14 MI & career Theory of Ml-career-2 Lecture,
| | Discussion.
| | | Operation/Practice, |
! 15 [Ml-career iTheory of Ml-career-3 Lecture,
' | | Discussion.
T = SR
| ‘ |Opcranon/Pract1ce3
i 16 |final discussion final discussion-1 Lectme,
| ! Discussion.
‘ jfma project prcscntat:on Ifmal discussion-2 ‘Operahon/Practlce.
[ vfmal dlSCLlSSlDH ﬁnal dlscu551on Operation/Practice. |
| R

>> Course requirements
'1. Be grateful and cherish each other

2. Expressing your own opinions is critical to have an enjoyable learning experiences and do not have to |

'worry 1f making any mistake or offend anyone
3 Be puntual

>> Grading policy

Participation in discussion 35% : T, 3R S Bz EROLER H A%

Midterm exam 25% : H FFRIEFITTHE R HE ST, AR O BERY # B2 2

Final exam 40% : U251 & 456 5%, R LA A 8 B RIEFIS5EEEE 51T, AR Al RERV SR &
%H’J?ﬁl 1’%

!Tcxlbook.

selected chapters from

1.Armstrong, Thomas (2003). Multiple_Intelligences_of Reading and_Writing. Alexamdria:
Association for Supervision and Curriculum Development.

2.Gardner, Howard (1999). Intelligence Reframed: Multiple intelligences for the 21st Century. New
York: Basic Books.

3. Articles from Database.

>> Tcachin,;g matrials Textbook: selected chapters from 1.Armstrong, Thomas (2003).
Multiple_Intelligences of Reading and Writing. Alexamdria: Association for Supervision and
Curriculum Development. 2.Gardner, Howard (1999). Intelligence Reframed: Multiple intelligences for
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the 21st Century. New York: Basic Books. 3. Articles from Database.*Do not infringe the copyright of
this course material. You may not copy, distribute or transmit the material without the owner's
permission.

1.Please respect the intellectual property right and using authorized textbooks. Book piracy

1s not allowed.

2.Recognize the importance and significance of gender equity in education. Consult

university regulations for its policy. Promote gender equity by illustrating the concept 1n

classes and provide proper consultation to students.
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Multiple Ways of Khowing:
Fostering Resiliency Through Providing
Opportunities for Participating in Learning

Jerri Simms Shepard

The model of multiple intelligences deocloped by Howard Gardner is proposed as a
frameivork for deceloping strengths, which will provide protective factors agatnst risk

awid contribude Lo resilient outcones,

ducators are continually challenged to tind

successful wavs to meet the needs of their

students. One means is to support students

by identitying and enhancing protective tac-
tors. Burns (1994) defines protective factors as those
traits, conditions, and situations that alter or reverse
potentially destructive outcomes. A protechive factor
commonly mentioned in the literature involves pro-
viding opportumtics for participation (Benard, 1991).
By teaching to various learning styvles, preferences,
and strengths, students can express their intelli-
gences and abilities, thus allowing them to partici-
pate in learning on many levels,

Dr. Howard Gardner (1993) an educational psychol-
ogist from Harvard University, developed the theory
of multiple intelligences as the existence of several
relatively autonomous human intellectual competen-
cies.  These intelligences include verbal/linguistic,
visual/spatial, musical/rhythmic, logical/mathe-
matical, body/kinesthetic, intrapersonal and infer-
personal, and naturalist intelligences (Checkley,
1997). What better way Lo foster resiliency than to
help voungsters discover how smart they are by pro-
viding opportunities to learn through various ways
of knowing?

Professionals in the fields of social work, counseling,
and drug and alcohol prevention face many of the

same challenges as teachers in finding ways to pres-
ent and receive information. Most models of com-
munication in these felds rely heavily on a tradi-
tional verbal-linguistic approach, as is the case in the
Western educational svstem. This model assumes
that all students, clients, or participants are tluent in
English and comtortable with spoken and written
For many populations of children and
Others

have experienced early trauma, often through abuse

language.
adolescents, English is a second language

or neglect, and do not always have words to express
the kinds of experiences they have endured.  Still
others are simply less comfortable with verbal/lin-
guistic interactions. The author has found that many
children labeled “at risk” respond well to hands-on,
interactive, environmentally based interventions that
are found within the body—Kinesthetic or naturalist
realms of intelligence.

As professionals, we need to retrame teaching and
lcarning to ofter wavs to expand opportunities tor
children and adolescents 1o participate in school and
communily. The theory and practice of multiple
intelligences can be demonstrated by telling the story
of The Priice, as presented by Campbell (1994). The
storyteller can gather the following items before-
hand: one small bag containing pennies or gold; a
small, flattened piece of clay;: a small rock: a small

210 reclaiming children and youth 12:4 winter 2004 < pp 210-216

-61-



balance scale: three juggling balls; a pocket compass;
a =mall mirror; a small flute; a bag containing
enough pieces of candy to accommaodate the group:
and a bag to contain all the above items.  The story-
teller can enhist the help of a participant who is able
tojuggle and play a few notes on the flute. The story

then commences:

There was once a voung prince who lived long
ago in a far-off land. As a child, the prince was
taught not only riding, hunting, and swords-
manship but also letters, numbers, and music.

One dav a sage came into the Kingdom and
asked for an audience with the queen and king,.
Ihe sage told the king and queen of a precious
gem, which had been wrongfully taken from
their kingdom many vears in the past. He
explained that they must send their son, the
prince, fo reclaim it The task would not be an
casy ong, for the gem was now in a distant land,
and il was guarded by a terrible beast with the
body of a lion, the claws of a vulture, and the
head of a fire-breathing serpent.

The queen and King were reluctant to send their
only son on such a journey, bul the sage insisted
and at last they relented. The prince prepared to
leave, and as he did so, his parents cach gave
him a gitt.  His father gave him a small purse
filled with gold coins and told his son to use
them wiselv. (Hold wp simall powch with pennies.)
The prince’s mother gave him a larger bag and
explained that there were seven gitls inside.
Lach was to be used only in a time of great need.
(Hold wp bag contarning all items excepl the bay of
coins and the rock.)

The prince set out and traveled for manv days
and nights, One evening, as he was crossing,
over a mountain pass, he was captured by a
band of thieves. The thieves took the prince to
their leader in a cave and told the vouth that he
must explam who he was and why he was trav-
eling through their territory. The prince was also
told that it he could explain his mission well
enough to their chiet, he would be allowed to
continue his journey. But if he failed. he had
seen the sun rise for the last time.

Once betore the chiet, the prince began his story.
The thieves began to laugh, and it was then the
prince realized their chief was deaf and heard

not a word he spoke. Wondering how best 1o
procecd, the prince reached tor the tirst time into
the bag which his mother had given him (reach
mto bayr and pulled out a small clay tablet.
Quickly he wrote, "Prince, on a journey Lo
reclaim stolen jewel” The chiel, impressed by
the vouth's ingenuity, sent him onward to con-
tinue his journey.

The prince traveled on. Some days later, he came
to a great sea, which he realized he must cross
There was only one ship in port, skippered by an
unsavory and ruthless captain who wanted no
passengers aboard. The prince persisted in his
requests for passage. At last the captain reached
down and picked up a stone trom the beach.
(Huave the stone ready to pick up now) He told the
prince that if he could preciselv match the
weight ot that stone in gold, he would give him
passage across the sea. If he failed, he would
have ta wait for the next ship to come—which
might be several months away.

For the second time, the prince reached into the
bag of seven gifts. This time he pulled out a
small balance scale. He placed the stone in one
side and began to count gold coins from the
purse his father had given him into the other.
(Balanice the scale with the stone and pennies.) The
scale balanced and the captain, like the thieves
belore him, was impressed with the prince's wit,
and so the prince was given passage.

After a long journey across the sea, the prince
came Lo another kingdom, where he was gra-
cioushy welcomed, for the people in this land
had few visitors from atar. They asked before the
prince passed through that he would first meet
their king who was saddened from a turn of tor-
tune. The townspeople hoped the prince might
please their king with stories of his journey
Upon meeting the king, the prince saw that he
was trulv a forlorn man. Realizing the challenge
before him, the prince reached for the third time
into his bag and pulled out three balls. (Pull ont
balls or scarves qud begin to jugele.) He began to
juggle them, and the king, who had never before
seen such skill, was delighted. He too gave the
vouth his blessing and sent him on his way.

The prince traveled on for many davs, and as he
did, he began to hear stories of a greal fortress
with rich treasure inside. Tales were told of one
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great gem in particular, which the prince knew
must be the jewel that righttully belonged to s
pt'uph‘. As he continued, he also began to hear
tales of a trightful beast inside the fortress and of
many explorers who had entered, but were
NEVEr Seen again

At last, the day came when the prince stood before
the great fortress. The walls seemed endless and
stretched ineither direction as tar as the eye could
see. He looked and looked but could find no
entrance. While searching for a wav to enter the
tortress. the prince noticed an old woman strug-
gling with a large bundle of kindling on the road.
The prince rushed 1o help her. He carried the
wood home for her and built a crackling fire.

In exchange for his generosity, the old woman
not only told the boy where to find the entrance
to the fortress, bul she also explained that once
inside, he would find a great labyrinth. She
warned him that many before him had entered
this maze, but none had returned. 1f the vouth
were to survive, he must follow the first passage
he entered to the north until he came to an open-
ing to the east. He must then wind through this
passage until he came o an opening to the
south. He must follow this passage until he
came o an opening to the west and so on, fol-
lowing this pattern until at last he would arrive
at the very center.

Thanking the old woman, the prince returned to
the fortress and found the entrance, but once
inside lost all sense of direction. And <o for the
fourth time he reached into the bag his mother
had given him and pulled out a small compass,
Using the compass, the prince followed the
directions of the old woman, north-east-south-
west and so on until at last he came to the center
of the labyrinth.

There in the center of the maze lay a great
mound of treasure. On top was one brilliant
stone, which the prince recognized as the goal of
his journey.  But guarding the treasure was a
creature more hideous than anvthing he had
imagined. Its huge red eves glowed, it belched
fire, and around the beast were scattered the
remains of others who had preceded the prince

The ereature realized someone was in the maze.
It roared and began to rise. Realizing that his
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small sword would be o hittle use against this
frightening beast. the prince reached into his bag
and this time he pulled forth a small, wooden
flute. Quickly, he began to play an old lullaby,
which his nursemaid had sung to him as a child.
(Play simple, soft melody on flute.) The beast
paused, and listened to the melody. As the
prince continued to play, the beast, lulled by the
music, slowed, stopped, and at last lav down
and fell asleep. Continuing to play, the prince
crept past the horrible creature, picked up the
stone, which was the birthright of his land, and
retraced his steps back through and out ot the
labyrinth.

On his homeward journey, the prince's reputa-
tion preceded him. He was called this way and
that to help a traveler in distress or 1o aid a trou-
bled village. One evening, as he traveled down a
desolate road he realized that he had wandered
so far from his original path that he was entirely
lost. It was then that he came upon a group of
vagabonds, travelers like himselt, but clearly
impoverished and starving. The prince knew
that they could help him, but before he could ask
tor help he must do something for them. And so,
reaching for the sixth time into his bag, he pulled
out a smaller bag and handed it to one of the
travelers who found  something wonderful
side. (Had bay of ciudy o somicone i e audi

ciice.) He in turn passed the bag along to his com-
panions and cach found something of pleasure.

The travelers and the prince quickly became
friends. They not only directed the prince
towards his homeland but also agreed to accom-
pany him. And so they traveled on together until
the dav came when the prince saw the hills of his
own kingdom. But alas, one final obstacle
loomed before him, for a great fissure had
opened i the carth and hot lava poured lorth,
spreading as far as could be seen. There was
nothing the prince feared more than the heat and
steam of the lava In despair, he sat down and
wondered how he could have traveled so tar
only to fail.

As he sal, one ol his companions came up and
told the prince that there was a way to cross the
lava, but no one could tell him what it was., He
must discover it for himself. And so for the sev-
enth and final time, he reached into the bag,
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which his mother had given him, and this time
pulled out a small mirror. Looking into the mir-
ror and seeing his reflection, the prince realized
that only through his own courage and determi-
nation could he overcome this final challenge,

With new resolve, the prince stood up, picked
up his bag, bade tarewell to his friends, and nol
looking down at the hot lava, but instead gazing
into the distance at his homeland, he walked
unharmed to the other side.

And so, the prince returned home and was wel-
comed as a great hero, In time, he too became
king and ruled wisely and fairlv. And in the
vears and generations that followed, he was
remembered, not only for his Kindness, but also
for his ability to solve many problems in many

wavs (Campbell, 1994, pp.23-26),

Review the story to lead to the explanation of the
Multiple Intelligences theory, illustrating that the
prince was smart in many wavs throughout his jour-
ney. He initially demonstrated the verbal/linguistic
intelligence with the clay tablet, on which he wrote
"Prince, on a journey o reclaim stolen jewel,” and
was thus able to communicate through words to
express his need to the deaf chiet. He demonstrated
the logival / mathematical intelligence by measuring
and balancing the gold against the rock, using the
balance scale. The juggling demonstrated the bodi-
Iv/kinesthetic intelligence, by using the ability to
use his hands with great skill. The Prince used his
visual/spatial intelligence with his compass in nav-
igoling the north-east-south-west directions needed
to come Lo the center of the labyrinth, The soft
melody played on the Hute to lull the beast to sleep
demonstrated his musical /rhythmic intelligence
when he used pitch, rhythm, and tone to create
sound. The Prince demonstrated his interpersonal
intelligence when he betriended the group ol
vagabonds who were impoverished and starving by
sharing with them the candies trom his bag.  He
ased his intrapersonal intelligence when he used the
small mirror to see his reflection and thus realized
that only through his own courage and determina-
tion could he overcome his final challenge. The
Prince demonstrated  his naturalist intelligence
throughout the entire trip by navigating through
and surviving his natural environment.

Ihe tollowing detinitions for cach intelligence and
resiliency-building activity can be used by profes-

sionals to engage youth on many levels to give them
opportunities o express their many wavs of knowing,

Verbal/Linguistic

Campbell (1994) describes the verbal/linguistic
intelligence as the ability to think in words and use
language to express and appreciate complex mean-
ings. The verbal/linguistic intelligence is a widely
shared human competence and is demonstrated by
poets, journalists, novelists, and public speakers.
Maya Angelou and John Grisham are well known

for their verbal /linguistic intelligences,

Suyested Activitivs,

e Write a dialogue between yourself and some qual-
ity or characteristic (ie., dialogue between sell
and anger or tear)

o Write a mvth, legend, or children's story about
vour life, usimg any historical time frame.

e Conduct a role-play between a talk show host and
vour mother or father, in discussion of one of your
strengths

e Write vour aulobiography by highlighting points
of greal resiliency and courage.

e Read the biography of a person who survived a
lite-threatening situation (e, concentration camp
SUIVIVOT, Cancer survivor, or survivor of severe
child abuse).

e Volunteer at vour local library to read to voung
children or at a local hospital to read to clderly,
infirm patients

Logical-Mathematical

This intelligence imvolves the ability 1o calculate,
quantify, consider hypotheses, and pertorm complex
math operations. [t enables us to perceive relation-
ships and connections and use abstract symbolic
thought and sequential reasoning skills. Logical
intelligence is usually well-developed in mathemati-
cians, scientists, and detectives. Albert Einstein and
Marie Curie are well known for their logical-mathe-
matical intelligences (Campbell, 1994).

ﬁh“\,‘l\.:t'“‘.’l'af Actates
e Develop a safety program for your neighborhood.

e Design a problem-solving scenario tor school violence.

Rank order key environmental factors that have
shaped vour community.
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o Analyze similarities and dillerences between your
current grade level and last vear's grade level (e,
bebween 7th and 8th grade).

e Create a mind map or cluster of your Jamily,
school, and community and indicate how they are

connecled.

e Graph vour school attendance against vour men-
tal or physical health.

Bodily-Kinesthetic

Campbell (1994) defines this intelligence as the
capacity to manipulate objects and use a variety ol
physical skills. People with highly developed Kines-
thetic intelligence include athletes, dancers, sur-
geons, and crafts people. Mikhail Baryshnikov and
Michacl Jordan are well-known for their bodily,
kinesthetic imtelligences.

Stiggested Activities

¢ Dance or pantomime your entire life or a part ol
your life (i.c., vour day in school today).

e Have a conversation withoul words about an
important issue in vour life,

e Using play dough, build a model community
activity center tor adolescents,
e Goona "scavenger hunt” to gather information on

COMMUNIY resources.

e Participate in Quiward Bound programs or ropes
COLITSUS.

e As a group, create a floor game that addresses
environmental safety issues,

Visual/Spatial

This intelligence involves the ability to think in three
dimensions and use mental imagery, ap.ttial reason-
ing, image manipulations, graphic and artistic skills,
and active imagination. People who exhibit spatial
intelligence  include  sailors, pilots, sculptors,
painters, and architects.  Claude Monet and Pablo
Picasso are well known tor their visual /spatial intel-

ligences (Campbell, 1994),

Suggested Activihes:

o Draw vour life as a line using symbols ond graph-
s to represent key events and vxperiences.

o Create a self-box that contains items characteriz-
ing who you are
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Tell the story of vour lite through photographs,

pictures, or posteards,

e Fill a knapsack with things that represent yvown
“culture’; unpack the knapsack while telling the
story of vour “culture.”

o Create a collage of vour future dreams/ aspirations/
goals

* Map oul a dream trip you would like to take some
day (e, route to the airport, train station, or
highway; description of travel to destination and
travel while at destination, complete with post-
cards or pictures of sites you will encounter).

Musical/Rhythmic

Campbell (1994) describes this intelligence as the
capacity to discern pitch, rhythm, tone, and timbre.
It enables one to recognize, create, reproduce, and
reflect on music and 1s demonstrated by composers,
conductors, musicians, and vocahists, Whitnev
Houston and the Beatles are well known tor their

musical intelligences

Sugyested activifes:

* Play or sing a song thatis a metaphor tor an expe-
rience in your life.

o Create a rap that tells the story of what's happen-
ing (or not happening) tor vou in school,

o Use sounds, rhythms, and beats to accompany a
story or legend.

o Use a kind of music to represent environmental
eHects.

e Hum.

e Listen to/read the "Mozart Effect” (Campbell,
1997) and then listen to Mozart while you are
doing vour homewaork.

Interpersonal

Campbell (1994) defines this intelligence as the abil-
ity Lo understand and interact effectively with oth-
ers. I involves non-verbal and verbal communica-
tion and sensitivity, as well as the ability Lo see vari-
ous perspectives. This intelligence is exhibited by
teachers, social workers, actors, and politicians.
Mother Teresa and Oprah Wintrey are well known
for their interpersonal intelligences.
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Srggested acftetes

o Participale in a service learning project involving
homeloss }"\’Uph_'

e Practice hearing what your triends have to sa
and then paraphrase without judgment

* Work cooperatively in small groups to design o
way to imvolve the elderly in atter-school activities,

¢ Study people’s reactions and other non-verbal
behaviors

e Become involved in peer mediation

s Involve vourself in a mentoring / tutoring /
apprenticeship program.

Intrapersonal

This intelligence involves the capacity to understand
one’s seli, including one’s thoughts and feelings, and
tor use this knowledge to plan and direct one's life. 1t
involves the understanding and appreciation ot the
human condition (Campbell, 1994). Martin Luther
King and Nelson Mandela are well known for their
intrapersonal intelligences.

.Hfl"\:.\:l'“.'l'lf adohieties

e Journal on a dailv basis using both words and
visual images.

* Reflect on what vou would like vour lite 1o be like
iﬂ bive years,

e Close vour eves, go inside yvourselt, and listen for
the response to a question vou have about an
issue in vour life

* Draw voursell at ditferent ages/stages.
e Dialogue among vour past, present, and fufure.

o Practice focusing techniques trom difterent cultures.

Naturalist

his intelligence is defined by Checkley (19971 as the
ability to survive as human beings and includes the
ability to recognize and classify plants, minerals,
and animals, including all variety of flora and tauna.
I'his is also demonstrated by the ability Lo recognize
cultural artifacts. Charles Darwin and Carl Sagan
are well known for their naturalist intelligences.

Snqested activiticos:
s Draw or sketch a natural or found object from
vour immediate environment,

e Plant and tend a garden
e Journal on vour pet’s behavior

e Photograph nature and reflect and write on how
this photo relates to your lile.

« Involve vourselt in Outward Bound programs.

e Take a hike to a geographic location noted for its
beauty and tranquility.

Henderson (1996) reports six steps in fostering
resiliency in students within the school svstem. She
indicates that the resiliency rescarch vields three
strategres tor foslering resiliency, which include: pro-
vide care and support, set and communicate high
expectations, and provide opportunities for mean-
ingtul participation. In the story of the prince, there
are numerous examples of how he was resilient in
terms of Henderson's criteria. These were demon-
strated by the prince in his development of relation-
ships with those who could help him, by taking
advantage of opportunities for growth and develop-
ment and by setting and maintaining high expecta-
tions for himsell in order to accomplish required
feats.  The examples of how the prince overcame
obstacles and accomplished his goals demonstrated
the many wavs he was smart /intelligent, as indicat-
¢d by Howard Gardner (1983) in his theory and
application of the multiple intelligences,

Benson (1997) identified 40 developmental assets,
both internal and external. He defines developmen-
tal asscts as the building blocks of healthy develop-
ment that can help voung people grow up to be
]u:ullhy_-, caring, and responsible. Benson categorizes
the external assets in terms of support, empower-
ment, boundaries and expectations, and constructive
use of time. The internal assets are categorized
according to commitment to learning, pusitive val-
ues, social competencies, and positive identity. In the
story of the prince, the external assets were demon-
strated in many ways. He was supported by and
willing to accept support from his parents, the queen
and king, the sage who suggested this journey in the
first place, and many along the way. He was empow-
ered by the beliet his parents and others had in him
that he could accomplish this challenge. The prince
had many role models and a clear sense of expecta-
tions at home, it not while on the road. He also was
multi-talented, having been taught riding, hunting,
and swordsmanship, as well as letiers, numbers, and
music. The prince’s internal assets were demonstrat-
ed in the story in many ways. He was committed to
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achieving and discovering all thal was needed along
his journey. He demonstrated positive values in his
caring for others and his sense of responsibility. hon-
esty, and integrity. He was highly skilled i terms of
social competence, as demonstrated by his interper-
sonal intelligences. He also had o sense of personal
power and purpose in his life. Thus, using Benson's
(1997) model of developmental assets, one can see
how the prince used many intelligences to overcome
obstacles and rise to success.

Professionals in the fields of education, prevention,
and mental health can build resiliency in today's
vouth by providing opportunities for meaningful
participation through orchestrating learning aclivi-
ties that engage our youth,

"0One Love"
by Ralph L., Sioux Falls, SD.
Used with permission.
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- powerful tools for educators at all

_grade levels, in many subjects.
I maintained a curriculum integration
programme for musicals for eight years
at the high school level. Students stand
to benefit greatly by exposure to school
musicals as powerful sources for enrichment
projects and activities.

}  usicals on stage or screen can be

I directed projects tied to musicals such
as: Carousel, Bye Bye Birdie, The Boys from
Syracuse, The Music Man, Hello, Dolly!,
Anything Goes, Into the Woods, and The Boy
Friend. The musicals exposed students to
the music of famous composers and lyricists
ranging from Rodgers and Hammerstein to
Adams and Strouse. Many other musicals
and composers exist, representing the full
spectrum of possibilities.

O M

Curricular Congigeration
Teachers in various subject areas can tie a
musical into their curriculum by focusing
on themes, characters, plots, song lyrics,
historical events, and artistic components,
This promotes the musical as an effective
educational tool, not only for students in
the production, but also for students in their
reqular classes. School projects invite the
opportunity for concentration on deeper
content focus for activities when based on
a musical.

The integration of musicals is especially
effective when using a project approach.
For example, in her 1997 book Creating
and Assessing Performance-Based Curriculum
Prajects: A Teacher’s Guide to Project-Based
Learning and Performance Assessment, Janet
Banks offers a number of project ideas
for learning styles (visual, auditory and
kinesthetic learners) including reports,
calendars, posters, pamphlets and
recordings. Many of these projects can
be undertaken using themes, concepts
and songs from musicals. Projects were
designed to incorporate the characters,
themes, settings, songs and time periods of
each musical. Students produced hands-
on projects that met curriculum standards
and were then displayed for others to view.
Try adapting a tried and true project that
you have already used before so that it
encourages students to learn at least one
aspect of a musical.

Students completed projects in my Spanish
and [talian classes tied to the musicals
staged in school. Later integrations involved
mare faculty and students in other subject
areas. 1 started small the first year for
Carousel by having student groups in one
class translate four songs from the musical
score into Spanish and accompany the
translations with ink drawings. A special
student committee created a large painted
mural of a carnival scene for Carousel that
was featured in the front school lobby. The
following year, 1 did a more comprehensive
approach by having students in all my
classes do musical-based projects.
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the Arts

The learning objectives of musical projects
were as follows:

1. Encourage creativity and artistic
expression.

2. Strive toward having students do their
best work by knowing projects would be
displayed in the school lobby or cafeteria
and entered in the Rising Star Awards
competition.

3. Promote the Multiple Intelligences,
especially linguistic and musical
intelligences.

4, Expose students to musicals, a part of
the arts and popular culture.

5. Include students in regular classes, not
only cast and crew members.

6. Highlight interdisciplinary and thematic
learning.

7. Expose students to show music and
Broadway composers and lyricists.

8. Integrate standards-based learning
in several school subjects including
world languages, music, theatre, art,
mathematics, science, social studies and
language arts.

Although | had students write text in
the target language (Spanish or Italian)
text can also be written in the student’s
native language to practice writing skills.
Assignments were devised to be at the level
of ability of each group. Students used
a variety of media to complete projects
including paper, markers and computers
with various print capabilities, fabric, fabric
markers, paints and artist paper. Students
in classes also had access to study guide
materials to help complete their projects.

Successful teachers design projects that
engage students, encourage their natural
talents and creativity, and activate their
love of learning. Consider various curricular
frameworks in project design including
the Multiple Intelligences, Habits of
Mind, varying learning styles as well as
authenticity, creativity and 21st century
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standards. Crystal clear directions and
scoring rubrics will also set the stage for
successful projects. 1 also present the history
of each musical to the cast members for six
of the musicals and created comprehensive
study guides for students to understand the
background of the musical they would be
staging. Teacher's guides were also created
for colleagues interested in using musicals
to foster learning.

Throughout the eight years of musical
integration, there was a project outline
utilised. With all outlines, keep in mind the
following:

1. Use best practices for your subject and
grade level.

2. Incorporate high profile curricular
frameworks in project designs.

3. Personalize projects whenever possible.

4. Have students work individually or in
groups depending on the project.

5. Strive toward authentic tasks and
assessments.

6. Analyse musicals as part of the arts and
cultural literacy.
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Paper Dolls: Students create paper dolls
of characters within a musical. For a school
musical, they can create dolls that look like
the actual cast members. An interview of
the cast member can yield a biographical
sketch promoting interpersonal skills and
linguistic intelligence.

Commemorative Stamps: Postage
stamps devoted to images and the creators
of a specific music can be created by
individuals or groups. Text accompanying
the stamps can promote research and
linguistic skills.

Commemorative Plates: Plates devoted
to images and the creators of a specific
musical can be created by individuals or
groups. Text accompanying the plates
can promote research and linguistic skills.
Collector plates are actual memorabilia
available for a number of musicals.

Trading cards: Similar to baseball cards,

cast members or actors from a specific
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musical can be created with biographical
stats provided to promote digital
photography, research and linguistic skills.

Calendars: Students create a calendar with
drawings and text. For Into the Woods, one
Italian class created fairy tale drawings with
text in Italian. For The Bays from Syracuse,
an [talian class created a Comedy of Art
calendar highlighting an Italian form of
theatre and the regional characters found in
Commedia dell'arte.

Storybooks: Students collectively tell the
main story of a musical and illustrate it with
color or black and white drawings.

Instrumental Portraits: Students
explore one musical instrument, have a
cast member pose with that instrument
and write a history of the instrument based
on research. A biographical sketch of the
cast member can promote linguistic and
interpersonal skills,

Victorian Garden: Students explore
various flowers, research them and then
have cast members pose with the flowers.
This was inspired by the musical Hello, Dolly!
because Victorians revered flowers so much.

Cameos: Students create jewelry in
the likeness of cast members and write
biographies. This was completed within an
intermediate Italian class for Hello, Dolly!
The Victorians revered cameos and the
originals derive from Italian culture when
the Campania region citizens first carved
cameos from the volcanic rock of Mount
Vesuvius of Naples, Italy.

Stained Glass: Students create jewelry
in the likeness of cast members and write
biographies. This was completed within
an intermediate Italian class for Hellg,
Dolly! The Victorians revered stained glass,
original stained glass being derived from the
Romans. For Inte the Woods, four cafeteria
windows were decorated with a stain glass
panel featuring four different fairy tales:
Snow White and the Seven Dwarves, Cinderella,
Little Red Riding Hood and Goldilocks and the
Three Bears.

Fabric Arts: Students create fabric projects
inspired by themes and songs in musicals.
My students created quilt panels using fabric
and fabric markers. For Into the Woods, an
Italian class created Little Red Riding Hood's
cloak with fairy tale panels and text in
Italian. For Anything Goes, students created

panels for the main character Reno Sweeney
in a fabric scarf project. Themes used
included the Cole Porter music and nautical
topics tied to a ship, the main setting of the
musical.

You're the Top: Inspired by the Cole Porter
song, “You're the Top” from Anything Goes,
students wrote about references within
the lyrics in one Spanish class and in one
Italian class. They had cast members pose
with images from the lyrics (for example,
the Tower of Pisa, the Colosseum) and also
wrote a biographical sketch of the cast
member in Italian or Spanish.

Passports: Inspired by the ship theme in
Anything Goes, students created passports
for the cast members with black and white
photos and text.

Folktale Unit: In an intermediate level
Italian class, students learned about
folktales and fairy tales inspired by the
musical Into the Woods. Students watched
Rossini's opera La Cenerentola (Cinderella),
Rodgers and Hammerstein's TV musical
Cindereila, read fairy tales in Italian and
completed a fabric Little Red Riding Hood
cloak project.

History and Musical Montages: Two
U.S. history classes did 22 musical montages
highlighting how musicals can teach
history. They created a combination of
images and text for musicals such as Annie
Get Your Gun, Evita, Fiorello!, My Fair Lady,
1776 and West Side Story.

Show Programmes: Students created a
Playbill of a musical for Carousel, LIST with
artwork, digital photos and text in the target
language French, Italian and Spanish.
Italian Riviera Booklet: Inspired by the
French Riviera setting of The Boy Friend,
students in an intermediate level ltalian
course created a tour booklet of the Italian
Riviera. This promoted history, geography
and linguistic ability in Italian.

State Pride Booklets: Inspired by the
musical The Music Man, students created
booklets that highlighted the communities
of their county in the United States. Students
created one artistic drawing for the assigned
community, did research and wrote about
the historical richness of the community
in Spanish. Similar projects could focus
on regional, provincial, or national pride
topics.
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On days when we worked on projects,
students were industrious and engaged.
Student-to-student interaction was positive
and the more artistic students stepped in
to help others in need. This encouraged
cooperative learning, peer teaching and
interpersonal intelligence. The atmosphere
of the class was that of a learning workshop
and was a joy to witness. The subsequent
completion of projects gave students a sense
of accomplishment and many enjoyed
seeing their projects on public display and
being recognized with awards. Remember
that the themes, characters, settings and
songs of a given musical will inspire projects
like the ones described here.

By i Nars

Musicals serve as excellent resources for
curriculum projects. I invite readers to
try out one or more projects with their
own students. Using school musicals to
inspire projects involves students not
normally participating in staging the
musical. Curricular integration and class
involvement of students result in having
classic and newer musicals encourage
curriculum projects. ‘I

Keith has been a world language
educator and linguistics specialist for
35 years. He Is based in New Jersey,
USA, Keith’s teaching and research
‘areas include musicals in ‘the curricalum,
foreign language pedagogy. romance
flinguistics and currictlum. He received
eight Rising Star Awards from the Paper
Mill Playhouse for integrating musicals:
in the high school curriculum. He is
currently writing a book, Musicals Across
the Curriculum., He can be contacted at:
kmason369@hotmail.com
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