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B - BULTATEN - FR YRR G LA B (Azzol ino, 1990) -

HIFE A 5 R EIRE  BET B IR H - LA Y
I (AR RS > WAL - R BB - TR
Bt — B, » T T R M s A R A - B
£ BRI E{E (Johnson, 1983) » R EA (RAGBTIRELEA DL (53, Jefte
PRI ERICHSER » 3 R B AR S PR R I B R S L » A1 BB
B A SER, - S5 » Miller(1992)f8HHEIF 2 T BINEERTE - fhiiuisns:
TR P A P T I + By R R PO A B3R B SR 7 2 T 4
2 BRI 7 TR B R R, 3 FLAE— SR
B R RS EUE AR  BUREEE BT - B EETR LR
EEEAR A4 - B AR BOESIE B S ERAEE) WY T R
FEE, o HAEIEE7EA B B b A E TR -

BEAREEES | SEYEE B S R T A S IIAE - T R
TEBNRIA B B B rh A5 — B H (Johnson, 1983;Borasi & Barbara, 1989;
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SR RRIEFN 2 R (RGBT DU BB R R B I ? R R (RIS
A R MR B IR T B, 0 RSB LR » AT, MR
WwE o TUBEEEIRERE , B TR IEEBIN T, SRR -
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AR NCTM(1989)5EH » BB AE B METR R R fth A\ BB EAE R R — AR EBHI(E
O REENE - B - HEAEAENNN B 0 BENRENVEREEREE - 7R
(explore) ~ Bz (validate) ~ & (represent) ~ i (solve) - Et& (construct)
=fz(discuss) ~ M (use) » #Z (investigate) + ffiili(describe) - FfE(develop)
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communicatiom)E " BEBFRIRVEITNE | — B IR EHE ERAEEIEEY —
(NCTM, 1989) » m[illkt%(listening) *#t(discussing) ~ §8(reading) ~ #3155 (writing)
RIS R B B B A = -

#%%&E%ﬁ%%%——ﬁi%ﬁ%% » BB —BEE S (ordinary language) - fif§E(technical
voca‘bulary)~ﬁ%:(definitions)‘%‘?ﬁ(symbols)\#ﬁﬁ!(models)“bﬁifi(charts) .
[El#% (graph) ~ @Y (diagrans)  #H(rules)BF2FE (procedures) - SETEEES A LS
TRGE ST TGS ER S DU RS S B R M EE S AR T % (Lappan
& Schram, 1989) > [ ER R FIEIF REIR I RIM BB R A WS ESH TIREE - BT
IR T B ERRRAR SRR AN | oA MEREN N A RHEBE B (instructional
practices) iz F%E - HrhE S BE I LSRR M WEIE | (writing about
mathematics) » M A EBBEATRFN " EEME ) (writen practice) M
E# , (use of worksheets) » 5% " ik H(EHYERRE T/E | (paper-and-pencil
- manipulative still work) » ERRHIBHERBIEEN [ RESE | Stk
TS W -

ARIER NCTM HOUREL » ERETRA B G IOBY ¢+ e A (Y BB 70 FR D (R S 8 A 1y
B BRI DUE DGRBS SR S Bk AR SR 1 » ST
(R HIBEE RAZ T 5235 (NCTH, 1995) « SOl BB iR R S R 2 |1k
1 SR DA R TR SRR B A WS SR SR 2 |
"BEREASARE ) o BAEENERETE BTSRRI
BENRE ? PEREREIE  RESBERTAY "FFEAMB, (procedure
knowledge) iR T i "WRMERIRI (conceptual knowledge) » S HEANIM LR
B9 BEEBREER ? BN ES LS 2 FEMIR R R R R PR AR -
MR ERENRET  MUESEER—TER AR R0 LU By TuTE
RV B YRR 7 AEE B R S AT R T BRI AR
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Hayes & Flower (1980)iR#RfiaEEEFHFE(thinking aloud protocol) 434
ER|EE SRR ¢ H8l(planning) ~ WE2(translating) » MEEE(reviewing) °
SHE BRI A R R EIRRES SRR A SE IS DS A TE S (text)
WY -
R B R ER RS (R IE SRR -
GRS : RIS TR, MR MR > R HRAYIESUINPAYOE -

iR (problem solving) ? {KIASEH L ERNE R » BREEER &
S BRI RN S TERERE R TR REERASHEER T
(structural understanding) - iEREHERFEEM (reorganizing) S HIEMKHEY
T A REGTH T B AR (Mayer, 1991) - fEENX ARG > B—2HK
%% PRI R RGBT DB R EHERE LB fRMNorris,
1083) - ifii Polya(1957)#E £ TAN{AIAERE , (How to solve it)—HHERETT BHAARE
HOVOMERS RS kR THEER iﬁﬁmﬁﬁﬁ\ﬂ%  BNTAEREETES - BRI o SLPYEE
25 & .
THREEE ¢ TECA - R - HAERIHRE -
ETIREEETE ¢ R MR R IR T T B R R T B O R REL DR =
WTIRREETE « B ERRRE ES RS RARE -
ESEEEIRE R A R A M IE R AR -

BERTRE ERT - BB R R A AR ) B T RE  FENEE) o R
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9‘?&*4%%%@?@@15&)\@1’5?@1 » AR B R TR AR R R B R R R R (A
[EIR4EI% (Davison & Pearce, 1988) - {HRZ - LA M EEHBRENRBREN I &
ANFIDAEH : B fery " 5t IR L EE T RRER TR S TR
FIERy THEE ) SHAERER T RTIEEETE ) ENIE > MR RISRERAE IR, 1Y
R - R R RS O E R S P R H B AP FERY (correspondence) - (Rt » HE
ZEH( Johnson, 1983) » BUEBH TR EM AR R IFEBHBMEMEN S » TUMER—
EEEENEEHTETR -

— ~ BERHB N R REAVEED

EERIERENEE FRBEEN - EniglITREUERREUSERS
—pE(first order)HIEEBEHIEES » TLABIEREH S ERE—E2 R (second
order) B IBIZHIEES - M (representation) WZHRE » MRFRA G A T » 1
RHECEEN TR » REEEBEAE H OB SENABEMSHRETED - 6
a0 YIRERY - BREY ~ RFERRY - SCERY - ELOERIRE - REREHER  BRER
IR A B B - RRRHCREE TS ERE (Lesh, 1979) -

BT #amE Vygotsky @ TERFTHEAMSHEIRIT R Bigt « 2HFEEHH
BEWS BRSO IR » R E RS
B R R R R A A T SUUEE)  ERBARGORR G EIEL » BT
BRSO EERE - FEFECRMESE  R824F) - Piaget HRBETRESH -
DEERHEEATR  REEER > HEERERSHEEEREIE TTER
o 0 DECRA  EMETFRREE A AR R R a0/ Vg m B FE R % _ESECRE
i - ERE EMER FREEEHIGH  EhRERERERS  TEFHNE
BOUHE T (B R K83 4) - BRI A E N HEREER  2HEEE
BSRERS  HEERRNER AKX -

RIERW N L ERBEBESHIEE) - RRFRIERIS AEE 5B ST
FRLRRE  MEBRRSERY R T A « AREEKE » AR E R,
H) ~ HERNAR - AERGEERBEHEN AR BRI REE RS
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BB EED) — B/ N RSB TR

(visual synbol ) SLSHIAE B » 22 M SR AUE L S P BRSO AR U R
(FRERE K 76) ; (B ESSIREE (T » EEIEERT - AR A A
4R e (Burks, 1093) - BRI, » ISERBIETED) » BSMRESE T ED » BHZ
il BB A -

= BERRIBAAEE)

Borasi & Barbara (1989){E [ FE#s@yE22% (writing to learn) WBEREE . »
M R BB R L R 1 B R B B & HY4H & (Knoblauch & Brannon,
1083) + 57 LR P L B S PSR Ctransor i ption) T E (Pulwi Ler
etal., 1982) ; MREREE/FHEREEERINER - MEEAETEREETH
RS E AR KIS ETEB BRI Olayher et al., 1983) - BR—RSIFMI - HE
M7E TIAERA TR | — R« BRI - R EETRY  SUR
PSR » H R RN ERME T W — BT > SRIRE -
ST RO E ORI - O - R DS S AR
FERE TR T RS 0 F 172 -

Berry( 1983)B3H + FE REHA: SN IR TS LR (E A ILAPRS 57
B e TR SR SR » T A 2 BTV ER - BISBI(R 82)
PRER D I8 (talking about thinking) MM EHEEIs BB A BB EE » FIAMR
BT S DD RS R R I B B
BRI H TS TR RS B N AR R B E DR AR -
PISHREE— 5T RTINS A8 - R S MR
Tt ROETOR - CEAPREIRT  (ROETEH LU 2 AL B L STAR

5. Piaget EREIEMAES, » 402 T17Eedk » BshTEM ) - T SUHEN
BERE | SRR T B R S B LR T AR R
RIS (BIEA - R 83 ) - BIFERILES RS - 4R - EE-
- SN > RS EEHRCEE AR AT I REES
SRIEE » RS RIS - KRS RETI RS HEE » KRG RESE
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H BRI L RS « REEE HEBEBARALIE . ERREEESY R
TRIEE) > FTLARIRRR R B U L A R B E R - BB E U 2
BERERAR LR - RER RS ME N TR » 5EE (e BRI T -

U0 ~ B{E(RRL 4 SR ERAN (metacogni tive) BESD OB

FEE B B R B YR B © SRk # S BB (rereading ) B
TR EE (reexamining) EVE RYSEENT & LB B8 (reprocess {48 (Bel 1 & Bell,
1985) = Bell & Bell (1985) H#ABHm(reading) RZMREH (decoding)EE S HyREE
(language cue) ~ [ift(speaking) FUEFEEL(transitory) i REEEIEE(reviewing Y ~
TR AL RARTS (encod ing) HYTEE) » EHEHLIBSL (contexts) Fi BB B R 15 Igs 4: -

REEAIR B RE S B R R RE R AR B B Peterson<1988)9@%515’59’9&?&“58%5'
HE TR MM B R B EE BN - BRNSBEAEREEMMfIE TR
HECIRAETE - DR MT AR L SR AL © Garofalo(1986)7R3haR « e
%%EE%?%’J%%E@@@J%@@@%%%&@@ » DURBOER 4 25 R 12 1 SRR B Y
73 - [Eli§ Shoenfeld(1987)FR R EHAFER H OB INTERTETE - B53 - BEEM(E A
SBADBEYMC » (HERA T R B - BRI SR A MR PR s ANREfHER A
EARR O BBREOTES) » K BIR %IRRT (Metacogni tive) §E TR B
(Garofalo, 1987) - MR FEEIEL 2 RS G REEEL BT O - SBECREITES) -

B2~ BB EISEIAY P

NCTM(1991)HifREY Professional Standards for School Mathematics —&H54
ﬁ@lﬁﬁm%ﬁfﬁﬁg’%‘j}mﬁﬁ’ I Jﬁ@@ﬂﬁﬂmﬁﬁ%@ﬁf’ﬁﬁugﬁﬂmiélﬁ
Iﬂ:@*ﬁ 2 ~ REBILRAIRSEE (discourse) » (EASHTAERERITHIE? 3 - &3
W Ll%ﬁjﬁﬁmﬂ’]?kgéﬁi B4 pIRRENREEN - BERRERR S
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B BSSCRISESIERB M I UE - ARSI POE T B AR A R R » PR
 MEREEEE R ST EE  AE - EIEE - A SRS B - K
BB R - AR RN P MBI FEEIER LT 2N - |

— ~ ISTREALEEREE B SRAAR R UM A BB R D

(EERREETh SRR TR TR o BRI RE R
S R A SR B B - BN -
| B A B 3 et » BEIEMERA GRRIR—4ER) 2 BB
BEEd4+3=10—-3=1T-

2 - BT 5 A BRT 28 ETS 44 BERTHEARENGE
FAR—ER) ? FREBLNBERS+2—-4=5-2=3 -

PSSR T BRI EAREY ? PSS ? TG R ? BRMBE S —
R EAREIE | A RIBEAR 6 + 7= 7 KOREEIRG » DUITT IS 6 —5 =1 7—
5=9;5+5=10: 10 + 2+ 1 =13 - ZHSEFMATEGEMB RS - 1§
REERH 0 TLLS RSB 0 BE TR 182 FEFH S IRTHEE W
R 10 RFIETE - KRR L 2 8 1 ) RIS RERESEN - BHIH T ERAE
B is o BREILI T4+ 3=10—3="7  0iF RAGHERT | LR
Hr4=5—1:3=5—-2:4+43=5+5—-1-2=10—-3=7,7T1

EBIRE 2o R T 5 — 2, REMKRNRAET 2 —4=—2 , Bk
AT ? AR AP LA SRR TR 4 0 1 2 TRER SR ERES W2 0 M2
HFT 5 — 2 HOERE -

(EEA BT RO I T BRI SRS A BB B RISASHE
SECRT I Eit o EESHREREERE  DABARTS R - Bl
—WSEE 4 AT 5 RNEEARRT ? BER - R 8Y) - BA TR
BA TR E IR —  FIE B0 — R B AR BUETE TR
A BERSHE BB L o

. 246. 2 337~ 1R, 86-FZHTBZ T



AR ERVA )

GRS - ERMGT - SRIRG= o FSEIRTEND -

0000 4 4 4 X 1=4
O00O 4 8 4+4=8 4x2=8
0000 4 12 8+4=12 4.X 3=12
000@) 4 16 12+4=16 4X4=16
O000O 4, 20 16+4=20 4 X 5=20
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MERLABHE RS 2IRAR - BRIl S B S Mo SR 7 AR
IEZEEREN E R - WSS MR E L SR BRI - TR e
HBA SRS R AR, AT N SRR - MR R B i
EEE -

=~ R B O RO TEHER R & LU AR A

Vygotsky {Eamalk " RO KHEL  BHEH R RRS LB TIRITZOEGE
RIMAFER > K824 « ERGHEHE MR "B RIESE A T R4 1y
B, o SENERERNIEERET o SAE SRR R %
SR G ERMRBEE - fia

N W
co |

1
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1. FELEERITFRE TR TSRS : 2 CGRFTRMY - 288

3
2. FHEMRECAYRER 100 pums s GBI, 7iteag) - -
PSR 1 PR - RS EERE 90, BR 2 A2 1 IN2 A2 | 2 5
Z LHY - HEOBEREE R T, SRR QTR BT 185 SUTT 6 5k
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FUT 315+ MESLET 8IEER > AT 4 5Bk - BADURTERECRRRE - MR ARE
v SZIE MG RIR ¢ MERENE (schema) ZIRFTE " 2 BARIIK - 77
FhnsF - SRS WEE -

,\E > -+ 2 i mﬁfﬁ%’réﬁ@EﬂTu%%@iB’J {EEEEE’JEE%EBAT’F%@B’JHU&H%

SEERLANE—RE, fl, 143 =4 -
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| ﬁﬂﬁtiﬁb{iﬂiiﬁﬁﬂﬁ;+% rrapd

+O\O\

DU 2 BizRER - B RS AERIE SRS BIRE AT RARRHAILIEN T 38
YRR 1 100 B VERRE > ARERLE 0. 03 < ERISERCERESE « o ERmEE—
{ERR R - AT TRk thETRA TRER ) ERR TETAERE ! RRE 0 K
83) - BUEBATERAVEERER FFBRIGEF - T IMERIERAIOE A RIEE RN - BB AME

3
iz il At Fl sk s MuERe » 0 100 Rommsa: » FRHBIRE Mk, Hoisfe
BRI TEE AR » TS AR, o B AR T B (S
ik, o WYCRIR LU SRR RN S BIEE - RS (I REERSE
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AR JEARYA 7]

HOfRFE (BUSHI > R 83) - B M BB LA BER T2 ) 71 THES ) 15
% o fATEERY TR BUEBIESBER TiRfE, - rﬂ%ﬁ REIABER T,
G RERES BRI SHRMENEBERERT » BTARNE LEENEEZHN
Rre 2
=~ BORPAFRAA B CAORERESENE LY MR ELR i

RIETARBINIE N ERHERRENES - BATHRE FEFRLE - @
REFTFH BT RNE » B BUTAHBHOREM SR BRSS9 R AIVE T IR BT P
AFTR PR FRE B R EER IR EEE LR » I T MR s eshanmg
REZTE RN ¢ R T DA A 4 R gl e S R B 7 22 Tk
B (misconceptions)”(Burks, 1993) < B2 » B4&NEHIEETVBLIE » S8
BREM  EHOMHRBRA I T DA B BB A YRR AR IS B S M8k (al ternative thinking)
AL » FIl o WREITE - BEOAE— RREE RS TE .

plan > Fei—5RE 2 31 - BRI 30 A - BURIIERSEIS SR 80 4 0 2
20 A\ > THERSIERSEII S BUR 90 43 - FRRIROE — R S NI B SE R S 4 9

(1) ~ BAURROARRESRNS
(2) -~ MERADIE RSB SZI9 v 5 A (804900 + 2 = 85 ¢

It BUREAN R EAE G RETZE > (80 X 30 + 90 X 20)+(30+20)= 84
T AR MIMERE SN © A R TR  ASFHIL R EEBhM B AR - ER RIS
Wi RIS U PLSR B R - SLRENIBERR A BN — 4% > FREEREFI(80490) + 2 = 85 3K
MY RIS AR BRI B B R e — I R A RS SR IR S A S 2
HADEERT BT IBOR e BER DA BORTS > BURAGE Thikg, iEs -
EAERREMS - RO B HMHTALES > ST DUS BIET I B -

v REBEER %U%%E*%F%’Eﬁ%f%ﬁﬁﬂESZL:L%’&@EW%’I&EGT&%@

AR R R BEER - BOEBIB AN (logico-mathematical knowledge)IEFAER
IMERRE > TRAEEARGHTAIN "BIR ) AR > — B ASBLUR L ANS A E A

B R I . 949,



eSS E) — B/ NIRRT E TR

(e R (A ) B AME B P L A EI a0 » 780 T OB AT R 5
U B S TS RO > R 84) » BEFOEREUEES > Kamii & other(1993)
e RS BRI (algori sm)HUBEE » B SABCAINE I O MR REIR T Slat
FIETHI - Kemii SRUEBREET | RIS AIEHIEES - fuf T (E (place value)
WA A ZEE, - h BT B2 (nunber sense) © A »

(—) 53 — 24 = ? GHFIIRZ4ER)

Al M AR A T (Made 11, 1985) -

1~ 50—20 = 30 2~ 50—20=30
30— 4 = 26 4 — 3 =1
26+ 3 = 29 30— 1= 29

(=) 117 + 9 = ? CHFIRZEH)
A AR R T

O A

LD OO
S OO

% 449=13

BT HIRER  ERAIL TR NS Z R - LT 117 (RS 4G 9
A BAEATE @ RT3 M SARTHAE 4/ L RERMOER - 41
BB R B R B B AR RN B AR RER -
()85 + 27 = ? CHRR— ~ 280

30 + 20 =50
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b+ 7=12

50 + 12 = 62

DAE=BIRZER » BRA4AEE] 35 K30 B 575 4 307 » BHA18E] 27 I
“20 B TR 82 207 » TERABIE B AIRIEEH 547 o ARIRETEHE 30420 »
AR B E AR (Kani §, 1990) » 25 AT A 2R 225 4 A1 B H SR e
Fr o A0GI=5ed8E 30 + 20 > 7ERREE 5 + 7 » AIMLIEEHE A TR S - B8
BEHEWEES  TAERRREREANE -

A ~ BXETFAAIC (open-ended question) BIRIRRGIER LM% 2

BIPVHER AR S » B EE 1B TR » SOM AT 5 898 » ST
REM SLIFHIRE H (wel l-posed question) DU & AT E EAE FIRGE > SERIR SRS
(mixed ability)#y#(& » B RBEZERIFRE » Sullivan & Clarke (1991)%&#H -
SERRHIRIREE DT - | |
1+ (A SR B0k L -

2 ~ PORERT DAL (R - EL5E R 22 A e R T R BT 58 -

3 BRI~ ~ AR« B—{EE R MR -
ENAERBERDATANSEEERE  FEMEREEERESERETAS > BY
A1 ST A BB R R M R T S B S A
MRS DA R - DU S E SRR AR » T AR R B AR A R B
NAYRIRE (B » K 83) - Sullivan & Clarke (1991)EEHIDATHIBIF :

1 - RIS A AR /D 5. 8 W EBMCHARAER) -

LB AR SR — WA 5. 78 5 5. 84 HYEE » REZHH I AFEERE A
RS R T I BT ATERT TR 2 | 5 T SN
RE?, 0 BEBAETEN T BrEW RN ERNEERME? L o ok B4R
ARRERE TR, WEET - /

2 ~ TR 5.1 52 5.2 Z iy 15 B CRAR A SR -

BR&EHeEE . 251.



HERFEE) — BN R HENEE TR

KRB GRS 11 0 5.12 0 0 5. 10 SHPEZ BRI EALY
BAT B FACKATAILUER T 5.1 85, 11 2R T AR ? 5 5% T 5.11 51
5.12 | ZIREE RN 2 S5 T 5. 10 BEARS. 11, 8 7 5,20 BEA
R 5.9, EEELEE TSR, TE ? R ER A 2R
AT LA OB B - W B v DS RS 5 - W R
3 40 T ELABEEREFT JCBRE) T+, B T AL ) RS RSB (nunber
Line HURHEBIE - Boh » BETATREHGEAER Fo ORI » FRE A S I S aR TR 2
SREHINE DRSSO A > BINGETEZ > R 82) :
- 1 1
3 ~ /NS G 4 MBFIRIY 2 —HEsR B - SRRy
& TURAIAR L E B R A SR S 7 SR GRTR AR «
RAEHBETWES  EROMRFEE SR RIGE » RS LD
| 11
R RE L - DR B BB AR T » DR 4 H 2 /s SV B A B R TR
i ERRRMRER R NS B R SRR » LA LR - BT B
RFIHE RS » (LA IR T A ) BRI - i R
MREHTRENMNES  HRZ T L TREREH N THER , S -
RERR » STEEATRRINIER » AT SUE BRI - L —
SEEMIRAEET » NEERRA Y RIS ?

7N~ RREMER R FREE L R Bh R

148 Polya(195T)HY LR » SR AR HRFRE AU S BRARAE I RS - SRy
FERERE S T LUREE3E o Heller & Hungate (1985) Z§3R © S0 BU B IMIE SR
O QR TEEZS  RIESKEERN L AT T ANESIETRE - s
T IR ER SRR TR - HENMEREENS 0 RIRERER RS
HALHER R R LB I B B -

Polya HTO{FERRE A B A0S — (05 B e R B T R R & 8
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FHEE JEI1LE)

TR A AR SEENG » T PR e BB — TR R OB » SRy
B TETT AR B R R - A ERERTET - (T TR A 5
i SMERY BT ORI (R - TR - LA A A R 1Y
B A SR » LRI PSR R B R OAERE - B

AL U/ 45 /3 BRI » ZBLIAGT /NS 60 £3 FLAGRE AT Bl » B4
HIEZEZ,HIH77 00 2B » 157 BAREE b P64 A IR R R AR
) ?

il Heller & Hungate (1985)FFl » FFZ MR HITE AR MFRERT - 58 TREH
T BRIEZ 00 (60 — 45)= 6 » FAEBARL » ARFIIMERBLISIBIIRR - 2
SRR LR A T LA S0 © AT R BB A I Polya HOVU(ER
BRI AR S LU T ISR (Liu, 1993) :

1~ THEEE
ZEERER S HEZERERR - HIt  ZEEUIHSIHE  AEE2RS
3B b R RV -

2~ HEEREEE
T ) 1 e 3 | 5 s
FHEAME |90  [135 180 [225 (270 |315 |360
ZEME0 60 (120 [180 |[240 [300 {360
WREEGERE (90 |75 |60 |45 (30 |15 {0
fiE/INPEE (O 15 {15 {15 |15 |15 |15

3 - YUTHRREZHE
FFI B 45/INES 45 /AL
Z. 5545/ N} 60 /3 B
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WS IRED) — B/ NS ENRE TR

Z DU/ NEF 60-45=15 /N BB ST H
FH Z A IR AHE 90 /2 BL
FTRIRE Ry 90 + 15=6(/)\EF)

4 ~ EEEEE
90 + 45 X 6 = 360
60 X 6 = 360

5 BERE A RE RE DT S R R T

S B TR B LY TR S | — S AT
S e A2 A R R » BT FRREL TR A A NG, 1991). PARAAS A T
R A R E S - ATTES R TR | FOREAORSHS - Fla

— 4 10 #5575 » 200 75 AT DA SRARSNE G PR I U 4EAR) 2
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SlieiE JENYA:

Mathematics Writing Activities — A
Communication Tool of Instruction for
The Elementary Mathematics

Shiang-tung Liu, Li-shun Chou
National Chiayi Teachers College

ABSTRACT

During recent years, the mathematics educators have discovered mathematics writing can
help mathematics learning, so they suggested that integrating mathematics writing into mathematics
instruction. What are the functions of mathematics writing ? How can it help students’ understanding
and learning of math ? How can elementary teachers use it in the mathematics class ? These ideas
will be discussed in this study.

First, this study attempt to explore the background of mathematics writing. While
communication and active learning are very important themes in the curriculum domain of
mathematics education, mathematics writing is gaining more attention under this environment. Next,
the rationale of mathematics writing will be explored from the prospects of problem solving activities,
representational activities, construction knowledge, and generate reflection activities. Finally, 8
kinds of mathematics writing activities were proposed for teachers to teach elementary mathematics.
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