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PR R AA RSB - BT 1993 42 6 HigH " REIEHERIERY
BUEPREETE 0 DL TR BB IEERIER N - SR BB K E
(PRHERS, » 2007 » pp. 223-224) - PRI » HIRTERERIEERE D Ey GEFR) FLFRFH
FFFEESERAT (AN TAERS ) (ZILBRAMERT H RIRE - AL Eeiih & EEE S
AIRER - SERERI SR HHERE R R REMERIH - (BRI H IR A R B S
A BASFHBA T B ESEMOR R MERY A Z N - SERERI LS LR TR Bl

TR ) DIREHIRES ) - NI - SERIERREARTANAIREE R PRER S | - HE
FIEGRRMENA R - AT S L PR A BB S IR » SR A B AR -

TR R B BE B A TR AR 55 HAERE Ry BB A1 227 R
LA Maslow (1954)f) H K EHiEH Rogers (1969)FAREREHE Ty P BRI - SR DAH
HRAEANTT Rt - FHBMEREAER - BEA R AR F R B R RR
AITHESMENE - (e B REAE G RRME LRRIFIAISN - SEREIR A SRS » SETTiHS
EERRY - B E H R E S - B ERE A SRR B B BA R T E A
EE RN - TEBILNAERSTIA » flfl A BB s R AR A SR - A 5E
PRIIEEE - AR BER R B L - BT R LA - B A GRS

(self-regulated learning ) AYEAHE - &2 BEERTE 4 BLEREL A SEpRREHIRHSE - S
b S & B BSUAE ~ WAEEE AHIEAFEE (Pintrich & DeGroot, 1990) » H Lt
RGERTH] - WA HE R SR TSR B Bh - T PR BEER HRANSZ Emi Y
ELRERIEERRE - FER BB SRS -

R - AW ER I RTINS B B R - B2 2 FBAK6E ~ PIAEMEE
HEAFRIE S SRR L S A58 - R b H I ARWFFEEE SRR - BRI
BB R DR IS R 0 R - BB I SR S0 R R A B R A T R
Bkt Btk DRI TR A R e o0 iR T 8222 FBE ~ PIFEMEE
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K. SURRERES

- PREERFRS

TEERG 5% » BT M= AR B K HEBRAE Strayer (2007)RHFFEH » Strayer
fE & Baker (2000)f#Hi .z " Atar i | (classroom flip ) » Bz Lage ~ Platt Eil
Treglia(2000) ™ jzi##= | (inverted classroom ) FAUHE:S: » Strayer B IELIETE
H T BER A L ORI ER T s - S S 2R » 1T U FA IR B R B L
T+ A RE B R AT A = R - PR R B MRS AR R B 22 R B Ay
P - BRES » MR E R Z BB EMEE e — » T ARSI
BAEzERE SRR B R A R SR B e BV R ERBIE - B
FERR AL bk DU/ A B /7 U R AR AR B2 BRI (Berrett, 2012, February 19;
Milman, 2012) -

B2l 5 H B S TR 5 B ARE R 0 T SRR R S TR G 1T f
(Abeysekera & Dawson, 2015, p. 3) :

o DRAELIRY 38 FH Ay it

o DR NIy ] 38 FH Yy it

o FIEHIREE EPERY T REE(EE |

oSN FETTEREIRAE B PERRY TIREERE

o R E FIFEHEAE N EB)ERE (active learning) ~ [FIfEERTE (peer learning)

fElRE R (problem-solving )

o RHTERETLE)

oL EEEEE)

oMYA (A - mHEREER)

HESRFF 2B P B8R - AU - SRR A THE R R A
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% LR - BYEATE O EE TSR ) AEME - IUMRZRY - 2R
ARy ~ B[R] B L [ TR EREERS § kR - e E N A B Gt arh S
ARG - BAEEL - (HEEE b - fEEE et - BEEOMEA =28 TR
£ 27 | (blended learning ) HYZXHET 43 PR (Tamim, Bernard, Borokhovski,
Abrami & Schmid, 2011) - i BRI = B2 T 2468  INEEEE 2D
ZX/% - OFlaherty B Phillips (2015, p. 94)$+ ¥ 2 = A AE = F AT REEGE
PSRt [l 504 T B R R I A = Ry 28 TRl am SO -
DU 2R iR S R S T ROt e B2 (deep learning ) YRR E#ESS -
Abeysekera Eil Dawson(2015)5E#5H » DIERBFZERY /520 » BRI A = B2 0
XS EHAER E2 A2 HHE (motivation ) DU H 2 st (learning
performance ) » ;2 H TS A RIS = 22 i oe ERVERET » @ EB e -

fo E R - BYEREER AL PERE AR - FE A T R R R T -
& E 2 (self-regulated learning ) JzaRi) N & 752 (cooperative learning ) »
18 W fE BRI A BB AR ORI DS - BRERTERIE = 2 iU R
B SR B2 - SR oA B RS R S PR BN S e 2 T -

S PEREEVREETEY ZACHPEBRME

(—) afeEE

Johnson Ei Johnson (2005)£&#t &5 » B2RERRE | » ANEIRESERVER S T
HHEHAEE (value) 3R] - 2R » BR300 T Bt NS5 Ebis L T H
1y (SMEEIEE » extrinsic motivation) ; flil A EZRBEFEF Tl A SRkt & i
TE L IRHE | (SMEBF » extrinsic motivation ) - Bl EIESRRELIERR 5 & FERE &
=i TR (task) AREHG/IMEEILEIZEERNES ) ol R o (RLEER -
intrinsic motivation ) - S2{ERkE 1 » %6 ] A ZH 1E 0 R TIAH 2L 4KHE  ( positive
interdependence ) » AZEEETEE ABERNE (T (individual accountability ) » /MBS
R A ZEES T T S T B =X Bl (face-to-face promotive interaction ) » Sifi 5 FF 7 [E]
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HEEERZ (group processing) Hhi i ] F ASRASE R A R A S TAERS AR
1% o ARFFEISE LT L PIEBIB - DUIMH RS IR AIRRMR AT - (SR
o SEEIE R LB -

(Z) HEEEE
Pintrich il DeGroot(1990)£&3 il A F 2235 A2 v il O BRI AR S BBk 47

K13 (motivational components ) I » 25 IR T H HERE I HYA T R S e A et
BB ={EBhEER R A2« (1) BISZRIER (expectancy components ) @ fla[#5 ]+
HCO 2 S ReSEEFIE & - DUBCETA H C BRI EAERK - RIMEREHT E 33k
e (self-efficacy) ; (2) {EfHIXZR (value components) < {lE#EHYT El AL R AEBEE T
B S R ERAE & B W S R E TSN R - RIS B R A
FEMEE (intrinsic value ) ; (3) {BEKAIZR (affective components ) < fJE#EAFFMEHSHY
EHa I IE - FIAERSER TSR HIE AL R (test anxiety ) » Pintrich Eid DeGroot
WL FIRUGEE A ERA AL FIVERAIH: A (cognitive engagement ) ek

(performance ) H IE 2 5 NAEEA AL NEEAIED i H 2R R pe S /7
IFRELBEIRNG R T B - (02 WAEEE SR s B A SR8

(choice) » TfHERAE B2 AR ERSEMERS - HUBRAEAR - SAER R 5 SRy 22
A o EEIRR AGRANES) H S E A H B AR - b aT DGR - B4
(B R HI BB AR R0 IR B F B2 R e 2 A v S UAERRIY 5 JIRA £Ep8 B SR,
773 e A ER A R He G SRS Y EL AR » (U2 IR AR Bl TR e WA HIE 2
A EFHRH - Bxf% - Pintrich Eil DeGroot $5H1 » Z2ERNTIRRSE - BR T ZHEMEES)

Cskill) DASh » — @82 ERE (will) -

for b - BYESRR S R RS AN - T =G T & EEE

e B E AR R B RO A RYEREREEC - R - A E SRS HHE AR
B RHRA AR - BT R R A BRI R R BRI - DUT 3l
A% D& 53 HHOEE — P IERET -
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=~ p A

HERRHE A B AR ETT R P S BUR E RS R AR R TEIY (outcome expectation )
FHIF] » (HREART R 2 e R R R —ER R MA AT 7242 - Bandura (1977)RfE
fERE R RHE A B B CRE RN 722 SR 2Ry Tk AkAE (self-efficacy ) -
HESME NTT R & ZEI S AR RN - (B2 - IR S e B8 AT Rl
PRIV SRR - HRtEaER - B B CRBURS RAITEI 3 2R A E A& ER
H O RESFERRZISILHIRE /) _ERYFIEr(Bandura, 1986, p.392; Zimmerman, 2000) 41
1R » A ARORRBETEIELRS SR PRI A0 © e IR T R b znl -
A HEC R ERETEHGEE TAENE O 5 AS SR AR AN SRR e T RSk E
R IR -

T i Y P

1= N R e e SN gt Y = AN
BRI « 12 H > Self-efficacy: Toward a Unifying Theory of Behavioral
Change” by A. Bandura, 1977, Psychological review, 84(2), p.193.

Albert Bandura (1977);% HESUHE D B — ARM LU ZSES THIE (1€ 0 2]
100%) » 437Ky  #2PE (magnitude, level) fR¥S—RFE(THIRHEREE T - B
APFHE R A R 5 2EAEE (generality) SR A BN ELE A H A
RHTERSRENL - BIANERE RBERER AT ; 3K (strength) HIZ{E A H CEL
SERE LB - BRGKEERTHI R IR R ASHE R 5 £ 5]
@A " REE 5 e - TR RS H ORI TRAES L TRED T, BT -
—E AR EBESUBERZ G HRY - SHEAFRIRES S A AR ERAEE - g FE
—EBMAENFEESE FRYEBUBERE AR 5 HAh - 8 AR H ORI R SR
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e (IEIRELf A LU R ) a2 B A B B BSRRERVEER - M6 A% B BkEE
HIEE » BHE2EdhEE (academic motivation) 15 [R5 225/ E F (Bandura, 1977,
p. 194; Zimmerman, 2000; Zimmerman & Pons, 1986) -
AN_EFd - BB RE BHIE AT T R BB 1R R E R A A ERTE
W E BEUBERYIEEE » Font & R8P ERAVHESE | - e B B BGRENIE B E 2RI H
PY{RE( Bandura, 1977, pp. 195-200; Bandura, Blanchard & Ritter, 1969) : 1. FKIREG5L
(performance accomplishments ) = fl& A\ S5 i 17 Ry Y TE T B A TR RBIUALAS
B o iZBRZEMORHE CERABIGHA - REET ANF TR ) ~ BetRE
W GEETCRBTE RS » LT AT B IR ) ~ o R R (17
o R BRI HBCER TGS - BRI H G ENRNIGS R 1) R EBFaRTESR
Bt (DUGH A MEEREL - fEfT R B NI 5o TR ) - BRRE R RBIER 5 2. B
#&E& (vicarious experience ) : B HEHE%th# 1E 1HI B TAITT Foit RAVISEE - 0 LB
CLEth B RETHILLEL - 15 B C e EA R B BEUEE - ARBISERBIET
ZANFEIRTE R NERRETEREAERS - Rty E AR S RE B o - AR ERIRE H
AR (ERERRVEIRTT R ) BTt (NP BLH R R SER)
3. [THEERAR (verbal persuasion) : iZilfF IR ~ Kl ~ BHEFEL] (T REE
M ECHIENGE S ME H R R E AT Es ) B tIGR (LURRR T Ryfid
R G 2 SR B 91T s ) 5 4. TEH8/ZEBR##E (emotionalphysiological
arousal) : [E#EELAE B SEARIRRE & 2 2R A BT E FRREE - B TERE E 3T R R
SwIA > AEEE ERIIBORR B AR B RR ~ SABETORIRAE (IR T R & I S AT SR
JRAE) B BAB0T R AR 3R Tl (A & s B A\ Y E BRHE o 1T HLAE A ARE » A A
IR BRI B BRRE L Bsg B ) IR FeiE MR B R B T 2K B P AR B
(personal mastery experiences ) - Bandura [1 H FZABETEHA & 2R 15 Fe o 2k FER =LAl
LR
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#1
B E BN < FERR
S/ JRRFERR
FH L ® HAMRHEE (participant modeling )
® kAN (performance desensitization )
® kR IAFEEE (performance exposure )
® IS RMRIEL (self- instructed performance )
B ® ELEMEL (live modeling)
®  FNERERL (symbolic modeling)
CTSER R ®  /Hi% (suggestion)
® i) (exhortation)
® Hikigg| (self-instruction)
o RIS (interpretive treatments )
L5407 6 ® FA (attribution)
® 5% (relaxation) » AEPH)ZfE (biofeedback )
o  LFFNEEL (symbolic desensitization)

®  LEHFERTE (symbolic exposure)

ERIRIE © 8dkH” Self-efficacy: Toward a Unifying Theory of Behavioral
Change” by A. Bandura, 1977, Psychological review, 84(2), p.195.

#fEFR Bandura f2HHAYE T B AAEE o ERMIAEEREE - fgAE TikE ) 1Y
HEZE T 5T ama (Mt - Albert Bandura (1982, pp. 143-145)5&3 » AASEIGLE—1F
et & PRI AL ER SR - BRE L - B AP ERAYET 25 P RE R Bk » S HE At e
R AT AL R iR HZE L R AYRIRE - SREERKEE (collective efficacy ) J2ARAEL
HEGAEE - BEARE R AR B RAE - Albert Bandura (2000, p. 78)3&H -
—{E SRR A SRR RE AR » B EREHE A ERI B R SE GRS - B
R AT AT R R ELPATIRF - AAEEERFSS /) » P DAY S B el & ke - At - 3
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A bl - HESUAER BERAEE - TTERHRE M B I S R -

FH_ESlEmT A - AR HGUEE - RFAER B GeTHS EERRE /ML
EREURE - CERIBAF IS TEEREROR - A eI SR A E B BE T 8 -
DIGFtEni = SRR -

LA X A

WAEE(E (intrinsic value ) HURLREAIE 5 Bldl N ¥R E LRI AR ~ i A%t
AT e B S & B AR IS A B - 17058 Ll s # B HIE NGB E R
HHE FAUsE - BBHIERE - RS A B RS R A H AR ~ B2
Peik - IR R AR EGEE A1 TRy (metacognitive activity ) » {i iK%
ERHITRIE (cognitive strategy ) » MEETT B INE XEY T{E&H (Pintrich & DeGroot,
1990, p. 34)

Wigfield Eil Eccles(2000)7E HASZ fE{H B (expectancy-value theory of
achievement motivation ) FUESY MERGSFEIEIE » S (AR RO A NI EEEEREH -
fllfes 5 O E R — 55 ERBBE NG S » DU S EE ERYEEE - BE
e Rl N BHEA5REE (choice) ~ FFA 1 (persistence ) FIH (performance) -
Eccles % A (1983, p. 81)i#JHe H —{EHI S E{H B (expectancy—value model
of achievement motivation ) fiFfEER 5 SR SEEREE - Wigfield Ei Eccles(2000, p.
604 I RS T FEE AR AR -
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RS | kesE TSRS | RAAT B
I
| !
|
AL % | _ 5 :
L s ALHERTR | | ﬂi#ib ol ol
3b & g4 A o 3
2 rabmEaine Ty L EEAAES il ame |
AL EEER & i MERER L a#A8 :
2. 5% A& 2. a2 B2 :
' MER LG 3. kB !
% H S AT A ' 4 BRE R
BHZ % ' 1 2HER W s
T I 5. £ A R R i
h _ I
PR ™ - 6. T MR do |
l /)/ LEHERDE
| 1. BRER ERIE |
5 45 B3RS |
wasansmen V|2 mimes x:%a : Wi
1
] |

B2 pakEhb s S — A A

ZORRIE - Hi A SR AR R B R S M BB B R T A R SR < 8K © DAPISA
2003F R ] - SRIWEE(2006) » E16 - SR HI R E 12207 50
=2t - B BOARE -

IR BB 2 e 1S (expectation of success ) ~ 3 B 5 fH {H
(subjective task value) FeH.H—BEE F#E (goals) s HEFIER (self-schemata )
FHRAZEE Z AW - ] DLEHE - (E#SAYSEriRehe b2 it & LIN R & s B ey
T AR AT » AR e IS S ANEE /{52 (ability beliefs ) ~ SHTR5HERE
AIREA ~ MEESAY E L ~ B BER R 5 RK [ N3 & s B S BAT RS (EAE  ThiflE
T SE BA TS (R e P EL R LR TRy (achievement behaviors ) » RIfER
R FFACMERIZRER = KA i (Eccles et al., 1983, p. 81) - FiaBAY F- BUTLAE{E(task
value) mJfls ks : EEfE({E (attainment value or importance ) E55ek SV E
22 5 RLEEE (intrinsic value) {RISTER THEBRERE P RTIE G IIEEE =52
(‘enjoyment one gains from doing the task ) » 32 {5 22y OB R AR 0 o Bl {8 e
FHE IE A Ro#8ES s B A{E{E (utility value or usefulness of the task ) ¥ K E4%(FH52
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R E AR RAVETE - GIAER— B B RERSE ¢ MSSUERs IR
o fEESZEA H—EIUE (cost) » BIATMETEELANA S SRR » BT HISY
SIBATERK_ERIREAS -

EREERE » B8 Wigfield %2 Al Bandura ¥53¥$ARE JJHHRRIS &S TH
& HE o e R AN - BIRFERM: (specificity) f278 B RA A5 ¢
Bandura (1997)fmFIfAR8 Fsr € B AR Bl & B BORRER &HG & » i Wigfield
A\ (2000)i8 2 A [ i fre Rl He A e 2 — il <k - 1IR3 B P HvRE (3
;& (ability beliefs ) Eiff} (expectancies) o

HEWZE L - Widfield Bl Eccles(1994) 73 ¥ 2 4 fE AN FEH L EAS
(self-esteem) ~ gEJ1{E7& (competence beliefs) K FBUT{E{E (subjective task
values ) » 7RI/ N B HFE RS » 2 A G BERFHICE - BB - B EERE AR
B/ NS B AN » (L 2 B P Bk B RE TR 5 BEEIRRRY - B2 RVRE {3
QB R B RS I FH i B B MR IR 32758 T 9% - B At - Bl
& BT D - I RE J115 & Bl By B AR5 A SR E S HL (2 126 A S B2 ol B A S e A Y 7R
W o T AR BEREEREAL - DRRETHMIE A R A RE IR AR -

H EE Ry A - PEE AR R BB B U N R 2 — » HAEE R
FER BN T VRSB B R BN EE LA R AR B
IRHHIE] » R AWTZERRET < T -

I ~RIBER

HIEEEE (test anxiety ) & DUAENEARFIRH 2K » Cassady Eil Johnson (2001)
B 1960 FFARLURAVHBAIRT 7E 281 - FEREIRFRR AR 8 FAOTREDINE (heightened
physiological activity ) #p » 2 {ERE.OE ERBRZ 53587 (self-deprecating
ruminations ) (Sarason, 1961) - 1970 fEAX1% » B DIANEIRE R PrHlEER « (1)
LTG5S [2ER915%E (emotionality ) RRYZAEBRE (B4 < OBkANTR ~ BRI
(OB ) ¢+ Deffenbacher (1980)38 Fsf#e 2 B » AEBRBIVINENGI 23R
BIAMERER - MEG B RS NS T 2R ) I - 4 & W R LS R S s 2
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I A

BN ARERIEBAER [ LA R EERY 5 1 Hembree (1988)HIIEY
Ky BB A A B RER - A S RCEIFERE © (2) B ABRE SIRDGET TR E
AHERT - SUE AERHBEEBSET  FHEESE N EEHEESRIETREERN " A
1E¥1E% | (internal dialogue ) B » & &4 240 HIELEERE (cognitive test anxiety,
worry ) » —fAEE » ANHIEE G 2B IE N B SE R R - (40 : Bl[EE b
BRR ~ BREAHBIRE ~ HEHCOCHRBIZE O ~ HRFEEERE O ~ IEERE
&~ BRI ER - RREREE - RS AR 2 E0RDE T REES
TR - TR E AERB (performance ) M - BT L - SEFHFERAREE
B FICHARES 5 (3) HAMZIARZRA : #&0F MR ~ ZEH:#E (coping) ~ 7
HIORHE ~ B B IR ~ Wbt & (Cassady & Johnson, 2001) - RFSEEEHE - HIGAFE
FERE T Bkt R & A A AR s 29N Cassady & Johnson, 2001; Devine, Fawcett,
Sziics & Dowker, 2012; Meijer & Oostdam, 2007; Pintrich & DeGroot, 1990) » &5
% H B4 BE(Pintrich & DeGroot, 1990) » Hy_Faft v %1 » HIEAFRREA G L HIE T -
B R AR BRI R AR A - HAA T RES B TRAEE » [ERHIGAFE RN Fy
YN TIEARIE Y SR AN

2, MRBEREER

- ‘Pi‘ﬁ:a{z

(—) BERFESWTErD - B EE BRI T2 - NI - AT e SR T
FERIE 2 = B2 A BB R B S AR 0 R T - PRI 0P8
&SRR R A B A A R 2

(=) AWFEREERA: 53 o 25 B 3 2 B R U R A B B BNt » SE LAY
AR R RO E R e AR ?

(=) B =R UETE R MIBESNE L2 RER RO AT R
L o NI - AW FORFRRS S B = BB AR R B - S
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A E RS RS 2

() HREESORERRTER - Bhi(E S &S B HEKEE ~ M EEE B IR E = A
e 5 WS = B AR RE A RthiG T ERE T B BOR eI R - [AlEE e
FHELERARGE - NI - AR SEaER A s s B A B B AR N R 0 R
RRER AR F BEUAE ~ PIEEIE R R RS ZATRR TS TR AN 2

= NP3 BK

IRIEATIFEE Y ~ FEEACORERRT - e oG
fRast— + PRI SR ER /5 T SR e — EHAHRH (=528 ~ BIEE, 2012; ¥4
[Bd7, 2008) - ffs SRR N BRI - AL - SISEERREBAGR - A
[EIPE R ER A AL TR S S R & B A 3 -
fBase— ¢ iR = A AR B R NI R R L B2 (B
MR E AR -
B = + MR ARG MR < B2 - B LR DR -

/

/

feasePy « Z e Ry s B A PR e & B A S R B S 2 A AR IR T
ZEEA -]

fBase . - ZEEZ = AR e B2 - R IR B A i
HEREFAHRITAAE -

Bt/ BRAEREBE S = K (HHSKEE ~ WAEEERHEIRE) ZRIEH
RRTAAE

B, fIRmE

- FiH

AWFFELAEALTH AR EREEER R 1 4R B2 A 3L 178 1522 b se it 52 - $IRE
HREHRIL - R AB WREERVEFRERA S Ry BBl (88 A ) BELPZZHIRH (90 A) Wit -
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BB B N E R 2 TORE o R 2 — B EE T - PRI A
2 DR R AER B BRI iR R - PR E R B R B e 2
FERL

[EE
ERE R BB R R
H 5w (M E =) AL (B UERER)
o FRATBIEBAI T TR B e ® Uil ELER AL I ESE
{LEICA S ® KRl iDL
® RAHIEE ® YRl AR B LR
® R DUINH G TR 5e kb © ZYRlEAZAH BB b R T vk
TESR(BHERIBACE ~ /N ® R
R[] EE) ® ZufiliGH
© YRAE/ N A RF T AR 1 25 LI GIEEREEES(E S
R B RN

® Wil et e B

P31k

AWFFEs FIERZE T HANE -
(—) Wt oaRE

ARWFFEEEERERT T - (RIR Kim A (2014) 2 BB = s I HIRG TR
12 ¢ RROEEA S — RERRR R A AR R B R ~ SR RA T ~ AR
AP NS IR ~ (EXEER A 2/ NI ER TS - Ay S BRI e o0 3R
12 - WEEREEIE - R BSRAE - WEEIE R SR R L IR s 2 -
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PERFEVES T A0 P AR EZ RRERESY E:“fl'&i'if BE T B A RS B

ARWFFERTE Z FEER ] Neuhauser (2011)F5 7154 V) B SRR E i i < 2L
M o SERBATR AT 17 B3 © L BRI © (P20 2 2. B EiE
PR - FESeA S s ANTTRER ~ RRPRAVESS 5 3. FPRELENE © MRFRIY -0 B3 ~ Eif
M5 4 HPRELEE @ SRPERL « AR = AR ERUREIR ;5 5. By - HE - BRI
HI 6. oy ¢ SRERAIHN ~ BReRSIR ~ B S 7. By« Ak R B BT
515 8. BloY ¢ SRR B A R BT 5 9. TR HERT | R{E - P{EEE 5 10
SYMERD © MITE ~ pREBUEDE 5 11 B HER ¢ mRfRfl 5 120 BAOTHEAT ¢ ARl -
RELETRAN 5 13, Fey < sy 5 14, RS © B EAE R ~ ANERSD 5 15, M
gy ¢ mAEE SR 5 16, RO ¢ AURRRSEL 5 17, BT ¢ RS - TR
53533 o ARBEEWHTERTINE Z BT 118 TR R ¢ el

(=) PR RR A 3B

Hrh R DUKEE— R R SR R 5 3 A - AW FE At Bl B piAe )
B - PEE HARER Neuhauser (2011)ZMEEMRERH ~ ZW6 - #&AHF -
B (RN TR =00 & — IRl - B EH ThEARETRAE 50% - 50%
s SRR AR ) o SR K (RIS 1% - BRI RIS A
=3z = » Hry S5% R AGHERL - A50%T S @it AE T - MefE LRI 25%
AV IR AT SR AR - — 1090 R /7 2 BERE - S 15%
B PAGERY - FHRERK - 1 H TR ER I RATEE ) (B AR RIRGEE R E
FRBEREFEHGRTE) -

(=) BRESHE
Af B # H Pintrich B2 De Groot(1990) Ffr #f 5 & 5235 Bl H Bl R % [] 6
(MSLQ : Motivated Strategies for Learning Questionnaire ) » Bh&{Z &5 E 2R
WS Ry EBGREE (self-efficacy ) ~ PIFE(EIE (intrinsic values ) BefIEAfRIE (test
anxiety ) = Ki§i » SRR Likert BIRRIEI - JElL 54 AR EITRIS
T - WIS AL 23 B - RIEE T - DUEE B HBREETTINGE - EER
MR ARE B — (e H B R B 2= R E= Y. 3 - HIEEMia ke - ARWF5E

pui )
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B FEERMBRAHBA CR B 4 L REH LET 8 @H(2~ 111619~ 20~ 21~ 22~ 23) »
ORB 15 REETTEE PEEEHE T - RIEREE: - R = KRR LR c (1) B
TG R B NAE(EE 5 (2) HIEFRE -

B REBTEE TR —REBOR B H 0 W 20~23 THIEAERE ) &
RETE SRS M » 15 RERGEIE E 404 » DARE HRE - AHRR eI ERAHRR (R EUE5L .4 (2
EIEET LRE) - WEEITER =FEBIHE 717 » MERIEART SR M » O IER
H -

LA FERI S I 18 3 © B3RkAE 8 & - NTE(E(E 6 & - HIEAFEE 4 1 -
REAIER—E b7 > B BGUBE S  IAEMEERY Cronbach's o {H3E.90 » HIFKFEEHY
Cronbach's o {H E5.86 °

RN RE

AWFFESEDARAL TSR ER 54 4 1 SRR AR TR - el AN - 1250
T A AL T REREREEER 1 AR B 2 178 B BT ZE 8 5 70 A R EER
Al (88 AN) B B %A (90 A) - HIrdllRSy - B il szid Bt T B35
TEMRITH - ST E R R A NI E Tkt 2 BIRE(S &RIE (ERRUEE ~ NFE
EE R R ERIE ) LB, -

W ERF S Z = B R A R MR T il ) BT - 1T
BB B2 B B B B RN A S R - T S22 F RS2 et
B2 - TSR AR R IR - 2 178 4325\ P S PR 0 B2 8 i il -
T E L ER A B M TBIIR S &8 1R -

T~ FHRAT

AWFFELL NIRRT ki Et
(—) DL "R T R BT o (Two-Way ANOVA ) i ke E e ~ &
AR AR IR E AR R T ENER - RS B C BE
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BUFREL (Bedfat— =~ =)

(=) BT R BRA thgE o (Paired-Samples t-Test) ifiatidbgas B 2245 2 &)
PR T EIRRER A » HEiH B HkRE ~ MR EER R LR Bl
RMHSR (Bdgfaatr) -

(=) BL 2B 0:EE 4387 1 (Multiple Stepwise Regression Analysis ) #5125
o BB B2 AR AE L FRANAE ~ PILEEE R A8 = K TR S 2R et 47 B
SEHRYTER (BRREfRaeT) -

(P9) LA "AHREAS#T 5 (Correlation Analysis ) #ftitiksrfr =Mt e ( BHRUHE
WTEEENRHEA LR ) BIRAHRIRRRE (BEEgBEs/N) -

i, &R

- PEHERHBE Bl Tiok - REFL

AT GBI AR 1 ARk S 178 245025 » I AB
PEIISAERE 5 BB (88 A) BRLPEHIRL (90 A) WAL » (EMRSERIZKI
BATHIRAAE B 1 » BARURER, 134 A (ECBRAL 68 P 66) » % 1 Ry EBRfLELs
TREHHL R 2R
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%2
BBt BN R Bl ~ SErE - e
Zip: | #=Hl
&H 51 PER N M SD M SD
=y e B4 25.00 46.99 14.07 51.41 10.49
(A TF) g 43.00 52.55 8.52 54.92 5.42
(=t 68.00 50.50 11.12 53.63 7.79
HiE4H HA 27.00 47.34 8.59 44.90 10.57
(B 3) 7t 39.00 50.97 8.66 47.20 10.79
=t 66.00 49.48 8.75 46.26 10.68
&t B 52.00 47.17 11.43 48.03 10.93
7 82.00 51.79 8.57 51.25 9.21
(=t 134.00 50.00 10.00 50.00 10.00

BN E IR EE PR UL T LY S

SEY SN A (REBER- 2~ 2)

2 3B MM RN R RS2 A A E SR A Rt 28 B DA 3 S o A
TR -
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HRIARFRL AR Z RS EEE RS TSR PR RS rRER
% i@\ EE 2 4, T

. SS df MS F n X0 Jn e 5

5

HH91 1342.09 1 1342.09 13.38***  0.09  EFERHL>ELEHINL
4591 89.98 1 89.98 0.90 0.01

% I {F 4.11 1 4.11 0.04 0.00

H

AR 13042.52 130  100.33

A 14487.02 134

*xx BHEME p. <001

FHZ 3 1M DR 32 3 B B e PR R A AE DR 0 B2 il Il fHE 2 B
Fs - AER NI OIRE BRI L - BB B i & A5 72 B4 AE (F=13.38,
p<0.001) 5 EXattl fETRE > B8 B VAT IR T BB A2 3 - g e - EhRH1ER
AR ERIARIIIRLLIE IR A SRR B E -

S RE%EFI 2 AN P R EoRBRERIDEBRE

43 (REBRYT)

AW TR B B 22 AR AR DA B2 2 BB - AR BRAS t B
B S A B2 B PR BRI P B I RITIR AR R - BRI E B BSUHE ~ WHE
TEE he IR R RS 5 = KA T TR 22 A R MR R 3
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4
B ~ AEEEHEEERNVEHEA t e ER

3| R
Variables dad M SD M SD t
WERFERE 67 12.69 3.66 12.31 3.33 1.05
EEARYGH 67 13.56 3.54 14.66 3.05 -3.65

p< 0.001

WAEMEfE 67 12.96 3.60 12.34 3.83 1.84

FHZR 4 1901 BB A B BESRE TR 5 B e - T H AIE(EIE
(53 B SIS R RS I T - B OIRRR R, - BAEAERR D SR B B HE Y
BOREE -

P oRHEED hp A P AR EERREAS AW

§9 S0 EREPTRA N (RRERT )

ARWFFELLE L2 U R T ERAEAE E BANEE ~ BIERFRIE S PIE (B 70 T
TRHIRISEE > 2GR AT SRR 4 -
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5
iﬁﬁ%&%ﬁﬁﬁ%~WEE@&M&%@Z@%@%@E%%%%%
B BB R R i
Variables B SE B t Toleranc VIF
SE2%Y eI 1.00 034 034 2.96** 1.00e 1.00
B AR - - - - -
HIEA SRS - - - - -
SEZZYGEGIN] - - - - -
PITE B AT - - - - -
PITEE A R - - - - -
SEIHIA B -10.37 471
R? 0.12

** BHEMEp< 0.01

5 MUREREURH - WE— S B B 5220 fii o0 B33 nle A FHIIRE I AOSEIE
e ERAAE E PEUEE T IR0 B - BB 2248 B BSURE IR T et - i
STRGES B -

I ~RHREFL AT P AR EfREERF Db AT
(REBEX )
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Rt FBEURE ~ WAEEE ARG AR E = AR A AHR - APFFEEr T =K
T AR5 B AHRHE T -

5% 6
BB 24 HBSNEE ~ WAEEEMREASSAER iR

HIEA SRR WAEE{E R HHABER

HIEREE B 1 -.161 -.390**
MBI E R -161 1 541**
EE %GR -.390** 541%* 1

** B Mp<0.01

FHZ% 6 191 > EESKRENTHIEFR RS 280 BHRE - B PCUHE I N{EBH 28
HIEAHRA - BRI - HESRE S BB iR A - HIBURRE S SR - (He g5
AR E AL -

BE, W
SRR L FRF - X ERCATELD INCRTEE B L ER e

SEY SR AM A

AWFFEfREs RN SR SR SR A A B () » (R RGREH
o PERIN SR A B R s AR B2 A AE PR B el S R R R o -
B R R R R - SRR R B 2E - G B 2 ERGBTHEEE R
& OGBS 2 - AL - PR A SR BRSO T IR R R — Y
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HR > AWl (&35 i = 22 U e 2 2 U i 7 SR 2 22
4 TR REREL P AR (i) - BRIBAWIZER A PrRa R - el
(IR 4 2238 Rk I - B B T o P R 2 AP CEBRLE AT
FL) - R SRR RGBS MHRRTAAE - EENEE T R 0 R R et 2%
B HIEREN -

itk » AW fiRa 2R = R AR ML g B4 BERES
PR R (=) « iR 2 WM RAENEEE JEER: - W) s o
IMERE e RO T2 AR BRR R - HEASIRNIE T Abeysekera B Dawson (2015)
Frie i A = T Re C E%E - e = 2 e hs 2 -

S RmEEA L ANE P A EFRBEALD RS
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AT FE (R A A s B PR ) R B R A SR R BB (B s A 1
B (DY) - MRFFERERANRDR - BEGR SRR R - MR RS2
FEMEE 77 B R BGE BRI - (EE B FAKRE ST T O3 70 B e
IRIZRIE Z SCRRERRT » B BEUHE R A A B HERBE ST —(TH5 Y T 8K
A ANERIRIZ H FRREE S BRI E PR RE Z 43 8 - BB 3RAl ] He
e EHCHIEEST > BARAL TR - e B2 M Bty > MEFRE
FERR L ESEET TS SRR SR - ANIRE A S0 ) B BEKRERR A T HE gt
pUE ) = N~ 5= v ) T R PNTTEC ESSERard (= e S0ty 24 S R S RN B e S T
i Bandura (1997)%f HESKRERKAVAREE - e B BSURERUE Bl e BT A 2
oy 0 Mk Widfield A (2000)51% H H A BERR HI A Rl #e £ 5 — el <k - T
FRERTH BT TP AIRE {5 S BT -

-94-



AT EN S 38 1 71-103

D RREEL AP AN PG EERBEAL
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AWFrelins - SEMEREME 24 - HiR S E i 5
HEUBEFAHBIAAE © MG SRR - WE— ST Bt 52 A DU S0 B2 It A FHIRE
JIRTEEIE - SR ERAEAE FPOUHE T I B o3 B - B 524 B PORRE R e Bl
B MRE RRDES B -
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FE Rois 2 SRR DAL I AR B ~ MERFPEIRRF F I MEBIH - B2
P PARESETHERE Bk » IR B RTAE A L MERRIREE RIS T~ - stk my
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ERREED PR P AR ERBERT M A
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The Correlation between Self-efficacy,
Intrinsic Value, Test Anxiety and Learning

Achievement in Flipped Calculus

Pei-Jung Chen*  Yi- Nuo Kang**
Jia-Ming Ying*** Kung-Pei Tang****

Abstract

This study investigate the effect of the Flipped-Classroom Format on
Calculus Learning Experience. Measure Instrument was the revised version of
the Motivated Strategies for Learning Questionnaire which developed by
Pintrich and De Groot. Sample of this study were 179 pharmacy students who
were enrolled in calculus class in the fall semester 2015. The independent
variables of this comparative study was the flipped classroom as instructional
intervention (90 in control group; 88 in experimental group 88).The dependent
variables were students’ perception of self-efficacy, intrinsic value, their test
anxiety and learning achievement in the calculus class. The control variables
were the gender and students’ initiated learning performance in calculus.
Results indicate that students in experimental group did have significantly
better learning achievements than students in control group. The learning
achievement of the students in experimental group is significantly positive
correlated with their perception of the calculus learning self-efficacy.
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