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(knowing) IAESEBTRAEF R BAEBN B0 | > RS HING HEE , (Devey,
1960)  FRENSRRS T 3RAIE ) BR T ERANERE ) BORMIAMILE  MERAERIE SN
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W5 3k 2 FER Y 5 T e FTRE R (IR B B T N I R A R Rt A P L B RE R EERY
MBS RRAIEE M -

FEE ’Egﬁﬂﬁéﬁﬁ'ﬂﬁﬁ%ﬁ%ﬁﬁ%ﬁﬁ%@m(@[‘Eﬁ’ém%ﬁﬂﬁﬁ—ﬁﬁﬁ&ﬂﬁﬁﬁ"]ﬁ
B Vi B P FE R BB BRI » IEAConfrey (1991)FTHEH: * ey EUEAINIE:
FE SR AP age tH OV ENERERI R %*E@A@%ﬁﬁﬁbﬂ@@%ﬁﬁ o

Pi age t i MBI SR AR HE SR AL I FE Y » IE RS SR S H DR R I N B E R
VEBY BEEIE - AT E— 77T > Vygotsky fkit & SUALRIRG AT HiZE - PN A orL

Bor{b T B (GBS SRS 5 A » R R B S S R B R A R B T 55—
TRYE R - |
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RIS R AR

2R —FIAREABRBEBRRE » §—EOFRU%E » HRZEFRSENE
W2 WE AR - BB g R MEEL g2 ERMIN TJEEH | (non-positi-
vistic) RYEBIZRIASE AT REVER » RIBERER(RS81 » p. 22)MIRRHY » HASREa
BT AR

(BRI GBI ERNBERR BT A BEREAESN AE Lt 1,

Tt |
(it &R AFHERE 8 EARGEILY © DR &2 EFse " AR, (people) » i
FERA SR -

(Z) ABEEBARIEN 18 (interprets and constructs)fid: JEtH FEYE % -

(M)ER AEENE IR (field study 3028 THIFHZ ) BB » 234 A

it @1TROEHES  HELHWERBHEHFATE -

(ﬁ)*iﬂﬁ%%ﬁﬁ@ﬁﬁﬁ%(takén for granted)dVitt &3H S - FEE ERIE (problematic)

DA -

GOWIRESIBRIE : AMIEHS - TREGAEA -

Ll BB BN IR it G EBRVIRBZRE  HEARBRT R © AREFTETL 1Al
W% BREHATEEEENG - FI > DB S Al i R OR e s
L SEEERBRR OB RAFTEER ML &2  QBerger & Luckmann (1966)F7E1y &
HERYTL & | (The Social Construction of Reality)— » B/ T 45kit iy
EiR - ST ERRBREEEERHR TR BT ERENE N -

S BEFSHMBE ORI GEENERE > fINERS2E AR EIRE
#f7 H9Kuhn(1970) FRSEEHATE R " RHEREGHRE | T Bl T RIS R B R By
o AT SRR o SR IR R B R (di scourse) MR (dialectic)
BT IR MM AR BT R ST SRR MR T R B AR R ey
Bk MBI EATE R S Ror ty (1979) MAE BB IR R Y 8t 425 T Devey ~
HeideggerflWittgenstein¥HEIR HIEREMAVELE » FMRFE AN EM GBE > A2
T Tt G E SRR L IR ) (Bruffee, 1986, p.T77)

WS » MREERERLVEEEEB RN » FRRh B ARy
[l f% (knowledgable peers)Fi L [FIREEN - FET R E5H9(Chen, 1993) » HifkE 4TS IEE
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P R S B R B

BN Bt A B ~ —RC BT © DUR B R %I EE (negotiated dialogue)
FEFR MR AR ALY (Gergen, 19855 1995) « FHATESIEEHEAE D » SESHE FIRES BB 1%
PEBIRSERE B R R — kB rH O RS DAL S0 L HORRES » BB ST BLRs
EREEMERTE T HE, RS TEE s SEIRETIEE B AR
R HBRAEMBEER—IGZET BRI RBE ARG GED) » RO BN ER MRS
1y - Ktk - EBE It G EREE SRR & AR FE AL P 7R R B B £ € (Beger &
Luckmann, 1966 ; BRiERE » =84) -

M BT IR E) FIR5L & BRI S T R ORI RS T oahs ) IRt e i
HIEY) R B B - RNt RAC R BB B E B - SLETRER © SRR ALTRTA -
HRPHSRERRE S E A BB PV E TN ST ATEET SR E S B R R e
(Bruffee, 1986 : Gergen, 1985) » ¥5k BRI AT BK M & 5 BIAIEE =15
AT IS 2R BT 1S -

B~ @B SR ETE

TR DUESEZR RIS RN SO R e TR R
M- SRR T DSBS RS EAYIR ) R R RS A
R4 (E(HY R ﬁ{fﬁagiﬁﬂi?ﬂﬁﬁbﬁﬁé "EEEH ) SRPEZR (Brooks, 1990 ;
Simon, 1995) - B £ » IEEE SR BEEIE (Reigeluth, 1092) + R II7E HETHER
bR > VR Ay ER A IS R B E B B 3 S ISR LA I » (L BSE i — 5 o
B EIEEE ST R (Pirie & Kieren, 1992 S2ib » 85 BYEI% » =85 © $8AT » 85) -
Rtk » BRI BER T RSB BT L » PRI S A A S A G B R T S, o
BERIS » KR ERORBEQEEME « RESE RSB RH (educational
technology )3 /T EINIWIFEIS A HH & WRENIBR R AT 255 » DUT (it — 5 i i sy asam
SRR LR BERE  RENE - ?&%ﬂ&%@ﬁiﬂﬁﬂ’ﬂ@%%%muﬁﬁ » DU
BRI SIER IR R Frhas -

— ~ R HER IR
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WA - E%E%%¥ﬁ§i§ﬁ%ﬂ§%§mﬂ’\]@§ﬁ o e T BRI g ER e
B IEERIRE  FEAN_LHEPiage tAIVygot sky SR B R EEAMY R T 105 » TR
SR T BRREMOAEREAEE B T H T8 BEETHNBES SRR AT
R TREBEE R BB AEA AT FTLARY EIREEE 0 E REE H S T
5%@%@%4@1@@%mﬁ%ﬁﬁ%%%E%@ﬁﬁ*@@E%ﬁ%%ﬁ%ﬁ%’
HBEEE ’jzébﬂﬂé%ﬁﬂfﬂﬁﬁB@ﬁté@%ﬁﬁ%{sociél construction of knowledge) » [~
TE AR B ZHTAR 5 1 52 BRSO 5055 5 (BRIERE » 855 von Glasersfeld, 1995) o
RABEMS  BEAERISIEE T — S AABHEHE R E TR R ETRE
EEBIR A RS BER TR " BB | (alternative views) o ZERHIERIHII R
AR AR T8, B T2 BB R (1S B ER L S FTRT A AR R R B
BB HUEBARTRE  BAEE RS (RS YR BB RIS » thissE
HEE SRR MR R R R (R ) ¢

R~ AR ERRERE LG B RS > R81 0 p.18)

R R SR BB
RN - FI0 - BEAER
» WA B E A - BH R TR
BENE  HGDEBIEREE  BXENR - SRR R S
- EBIA SRR
e EEIRE R - BEBE M ROEEER
B AEREEERHEENER - ERENANNRPEEERER
- BB TR - HRSEEE RGBS
- BT A, - BB B ST
BEEE - ERXRE | - 1S
BEEE - AN - HE
RERERR - BRI - BRBEERAY
- DS B R S R e - ElfEth iz (goal free)i

1T 4R BEURE (85) th S AR P - 3T - BRI T 9 B BB SR IR B (k=)
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£ BREEERBERGTFAUGRKE > K85 p.12-14)

REESBRRERT
B RESE - DBECRMIREAE N R — S B
BEHEE:
JRAI— ¢ AT HIRE A ERER A R Ry B AR
R« B2 B AR B AT R A R
FHI= : HIRREEREERE D EEE N A ()
BEANE '
JREI— : it E T HEACRE W  BHIHE S R BB SR RELT
FEIZ - SEEFE—ZH—ER4E T LU E ER S B ER R IR
FRIZ : &{ERE AT ERREEARS - HARE  WENSFRE
&5

R BRPTRTLAE BB SH DT B EAA
(=) FAAERAMEETME © AR « MEARMM - BN IERTE R BB T E A -
Piaget%ﬂ%%ﬂ%’x‘ﬁ% . W3 Hy (physical) » ﬁi@Q%%%(logico— mathematical )Fliit &
i (social AR » HA Bt FRVAIFE P IR SR ELREE T AFEEAREN
EBIREET T H AR E B RLNE R DS M iR R 5 = (R E s s
(imposition)WYBE = » BEREA GHE - KA (Bodner, 1986) -
(DOMHBEEME © WL EREH S HERERFT R SRR TR E
41 TE | R BEEREENOREEEENER A REZ B RIERE
RN T3 S R — R AR AISE BRI » AR R PO AIER Ty 2 B B T R g R
R - JIH » B IR E 1R W B2 E 2 AR B S B B R LUK, A DR R RE RE T RIS
#® R FURAIER Y (know ] edge reproduct ion) BAFRHETEL (AR » 85 : Wheat ley,
1991) - |
(S)MBBPOHRINE | BEREE SHEEER RS TR ERIE A -’k 2
BRRE R UBEE /AN BiRE 4 T EISHAEE i BHEE  (discovery
learning) AR " fi#RE , (problem-solving)BETHIREBCRAIM - K85) - MEMPIEREH
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R LEIAR SR - B EEREE BN BRI EU R BB E SR - FTLL » S
AMHER - BRI E Y ERREENET - AN B ENHE S RS |
BE BRI  DUER SR 2 SR IR 2R A OB (Cobb & Steffe, 1983) -
(MMBBIBIEME @%ﬂ%ﬁﬁ*ﬁ%’%%ﬁ MEIREE | (situated learning)(2 R,
Brownet al., 1989 ; Rufls » 81 ; SkRIM » [85) - AH I - BN AMNSEEEHEE " H
FEY, ~ TRABY, o WER T AR B R S R AR - AN R
FEHRI D - HRRERRE R EER ) Y @R R E e R DA R
FFRZIE - NEMEE ST ~ FEEAR B » A PR RERY - HOBE R BT
REEEE » R SR EE RGBS (R > R85 5 58 R85) -
(F) SEBEEBRRME © — HEmamEs: R ; F—HEBEGFEE (BB
B - ER80) - ANRTATIL - A BERE S R R A S N ME R MR LSRR > e
HIER=E Eﬁbﬁ’ﬁ@f’éﬁﬁ"]ﬁi@ﬁﬁ o K - BTSSR S A 2R H O H B2 K
BRREHE DRSO RBERNERER LR ERIEEEEIET -
(ZOMETERNAERME | BEEEE ST S L RARIRHE » BB FIAE RN
vk SRR EBREREAIR - ALEMIE > AT R BT » B RS
MR  AIEEEIE R MENERRE SR BB RN E (R  R85) -
BETIEE AR MEBRNREE  F2E T B aEhNERRHEE DG
BhER A I REHEEE (Davis et al., 1990 ; NCTM, 1991 ; Richards, 1991 ; Simon,
1995 ; #Egg » R85) -
(E)RBBNEN S  REEHREE SRR AE RN AT S R NAR S
B AHENEREAE LR RN RS R RE LT T Y B B R R AT
SRR AR IR R BAMEE SRR PR RS B B BB T - DU
PR R BT AR - RG> (PR RN RS HERAERES T
AR U RER IR R A SRR AR ERROIRE B OV TR R A T R > R85 ;
EiEE » £82: Wood et al., 1993)
= ERENEEERER

—NNOFR BB SHNE R SRR E 7 (Cobb, 1988) » Ti—H O

AR EBE R RISTY R — A CRAUR > R83) - RIEKE - BBy S iR
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vﬁiﬁﬂﬂ?ﬁﬁﬁ BT SIS ST R SRR AR (- HIEHEBER 2
| E%@E’Jﬁ?ﬁh%ﬁ PSRRI B - 2 - BEE EBEEAR  FEEEE HOHSER ~ %0
v'@i%ﬂ"]?ﬁi@ﬁﬁi@ﬁ’ﬂﬁ%ﬂ% - MESBERERROTEE) » B SRS B A 0 e B B R R 2 L
BEOERNE  FNERE SSRGS BT —ERGEIIE T SR - (B2
SHRETR MR S W R S ERZ % BRI SR B R e sy
B WHRREESTERE NIRRT BUTHOERS o J510 R I & F AR
H » BEHE KSR = (RS0 T

(=) BBREAE Driver%ﬂOldham(ul986)Eﬁbﬂ@%%%ﬁﬂ@ﬁﬁfﬁlﬁ’ﬂﬂ%ﬁﬁﬁﬁ =4
th HR—(ERE ERRERID > BEE (RS Y BB RS - 5
?ﬁ%?}ﬁﬁﬁﬁ%ﬁ@(orientatim) * §|&(elicitation) E,%E('réstructure) - FEF
(application) RIalBE(review) FIEMEEY - M2 EBEHE 1B —FFR) - Eioam
LRGN E R RO AT [ FEAOMEED » SIS 8 R N BTSSR
WERTIGIRIAE B | B B ERANERRHRZ % BR
5 EH 22 HBNER BN UWERBNTRER  EEHENBN RS 84 e
SRR E R TR 226 (PR LS R IR S i
NS (BRI EEE S IE B TR R 2RI Y » RIS A ey
ST FEIRGR LT B R RO DU rE S | B 150 B R A [ ST
HRREEIE (E LR - RELI B RSB RE 1) - SE (B SEE= (RS &R
ERAER SR B - B T BT AR B B SR A AR E = S T
FEHEBEE - 1IN > Driverfll 0ldhan(1986)5EETE, - THERE RAHIRFRI D [ -
RPN R E B S B R
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BSLHTHOE:
e 5

Bk

¥

i)
il

e I B
Bl— : BTSRRI (EEDriver & 0ldham, 1986, p. 119)

(D) BBYETIME : WNERBERLETRH T (R82) TR B R I2193978 (ongoing

inquiry) BT REEE N IBER AR E 5 HRERSNBRE T  —ENEREE— R
IR R BERZE 2 ) BT SRR BRI 2R - HEER LA R R
AEREANE D HAI BT BEEEA R EREN RIS  TEGES PR
Mﬁﬁ%@i%%@%%ﬁ—%éﬁm%‘ﬁ%ﬁ%ﬁ#%ﬁ%%ﬁ%’uﬁﬁﬁiﬁ%
M2 BRI & » 3 B A A BB R 2, B A ey
%‘ﬁ%ﬁ%‘@ﬁﬁ%ﬁ%@@@%é@ﬁw’ﬁﬁ%&%ﬁ'@%&ﬁgﬁﬂﬁ°%
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BHAEE BTN E R R AMERE ML RRAREREER N E
A EEHEHEAEAEEENREESTRE B -

v A E B RE BaT

B 158 ) el SREARA

BEE L | RER O | WeEE | | BEEN

GGl IR BUER, FITE AR
FEBITTRE RE R

B REWEATS RS R BB (5 [ B RS - R82)

(S)EHBREAE N EOERBEREYEEARRBENE 2%  HERBER
BE SO R B E L R O B R B R S LS BAE R BRI » 1R85) 1B AN BRI
BRI NOEM HHF RSB M ARG » 55 [ T2 HREEFENE
BB A EESTHERE - EHIERBEREERE (revisi t) BB T R T EH
Kl(Duffy & Jonassen, 1992) -

SR IR S B A P R A B8 (RSB S LIS T A M
A - BN BRI EEEEZEANES » MBS gH A LS MR EE A
(real-wor I)RYRIRE » BEHER ST XA BHZAWERAR  EHBEZEASHCRRE
BEFA > BERBEY  EEEHIRGERR - Bt BETEERENERE R B2
HO ARSI R A T B ThE | By 4R TASEHE (Dutty & Jonassen,
1992) - REHERHIRRET I " 2ERERRET ) (learning environment design) » 54
AEENBEREEAERABNEERK -

I - ARIBRAIMI(RB5) R » BEHEH SR E SRR EF AU T REE
& .

1. BEER T S B S B  ET  R EEERET -

2. UEBRLEHERAR - £ BLTTH I BRI 2 A O I -

3. MFEREENERY - HaREERBLFI BB R R IERE -
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4. SRR EE T S HAEE -

5. IS BRI A BRI » TR S B R -
6. S/ INE & VRROER R, -

7. HGRER R o R B R SRR B

= BRI TSI LU B R S B AELR

ConerY(1990)‘*,%%%&%%&“%8’9%%%;5?%&=ﬁ§ﬂ§@f§?&%@@ﬁ¥} » BB
/‘ﬁﬁu%{ﬁfﬁﬁ%%D%?&%%ﬂ?&ﬁ‘é%ﬁﬂ'ﬁ&%ﬁ% P BLIR AR L IR A QA B RHE
HHFF - RS EREMEMORE: RS T SRR 4 (conscious
reflection) iRBh R4 (B IEREHT AR, o ARSI S S BCT - TMEEE
FUBHE B E O ERIRSSE s BB I a5 Fosnot,
1996) - FERISH SR B & (R ER T R S S B B S S EB  JR 2E 7 Ce g., Brooks, 1990;
Cobb & Steffe, 1983; Fosnot, 1996; Steffe, & Gale, 1995; von Glasersfeld, 1995)
T P R R A S R (T e 3 Bt TE W 7EHE R T (Fosnot, 1996) - HeTEA
PUE A T BB R R GG BB T SRt IR A BR A Bl © SRS TRt (R81-83) »
SERT - REEIE (IR83) - Z:ME - SBET - BUMEAk (R83) & BEsRAn, - EEWRAIZ R
EI RN B E SRR I AT SRS Bt B R R R T S R e 4
BB R TE AR R R B L B S B R R T 5o 4B, » TR T
HUSIE B NS AR © LUK FEFE AT B 5 0 S S8 JR S 5 T B — 7] A
TR S P T Y A 5 T 2 A B S B R S A AT LA S s gy
Al SR AR AN R i LB {’E%ﬂﬁfﬁﬁﬁ@@%ﬁ%ﬁﬁfﬁﬁﬁﬁﬁ%
BRAFTEERESE - | |

T B R A T R O D R B TR P Ty B REBITE
B H A RN A S A DU R B m B B B R S > DS
BB R NI R R B M B S 18 TR A s » BB
B B/ N AT B T A B B S AR B AT R TR R B Ty B |
T2 o BRANSEAT ~ RERTE(R 837 TNEMEREYE T R AL ) ST -
Bl N A BB R RS » B/ NS IETRAERS) e (b « HYRE -
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PRI R SR B T

PR 2 BB e I E Y » SRR LA FRRERRRTR (R HLRARAE R
2@ (Clandinin, 1986; Clark & Peterson, 1986; Glasson & Lalik, 1993) - #HHEIHET
HIFERBELS R M\ﬁﬁﬁﬂiﬁ&ﬂﬁ%%ﬁ*ﬁ%ﬁﬂ%ﬂ?ﬁi@ AT SR - FTDAERT
LT RS R RS TS - R S - e BRI
B - T4 RRIGTE - BT - RO EHMMAEHERE (Tobin, s FEE L
SoiE - R 82) 0 IR e B AR AP - R R BB R HITEBHIE
TEHTIEE « EHRETER T EERERED > A2 - BERBEAMOLE EfEH
R o B A T TE R AR S R RS

B FREEER R S HEREER A JE SRS TR S LSS
73 R B S R R S R AR - T BRI EE YRR % Sl R
MR EES > BEEMEENES PP REREN TF(EE > K82 - N fifete
W SRR R BE T TR ER B R I R AT
(Etchberger & Shaw, 1992):2 8 » FERERIIIRATHE ARG -  FEE BT EEHRER
H -2 R - LUK A AR S th R VAR (BREE » R 81) - Rkl » TERTE
RER AT EREEREET  BEHEARAE TN FEERLTAR
S B S AR PR PR R - B AR R IR LUIR LR (U3 RE MEHEES
FARERE o SN2EE Holmes Group 7£ 1986 47 T B H 92k | (Tomorrow' s Teachers)
g > WHTHEBRERE N ST IR E R T R R E (to
make the education of teachers intellectually more solid) Ttk » HEA E iR
SO A on > B R T R B sR AE ~ JTE -~ &1F - SRR - AREEIE
FET)

{ﬁ I:IFIH

EATIE > BEREE AN B FRETRE EBRYET S AT —{EHTHk
B « B HERE RN R DR 88 (wor Ld-view) BB » BB ERE ARTHYE
5 IR R E A A L - DB B A SR E LAY - TSR
SEA PR - AR ERE TR R R 7T - ST MBS ER A IRR AIRE I B T
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FIEE B R ) S B A R AR - TR B E R AT - SRR O A e » D)
TEREH ~ WS RIEER » ORI 4 P & /E2 %2 (col laborative learning) » JfEf
518 (guide) MR F (initiate) WA - HBIEEBIMES » BEEERNEE « BR
REHEBE S RTEER B BT S DE AR E » R HIBHRER R
ST R T S A e ~ ST B A A B R R L P L O B R R R S
Rl o BRI - AT 55 EL A T R R BELTTRE SO » 75 B R4 DU S i i,
MBS AERRRIEIN S » MRS EE - SHIL » bR T B B s & SR ek By
BRI AR T IR R B TR, - B RGeS M F A S BB
SELRH - AL TTRER BIPEREREE SRR © R R S B -

23k

ARAFICER 83) - T BB CIRIO K DR AR5 - WO 118
R RERILEY - 173-210 o B4k ¢ iAcE -

SREURICER 85) - B2 ISR INE S - TR UL - 26 > 3-12 -

SRR (B 81) « T4~ BT BRI — Y S Tt - BB SR » 2
15-20 |

% IECR 82) - BT L AR TR S e (B EI%E - BT LA
BB BTSRRI -

AR 84) « JERL LIRS - Bk ¢ Bl -

06 ~ SREE ~ B (J 83 ) BT E Lot T S (R -
BUBHE - 5> 27-51 -

SESIEMR(R 85) o HTIRIEEHFRATMEE - AL IR S R Rt
i pe

RIFBECR 85) - BUBHE S RATIGBEBE - SR S T B S 5s
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B YRR E T G B R E R 0 371-375 - BN FEEATHEER R -
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fEEE(R 85) - FUREHME BN VS, BT - BEHREAT] > 49 » 25-38 -
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adb : fEEE -
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TEM (R 84) - SETBIME—ETRBEWNRNS—E S - Ei2% > 9 -
298-318 -

SR (83 ) - HEERNVEHBIELFEEHRERR - ZiNZ% 0 8 -
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Abstract

Because of the influences of the emerging constructivist paradigm, there has beena lot
of attention given to its implication for educational praxis. It has not only brought a great
deal of challenges to pedagogical practices but also has raised many important issues for
further exploration in curriculum development, instructional design, and teacher education.
Facing the current trend in implementing and disseminating constructivist approach to
teaching practices, it is important to investigate the meaning behind the emergence of
constructivist paradigm and the implication of constructivist perspectives on teaching and
learning. Based on literature review, this paper first discusses the major paradigms of
teaching, then examines the making of constructivist paradigm and its theoretical
foundation. With an attempt to investigate the possibilities of implementing constructivist
approaches to educational praxis, this paper also goes in-depth to examine the perspectives
on teaching and learning of constructivist paradigm, as well as its implications in different
educational fields.
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